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Let's get
started!

City life

2 Our future

Let's read!

Our planet

Unit

e Vocabulary Grammar Listening
objectives
Introducing Hobbies and interests Understanding the
the ::Ihurm:ters; Describing peaple main infﬂrmﬂtl:ﬂ-ﬂ in
revising short, simple dialogues
guestion about someone's
words; revising hobbies and interests,
vocabulory to if spoken slowly and
describe people clearly and supported
by pictures
Taolking about | City travel and transport: capital used to Understanding some
cities, travel city, backpacker, tour guide, tourist They used ta throw buckets details in longer
and transport | information centre, accommaodation, of water over fires. diologues on familiar,
luggoge, statue, monument, police Present continuous for everyday topics;
station, fountoin, tourist, clock tower  fueure plans extracting factual
Travel and transport: tox, My friends are doing a information from short,
neighbourhood, lorry, roundabout, treasure hunt tomorrow. simple dialogues or
| coach, road sign, railwoy station, Present simple for stories about past

| traffic lights, crossroads, fire engine,
traffic | jam, pavement

timetables and scheduled
events

The treasure hunt starts at
10 am in the city square.

events

Talking about

jebs and life

avents

| Jobs: hairdresser, manager, denfist,

computer programmer, inventor,
architect, novelist, graphic designer,
nEm:u:m diver, professional
aotballer, Juumuhst

will for predictions

I think youll be a brilliant

footballer.

might, may and could for
predictions

Ide ntiﬁr.|'m basic,
foctual information in
short, simple diclogues
or stories on familiar,
everyday topics, if
spoken slowly and

Life events: start a business, find a

job, be born, get a degree, retire, get Imlgh:%ﬁggﬂgﬂg;gme clearly

married, go to school, have children, 1 -,¢ d find a job as a '

go to university, grow up, move house, | too-her

go backpacking )

Dana’s Learning Club Language booster 1

Talkin | Books: fantasy, graphic novel, recipe | Reported speech Understanding people's
about books; book, biegraphy, science fiction, They said that they enjoyed likes in informal
describing droma, adventure story, poetry, reading. conversations, if the
places mystery, horror story, self-help, : ; speakers talk slowl

detective story :;:i‘;:i?r:ﬂ:lz?:: Iveond and clearly; extracting

Adjectives: tiny, dark, empty, steep,  The b vk factual _mﬁ:"rm",]ﬁ“” from

strange, gorgeous, terrible, secret, iy rgtﬁrvfr;rﬂmn B Ty Ehﬂlt't SIMPE *;lltlﬂlﬂ_ﬂ:;l!ES

huge, bright, popular, charming ::he fowiir weos btk @ fng ::r:nnurll?:;; 1:::@ nF_l.::m.- i

o and clearly and guided
by questions or prompts

Talking The environment: protect the Modal verbs Understanding some
about the ervironment, climote change, save We should take part in the details in extended
environment water, plant trees, switch off lights, competition. dialegues on fomiliar
and extreme waste energy, recycle, pollution, destroy  We must close doors. everyday topics;
weather the rainforests, pick up rubbish, use We need to switch off the identifying specific

renewable energy, global warming

Extreme weather: hurricane, tornado,
thunder and lightning, gale, heatwave,
drought, forest fire, volcano, tsunami,
flood, ovalanche, snowstorm

Dana's Learning Club Language booster 2

Festivals

Grammar reference

How to write...

English in action reference

lights when we leave a room.

Reported questions and
commands

I asked my dad what a
hurricane was.

information in short,
simple dialogues, if
there is some repetition
and rephrasing



Speaking Reading

Giving brief reasons for their  Understanding short, school-

opinions on familiar topics;
talking about their hobbies
and interests, using simple
language; asking a range
of questions in guessing
games to find the answer;
asking someone simple
questions about their life
and experiences

related messages in emails,
text messages and social
media Fnstmgs; sCOnning
several short, simple texts
on the same topic to find
specific information;
following extended stories
and texts written in simple,
familiar language

Writing

Phonics

Project

Viewing and
presenting

Functions

Comparing the odvantoges | Followang extended stories  Writing Different Making o fact  Presenting the Asking
ond disadvantages of and texts written in simple,  short, simple | sounds of the | file about o city | fact file to the far travel
different options using a familiar language, if descriptive | hard and soft | closs infarmation
range of complex linking supported by pictures texts about | cin words Excuse me,
words/phrases; repeating familiar how much is a
phrases and short sentences; ploces sinalefreturn
describing past events or using basic ticket ta Berlin®
experiences using simple connectors,
descriptive language to add given a mode|
interest
Making simple predictions  Identifying specific Writing short, | Intonation in | Making a | Presenting the Making and
about the future, given information in a simple simple texts | questions and | poster obout | poster to the class | responding to
model; talking about plans | story, if quided by questions; | on fomiliar | statements | an unusual offers of help
for the near future ina scanning a simple text to topics University Do you need
simple way tind specific information in linked degree any help?
sentences

Social 5tudies: How can we compare and contrast things?
Acting out a short dialogue | Making basic inferences Writing o Letter sounds | Making o ' Giving the Agreeing and
or role play, given prompts  from simple information ina  very simple | str, spr, scr | presentation | presentotionto | disagreeing

short text story, given | and tch about an the closs I totally agree.

prompts or a unsolved
maode muystery

Expressing their opinions Scanning several short Writing o Voicedand | Writing an | Presenting the Giving advice
on familiar topics, using informational texts onthe  reportono  |unvoiced th | actionplan ‘action plan to the | Perhaps you
simple language; repeating | same theme to find relevont  survey obout to help an closs ought to”_.
phrases and short sentences, | information endangered endangered
if spoken slowly and clearly; animals animal

talking about everyday
activities, using simple
language

Social Studies: How can we give an explanation?




Introduction

About Jordan Team Together

Learn Together! Succeed Together! Team Together!

Jordan Team Together is o fast-paced. 7-level primaory English course
that develops longuage alongside future-ready skills. Pupils are
chaollenged to communicate creatively in outhentic contexts, think
eritically and work together to get results. Jordon Team Together sets
out a clear poth for progress and prepaores children for success.

Jordan Team Together takes pupils from level Pre Al to B1 of the
Comman European Framework of Reference for Languaoges (CEFR).

For pupils

Throughout their Primary education, pupils are in o transitionol
period between childhood and their teens and are still developing
intellectually and emotionally.

Jordan Team Together follows children's developmental stages by
offering content that is adopted to their cognitive needs in each

level through o careful choice of the main characters, the topics, the
languoge content and the woy in which it is presented.

Jordan Team Together has been designed to create an enjoyable ond
engaging enviranment for effective learning. A full-colour Pupil's Book
and an Activity Book are complemented with a wide range of multimadio
and digital teols, which are certain to coptivate pupils’ ottention.

For teachers

Jordan Team Together has been created using tried and tested
methodology for effective longuoge teaching. A variety of language
presentation contexts will help keep pupils engaged and metivoted.

A complete ossessment package will halp your pupils get results.

Jordan Team Together has also been created with busy teachers in
mind. At-a-glance organisation of materials within the Teacher's Book
will help you find all the necessary informotion such as answer keys
and audigscripts, but it will also give you ideas on how to extend Pupil’s
Book activities ond odopt them to your pupils' level.

Course features

Vacabulary

In Grade 7, each unit storts with an eye-catching visuol presentation
of the target vocabulary, which hos o form of an enfine mogaozine
and which gets pupils’ attention right from the stort. The visual
presentation serves a wariety of purposes:

* to present new vocabulary in context

= to revise previously learnt vocobulary

= to offer speaking practice for everyday communication purposes.
It is followed by engaging step-by-step vocabulary presentation

The Thirrk!':a' feature at the start of the unit allows for quick

revision of the lexical items thaot pupils ore very likely to know from
previous learning, which is o great confidence-booster.

The Cammunicate {:i' nctovities effectively help pupils use English in
meaningful contaxts from tha very beginning.

Each Pupil's Book lesson has a corresponding Activity Book lesson
allowing for a lot of additionol vocabulary practice

Work with words feature in every lesson 5 focuses on word formation
and extends the content from the Pupil's Book.

Words in context section in every lesson 10 focuses on new vocabulory

to support the learning of the new content from the Pupil's Book.

Content from the main lessons is complemented by o Wordlist section at
the end of the Activity Book.

Grammar

Grommar structures are taught in a clear, step-by-step approoch in
evary unit. The new strectures presentation is contextualised through
the Teamn Talk dialogues and Book Club texts. Grammar boxes on the
Pupil's Book page contain clear, pupal-friendly examples of the torget
structures and provide a reference point for pupils as they learn and
proctise

Further consalidation proctice is available in the Activity Book in the
corresponding lesson.

Team Talk

Jordan Team Together Grade 7 features o group of Primary children who
run on online magazine colled the World of Wonder! or WOW! Maogazine.

Dana, Alex, Mei and Sami interact with the pupils, asking questions that
encaurage them to reflact on their learning and their knowledge of the
world.

Skills

All four skills are proctised throughout Jordon Team Together Grade 7,
with a dedicated listening section in lesson 3 and a literacy section in
lessons 10 and 1 of each unit.

Speciol focus has been put on reading and writing. The Book Club
section focuses on different literature genres ond ollows puptls to
became familiar with the charocteristics of each genre.

In the literocy spread, pupils are ocquainted with different types of
everyday texts, such as articles, blogs ond reports. Pupils follow a
model text ond step- by -step instructions to create their own pieces of
writing. The How to write ... ond Writing Tip boxes offer extro support
ond draw pupils' attention to some of the challenging ospects of
writing.

Further support and extension activities can be found in the Activity
Eoaok.

The speaking skill is practised through o variety of contexts:

= Most lessons end with o Communicate E} nctivity where pupils can
put the newly acquired content into practice ond personalize it.

s Lesson 9, Engiish in action, is dedicoted to teaching functional
language, which is key to successful seciol interaction. Expesing
pupils to this longuage right from the start ensures thot they not
only ocquire knowledge of grammar and vocabulary but alse learn
what to say in a variety of situntions, such as asking the way or
calling the emergency services.



Culture

Learning a foreign language includes exposure to vocabulary and
grommar, but it isn't complete without information about the culture of
countries where that language is spoken.

The Culture sections in Jordan Team Together are designed in such a way
as to bring thot information closer to pupils in a frendly manner.

Learning Club: Language Booster and CLIL

After every two units of the Pupil's Book, there is o Learning Club section.
This consists of o Language Booster lesson and o CLIL lesson.

The Longuoge Booster lesson consolidotes and extends longuoge and
topics tought in the preceding units.

CLIL and STEAM provide o pathway to languoge, literacy and
employability in tater life, and prepore students for the world of work by
enobling students to see English in context through a real-world lans.

Each of the CLIL lessons in the Leorning Club sections of Jordanr Team
Together Grade 7 also includes a focus on STEAM subjects. While studying
a variety of topics including Social Studies and Science, pupils also have
to employ 21*-century skills like creativity and critical-thinking. As part
of the lessons, they present their final learnings via different presantation
methads, which help to reinforce the learning and bring the concepts to
life.

21" century skills

One of the features of Jordan Team Together is the focus on 21" century
skills, which ore a must for today’s learners to allow them to thrive

and succeed in the modern world. Pupils need to learn more than just
vocabulory and graommar; they need to learn critical thinking and
problem-solving, creotwity, communicotion and colloboration. Many of
the activities in Jordan Team Together serve both purposes - as pupils
put new knowledge inta practice, they olse work on the development of
their 21 century skills. These activities are easity identifioble with the
followning icons:

';i' Critical thinking () Communication
i:' Problem- solving k Collaborotion

". Creativity
Other 21" century skills covered in Jordan Teamn Together include:

Socinl and cultural owareness: Lesson & of eoch unit enables pupils to
learn about other countries and through o project refiect on how their
own country is similar or different.

Curiosity and Initiative: In the project work, pupils ore encouroged to
find informaotion, moke decisions and present their opinions.

Assessment for learning: see page 11 for more informotion.

Literacy, Numeracy, Scientific Literacy: These are covered through
a wide ronge of topics coverad in the series as well as through work on
specific areas such as development of the reading ond writing skilis.

ICT Literacy: In the project work, pupils are encouroged to use a
voriety of materiols and sources, which include web searches and work
with modern technologies.

Support for mixed-ability classes and differentiation

Jordan Team Together supports teachers who work with mixed-obility
chosses in a number of ways. The Teocher's Book includes teaching tips
for mixed-aobility closses, labelled Diversity: Support/Challenge and
Extro mctivity: Fast finishers.

The photocopiable resources packoge includes extra worksheets for
grommar, vacabulary and communication lessons to help teachers
cater for the different needs of their pupils. In oddition, there are
photocopiable worksheets to occompany the Reading and Listening
tasks in the Skills lessons, which ore avoiloble ot two levels: support
and challenge. They give the teacher an opportunity to work with
mixed-obility pupils in the classroom and make the core material in the
Pupils Book more suitable to indvwidual pupils.



Course{components

Pupil's Book

Teacher’s Book

The Pupil's Book provides materials to present the target language
effectively. It includes an introductory wnit {Welcome), four main units
and two Learning Club sections.

Activity Book

The Activity Book provides reinforcement and consolidotion of the
tanguoge presented in the Pupil's Book. It contains controlled and freer
practice plus personalisation and further listening and reoding activities.
Every unit olso contains o Grammar reference section.
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The Teacher's Book provides step-by-step lesson plans
covering all the course material. Eoch lesson plan is clearly
structured into stoges:

= Starting the lesson
* Presentation

» Proctice

= Finishing the lesson

Additionol ideos for Extension and 217 century skills activities
os well os suggestions on how to support or challenge mixed-
obility pupils are an excellent tool for busy teachers who may
lzck time for plonning.

The Introduction includes recommended procedures for
effective use of games and posters and also contains tips on
working with mixed-ability groups.
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Class Audio

The Class Audio MP3s have all the recordings for the Pupil's Book

and Activity Book. In arder to focilitate using the audio materials, all
recordings are appropriately numbered on the pages of the Pupil's
Book ond the Activity Book. All audio for the series can be found online.



Tests

Upon completion of each unit of the Pupil’s Book, the teacher is able
to check the progress pupils are making by using a test. There are four
Unit tests, three End-of-semester tests and one End-of -year test. All
these tests are available in twa versions: Standard (A) and Challenge
{B) =0 as to oliow teachers for more flexibility with mixed-ability
closses.

The worksheets ond audio are availoble in the teacher's resource area
onling.

Photocopiable resources

The Photocopiable resources contain consolidation and extension
worksheets for further practice of vocabulory, grammar, CLIL and
English in action. There are olse groded reoding and listening skills
worksheets to support mixed-obility closses. They are oll availoble
online.

Presentation tool

The presentation tool offers teachers an interoctive version of the
Pupil’s Book with integroted answers, audio, video and classroam tools.
Teochers con navigote the maoterial using the interactive tesson flow or
traditional poge view. The planning orea gives o useful overview with
both teacher's notes ond activity previews. The presentation tool is also
available offline.

Online practice and pupil resources

Pupils con do gomes and extro practice online. There is also a Pupil's
Baok ¢Book and more.

Posters

The Posters designed for Jordan Team Together are o great visual aid
for presenting or consolidating vocabulary.

The level-specific posters
ore created from the unit
opener illustrotions, and
provide o lot of opportunities
for revision and speaking
practice.

The Classroom pasters
contain five posters that can
be used with any level of the
course. The pack s comprised
of the Alphaobet, Numbers,
Classraom language, Months
and seasons and Comman
irregular verbs posters.

The 'Haw to work
with posters’ section
on page 17 details

o variety of
suggestions of

how the posters

con be used.

There are 12 lessons in each maoin unit. The lesson division is as
follows:

| Lessam  Compenent and focus

1 - Papel's Book ond Actwity Baok Vocabulory
2 | Pupil's Book ond Activity Book Teom Talk
] PFugal's Bock Grommar

& Activity Book Gromemar

5 Pugpal's Book ond Actwity ook Book Club

Pugpel's Book Vocobulong end Grommar

T Activity Yook Vocabulary ond Grasmar

B | Pupil’s Book ond Activity Book Culturs

5 Pepal's Book ond Actwity Book English in oction
10| PuplsBockond Actwity Back Literacy

1l | Pupl's Book Writing

T2 Actwiby Book Wiriting
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Unitiwalkthrough

(q-} Think! activity to activate
pupils’ previous knowledge

Phaotographic vocabulary
presentation
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Big questions to activate
critical thinking

(.ﬁ. clear list of unit objectives J

Grammar contextualised

through dnlogues

ond speaking practice

g:' Communicate activity for personalisation

[ Focus on everyday expressions ]
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Pupils work with grammar rules box for
better understanding

Ny

D Communicate activity for personalisation
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Photograophic vecabulary

A section to work with literoture presentation

and different text genras

Pupils work with grommar rules bex for
better understanding
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listening skills
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Assessment

Monitoring progress with Jordan Team
Together

Jordan Team Together can be used for all general English courses.
Jordan Team Together provides teachers and institutions with the GSE
tools that enable them to demanstrate visibiliby of pupil progress step
by step, ond a way of identifying and addressing learner needs and
supparting the achievement of goals.

Jordan Team Together is additionally aligned to Englhish Benchmark
which can provide an independent measure of learner proficiency and
formative information to support planning and next steps.

The table below indicates the correlotion between the cowrse and
various international fromeworks ond bests.

G5E CEFR FTEYL English Combridge
Benchmork English

Qualificotions

Stormer | 10-23 | Praal

Lewel 1 17=2 | Frealdal Firstwords Lewel 1 Pra Al Storters

Level 2 x-32 | M Springboard Lawal 2

Lewel 3 24-39 | AlFAZ Quickmarch Lt 3 A Mavars

Lewel £ 30-43 | AdSA2s Quickmaorehy Lawet 354

Breakthrough

Level & A3-4k | BT Breakthrough Lewel & A Flyers ond A2
Key for Schecls

Leval & Ab-50 | AdesBl A3 Kay far
Schools and B1
Pratirninory foo
Achools

The Global Scale of English

The Global Scale of English (GSE) is 0 standardised, gronulor scaole
which measures English language proficiency. Unlike some other
fromeworks which describe attainment in brood bands, the Global
Scaole of English identifies whot a learner can do at each point on the
scale across speaking, listening, reading and writing skills.

The scale is designed ta motivate learners by giving a more granulor
insight into their progress. Teachers con use the Global Scale of English
to match a pupil to the right course material for their exact level and
learning goals.

The bodging above and on the back of your book shows the range of
objectives that are covered within the content. Knowing this range
helps you select course moterials with the right level of support and
chaollenge for your pupils to help them progress. It does not mean that
pupils need to have mastered oll the objectives below the range before
starting the course, or that they will all be "at’ the top of the ronge

by the end.

For more infermation about how using the GSE can support your
planning and teaching, the ossessment of your learners, and in
selecting or creating additionol materials to supplement your core
programme, please go to www.english.com/gse.

What is English Benchmark?

English Benchmark is o motivating English test for young learners
aged &-13, which provas pupils’ English abilities to parents, monitors
learning progress and ensures teaching targets the nght skills.
English Benchmark meosures pupils’ speaking, listening, reading and
writing skills through fun and interactive tablet-based octivities, with
immediote detoiled reports for teochers and porents that include
pupils' strengths, suggestions for improvement ond recommended
actwvities to improve their skills.

English Benchmark and Jordan Team Together moke the perfect
partners for your longuoge and learning ossessment. As your pupils
learn with Jordon Team Together, you can use the English Benchmark
tests to measure their progress. After pupils have token their test, you
will see recommendations of which lessons to teach next in order to
focus on the areas that need improvement.

In order to show progress, learners should take the test at least once ot
the start and once at the end of the year. If possible, teachers could ask
learners to toke the test again half way through the yeor or at the end
of each semester to check they are on trock.

1
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Formative assessment / Assessment for
learning

Assessment and evaluation are frequently used os interchangeable
terms. However, assessment is focused an pupil learning, whereas
evoluation is focused on learning progrommes ond any or all their
compaonents (objectives, syllabus, teaching and assessment methods,
materials, etc).

In the clossroom, what clearly differentintes these two terms is tha
use made of the information and doto obtained from ossessment or
from evaluotion. If you use it to improve the teaching and learning
process you are developing formative ossessment, or assessment for
learning. If you use it to grade or measure the quality of the learning,
you are developing surmmative ossessment. This meons that the some
assessment tools can be summative or formative depending on the
type of informotion they provide and the wse that is made of it

Farmative ossessment, or assessment for learning, @5 "the process

of seeking and interpreting evidence for use by learners and their
teachers, to identify where the learners are in their learning, where
they need to go and how best to get there” [Assessment Reform Group,
2008}. This process requires alternotive ossessment tools likely to be
shared by teachers and pupils which are used as an ongoing process,
which are flexible ond odopted to the indwvidual needs of pupils and
which guarontee that all the pupils engage in the learning process.

Here are some suggestions on how to use these types of tools to
implement assessment for learning in your classroom.

Main strategies of formative assessment

The main stoges of the formative assessment process are:

| Setting the nims and criteria for success

2 Maonitoring pupils' learning, including giving constructive feedback
3 Peer learning

& Independent learning/long-term ossessment

Setting aims and criterio

If you wont your pupils to be successful in the learning process, you
need to tell them what it is thot they ore going to learn and what you
expect of them in terms of performance. At the beginning of each
lesson, the teacher should tell the pupils what they ore going to learn.
This can be done by wsing key questions which are meant to inspire
pupils’ curiosity, interest and engagement.

Monitering pupils’ learning
This stage of ossessment is used to achieve the following gools:
= to adjust ongoing teaching and learning

= toincrease the level of interaction and provide for feedback loops
during questioning

= toimprove pupil achievement of intended outcomes
Tools thot can be used for monitoring pupils’ learning are:

= Lollipop stick technique or Rondom selection tool. Use sticks or cards
that pupils can personalise with their names ot the beginning of the
school year. Pick them randomly to call on pupils for questions thus
ensuring thot all pupils have on active role and will produce a simitar
amount of language, because student talking time {5TT) matters!

* Mini-whiteboards. Use them for short answers or to practise
prepositions, vocaobulory, comprehension, spelling, gap fills,
grammar — any time you want to check understanding. Pupils write
their answers individually and hold up the whitebeords and you get
feedback from all your pupils ot the same time!

* Hoppy/sod face technique. (also Yes/No, Stop/Ga, True/False)
Use this for critical thinking development ond yes<no onswers.
Make o set of cards with a happy face on one side, and o sad foce
on the other — ane for each pupil - or pupils can make their own.

After proctising a skill, ask pupils how they feel they are dotng.
Alternatively, pupils can show this on a scale from 1-5 using the
fingers on their honds for o deeper understanding of the yes and no
QNSWETS.

* Troffic light cards. Use them to check that pupis know what to do
ona given tosk. Pupils show you a green/yellow/red card, depending
on their level of confidence.

= Exitslips. Use them to evaluate your lessons at the end of the day
or session, to get feedback from the lesson, or to offer pupils the
opportunity to give opinions. Exit slips con simply be post-it notes
stuck on the door on their woy out of class.

Other types of assessment tools you con use during instruction ore

thoze oriented towards helping you actively observe the different

skills and competences that your pupils are developing while they are

working in class.

* Checklists. These are very useful to assess different tosks or
differant stoges of the same task ot the same time. Toking note of
your pupils’ performance on the spot will provide you with objective
evidence of their true level of competence.

» Observation farms, The teacher collects dota on pupils’ work by
filling in ebservation forms ar reading written assignments te odjust
teaching procedures where necessary.

* Video/oudio recordings. These are excellent tools to observe your
pupils from a different perspective and onolyse their strengths and
weaknesses, behaviour and clossroom relationships in depth. [Be
aware that you may need parental permission to record children.]

Peer learning

Working together in poirs or groups goves pupils an oppartunity to
share knowledge ond also learn from their classmates.

Tools that can be used for peer wark ond peer learning ore:

« Think-pair-shore. Pupils work on their own, then they discuss their
ideas in poirs ond finally they present their weas to o group or the
whole class.

* Two stors and o wish, Pupils soy two positive things about the wark
of their partner and suggest one area for improvement.

» Expert envoy. This is a tool to use with mixed- obilidy closses. If you
have pupils who are strong in some areas, you may choose them to
be the ‘experts’ for their closs or group and ask them to help their
clossmates.

* Three focts and o fik: Pupils write three true stotements and
one false statement ohout the topic of a lesson and share them
with other pupils/pairs/groups to see if they can identify the
folse information. This technique con also be used in a summative
evaluation at the end of a longer learning process. e.g. a unit.

Checklists and video recordings can olso be used os peer learning tools.



Independent learning and long-term formative assessment

Long-term formative assessment tools ore used to improve the
follewing oreos of your nssessment proctice:

« for the pupils to develop critical thinking skills obout thetr own
performonce

* to promote collaboration
 toimprove pupil achievernent of intended instructionol outcomes

Performance-based teaching and learning impacts strongly on the way
we carry out ossessment by helping pupils become autonomeus ond
independent learners aware of the process by which they learn as well
as their kearning goals.

Some of the long-term ossessment tools you can wse in your closses
are:

* Summative and thought- provoking questions. At the end of a lesson
or o unit, pupils are asked to reflect on their learning process and
to try to self-assess their performance by onswering the fallowing
questions: What have I learnt? What do [ need to work on? fcan ... .
I'm{not) good at ... .

« Portfolios. Pupils are given the responsibility of selecting which
pieces of work they produce should be placed in their portfolios to
demonstrote how they are improving.

» Checklists. These are used to ossess pupils’ completion of a tosk. They

ore not rating scales and they only include ¥es/No or o/ X descriptors.

« Projects. Pupils present what they know through pictures ond texts
such os essays, research raports or long-term projects.

* Pupil Travel journols/Learning diaries. Pupils creote their own
boaks, in which they chart the journey of their learning.

« Rubrics. They can be used when evaluating pupil performance or
wark resulting from a performance task. For further details see
below.

It is very important to remember thot before this type of ossessment
is implemented in the classroom, o supportive clossroom environment
is created and pupils are given guidance on how to reflect upon ond
evoluate their own performance oz well os that of their peers.

Using rubrics for assessment in CLIL

Rubrics con be very useful tools to help CLIL teachers fulfil the

requirements of assessment practice in bilingual contexts. There are

many reasons to use them, but these are the most important ones:

= firstly, because they suit the CLIL dunol approoch {content learning
and longuage development);

» secondly, becouse they allow for performance-based assessment to
provide qualitative feedbock connected to the assessment criterin;

= thirdly, because they tell teachers, pupils and parents in advance
what needs to be done to successfully perform the task;

s finally, because they gve teachers and pupils o sense of direction
and a context to share the learning goals from the beginning of the
teaching and learning process.

Language should not be an invisible component in the bilingual
classroom. Teachers in bilingual schools should be oware of the
language proficiency of their pupils ond systematically conduct
languoge demands analyses of the content to provide oppraopriate
scaffolding. Since not all pupils in the saome closs hove the same
language proficiancy, effective assessment in CLIL should measure
pupils’ progress in the foreign language ot different levels and aleng
distinct learning poths. Rubrics ore o tool that can help teachers
achieve this goal of affective ossessment of content, language and
process in an integrated way.

Rubrics ore scoring guides, which include several assessment criteria
to evoluate pupils” performance or work resulting from o performaonce
tosk. In this sense, they are different from checklists because they are
rating scales, which means that they not only contain o list of items to
be checked but they also include o range of marks to ossess how well
each item has been performed. These rating scales can be holistic or
analytic.

Halistic rubrics

All criteria ore evaluoted simultaneously at o unidimensional level
because each level of the rubric {1, 2, 3} includes all the descriptors for
the different criteria assessed (for content. longuoge and delivery).

Halistic Rubric

Oral Presentotions The three descriptors are assessed at the
same time.

Accomplished Stays on topic all the time ond speaks

(Level 1): content, cleorly. Body longuoge is appropriote.

language and

delivery

Developing Stays on topic most of the time and

(Level 2): content, speaks clearly but mispronounces some

language and words. Body language is appropriote most

delivery of the time.

Beginning It was hard to tell what the topic was.

(Level 3): content, Often mumblas or connot be understood.

language and Body languoge is not appropriate mast of

delivery the time.

Holistic rubrics pravide an overall evaluation of quality, proficiency and
understanding, thus the feedback is imited because the descriptors
are not anaolysed in detoil. This means that errors are tolerated, and no
correct answer is expected. Alse, the scoring process is foster.
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Analytic rubries

Steps to make a rubric

Each criterion is evaluated seporately at o multidimensionaf level
because ench criterion of the rubric (to assess content, language and
delivery) includes several descriptors at different levels of parformaonce

Here are some steps to be followed when moking rubrics to assess
pupils in CLIL classrooms.

= First, begin by designing an outhentic task hkely to help pupits

14

of the task. 1} learn the curricular content, 2) develop the necessary language to
; earn abou © nk, @ achieve the given learning goals an
I bout that cantant, and 3) achi ha g I L d
Analytic rubric kay competences ot the pupils” level, e.g. Create a questionnaire for
| oral Beginning Develoging Accamplished EAREh D0,
presentations {Lewvel 3] [Level 21 iLevel 11 * Mext, define the criteria to assess pupil learning from this task.
Criteria/ These nssessment criteria will be the reference points to describe the
!_F_"H'““"“ acceptable level of performance of the task, e.q.
' Content E:::";::s;i::“ iﬁ:‘fs:ﬂﬁinl:g 3&:&;&;@ ~ pupils know about the festival (their level of comprehension of the
topic very well. It | of parts of the of the topie subject);
was hard to 'f'E“ topc. _StﬂL'IE- Stoys on tapic ~ pupils are able to write questions obout the festoal (type of
::::t The Lopic f:ﬂtf:::%s?r;eth I-;:le{:::;mm of questions; tenses; number; etc.;
time. ~ pupils are able to work in groups to create o questionnaire
' Language Ciften mumbles Spenks chearly Speaks elearly (contributions; quality of work; time monogement; attitude; etc.)
o cannat be and distanctly and distinctly Use the CEFR charts or the Global Scale of English
understoed OR “}“I_:‘E[?_E‘q‘m] :Ll '-:5'_1':”"21 {english.com/GSE} to mensure learner progress on the longuoge
::ﬂ?ﬁ:ﬁ:‘ ?ﬂi:prnT:;'mes miip:ntl:.:fnllﬂ pruﬁl:ién_cg scale ond get your assessment criteria for language
Y e BB from their available descriptors. Using these scoles os a reference
Fivo wards. 15 useful for understonding your pupils' levels of proficiency maore
[ isely, to monitor pupils’ progress in o more accurate woy and to
' Deli Slouches andsor | Sameti Stand G A PR RUERTORRE ; a4
Cpsir dn;fﬂ::lzl;k mr sturr:;s urn:s. suﬂg:ﬁtupluuks maoke mare informed choices inselecting materials or ossessmants,
peogle during the | straight and Falniad and e.q. Speaking: Can ask someone simple questions about their life and
presentation establishes eye | confident experiences, G5E 37/A2(+); Can summarise the key information in
contact. Estoblishes eye basic dingrams, e.g. bar charts, timelines, GSE 54/B1(+).
ritmct with ieh f ; Ty -
::er:znr:uthn = Then use a cognitive taxonomy to ientify the cognitive domain and
ronm during the skill that your tosks involve, e.q. "interpret the information cellected
presentatian. from the questionnaires” immives applying knowledge. Then write

Analytic rubrics provide detailed informaotion from the defined
performance levels. This means that a sigrificant degree of feedback is
provided. However, the scoring process is slower.

The use of each type of rubric will depend on the nature of the task
and other factors such as the time avoiloble, the need for substantial
feedbock, the number of pupils, different longuoge/competence levels
in the group and the assessment goal: holistic rubrics should be used
for overall scores and analytic ones when detailed feedback on each
criterion is desired.

Far your rubrics to be valid, relinble ond fair, there must be o coherent
cannection between the learning goals and the task, the learning goals
and the ossessment criteria, and the descriptors with each ossessment
criterion.

differentiating descriptors as you move on the scale from lower
order thinking skills (LOTs} to higher order thinking skills {(HOTs),

e.g. the information is used to create o graph but not clearly
disployed; the information is used and disployed in o graph but there
are soma mistokes in the interpretation of data; the information is
clearly disployed ond interpreted.

* Once you hove detined the assessment criteria and dentified
possible descriptors of perfarmance, you can:

- make a holistic rubric, then write descriptors incorporating oll
criteria in each descriptor;

- create an analytic rubric, then write descriptors for eoch
individual criterion.

* Check that the criterio and descriptors you hove included in your
rubric assess pupils’ content, process and language learning at the
right level.

* Finally, adapt the format of the rubric to the age and language
proficiency of your pupils and plan carefully the structure of the
rubric. You may wish to leave space ot the bottom of the rubric to
write comments, odd signatures, stickers, parental feadback, etc.

After having used teacher-made rubrics for some time, pupils may feel
ready to have an active role in this process and create their own rubrics
ond checklists as guidelines for gool setting. Train your pupils to do it

ond they will develop o very important key competence: learning to
learn.



How.toiworkiwithiprojects

by Magdalena Custodia Espinar

One of the key factors offecting children’s ability to learn cooperation
and colloboration is the type of situotions they foce. In other words,
pupils will not learn how to be a reliable team ployer if they oren't
exposed to tasks that require team work. Thare are many ways to
organise pupil interaction in class and the most popular ones are
colloborative ond cooperative work. These bwo interoction systems miay
seem interchangeable, but there are some clear differences between
them:

Collaborative woark

» Group goal

* Learning takes ploce in a group

« The finol product is co-constructed

* Roles/responsibilities ore flexible ond agreed
« The process is important

Cooperative work

« Individual goals within the group

* Learning iz an individuol process

« The final product consists of individual contributions
* Roles and responsibilities are usuably pre-defined

« The final product is impartant

When working on projects, collaborotive work 15 the preferred system,
giving pupils an opportunity to share ideas, verbolise opinions and
interact with other clossmates. Thonks to this, o reol communicote
context is developed in the classroom during which pupils must listen
ta each other and reach an agreement to create o commen product.

To apply successful project work in the clossroom you should:

= Keepa flexible project schedule and invalve pupils in project design
when possible. Promote parent invelvement.

= Prepare pupils by having them think about the project in advance.
A rubric can be very useful to show them what they are aiming for
and trying to accomplish. Use negotiotion strateqies to help them
understand the rationale for this type of work.

« Establish moments for feedback and specific products ot the end
of each work session to promote o sense of mission, e.qg. record
evidence of progress using field notes or ohservation templates. Keap
records public so pupils have ownership of them by using rubrics or
checklists.

» Avoid moking decisions for pupils. It will toke time for pupils to
be able to develop time monagement skills and learning to learn
competence. Promote this by providing them with support during
the project, e.g. o timeline with the work sessions; worksheats with
instructions or steps to follow; a project goals checklist to tick;
o webquest to develop critical thinking skills, etc.

= Assess the quality of projects by using professienal werk asa
reference. Boost the quolity of your pupils’ work by showing them
gooed examplas of ather pupils” work. Develop scaffolding to help
pupils rench the standords and include both indivdun! and group
grades.

* Promote full participotion by using a checklist for octive observation
of pupils that will give you objective evidence of their performance.
Set realistic alternatwves and consequences for non-participation
such as suggesting individual ways of werking on the project,
negative individual grades, ete.

» Foster reflection strateqgies bath for the process ond for the finol
product from a critical point of view to improve future performaonce.

When deciding on how to group yaur pupils, you should consider your
rationaole so as to group pupils according to the right criterion. Here
ore some ideas to arrange your class for growp ond project work.

Grouping for leadership. If you have passive pupils who need someane
monitoring and toking centrol of their active contribution in group
work, pre-assign groups and make sure these pupils share groups

with closs leaders (those pupils who ore more skilled or hove more

knowledge].

Random selection groups. If the task does not require specific pupils to
be separate or together you con simply put the groups in alphabeticol
order, take their names from a bag or hot, use a pack of cards {group
them based on having black or red cards, cards in o specific order, the
same numbers ...} or word-family cords, synonym word cords, dote of
birth, etc.

Then, you can rotate some members to create new groups. Turn and
talk {front row/back row) for a quick group task is also a possibility.

If you are familiar with your pupils” interests, e.q. football teams, make
cards with the nomes of the most populor ployers ond use them to
make the ‘football teams’. You con do this with populor films, TV series
ond cartoons of their interest.

Grouping by interest. Have your pupils camplete a survey and group
them based on their responses. You can olso design the taosk according
to different interasts and give pupils the opportunity to join a group
accarding to their parsonal interest or expectations of the task, e.g. in
o presentation obout their hometown, pupils interested in history con
foecus on histarical buildings and pupils interested in sports con focus
on stadiums and sparts facilitias.
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How.toiworkwithimixed:abilitylgroups

by Mogdalena Custadia Espinar

Teaching and learning EFL or CLIL involves many different processes
such as recording observations, presentation of ideos, argumentation,
modelling constructions and explanations, arriving ot conclusions,
gbtawning, evaluating and communicating informatian ... in English!
This 5 a very rich and complex communicative context which requires
both cegnitive and language skills for learning to occur.

Fupils’ engagament in the learning process can be increased
significantly by analysing in advance the linguistic and cognitive
demands of every task. This analysis will allow teachers to provide
pupils with the necessary scaffelding to encourage them to octively
participate in the lessen, regardiess of the language levet of that pupil.

Language scaffolding

In EFL and CLIL, language is used for learning and communicating. This
means that it is necessary to scaffeld the input (the longuage pupils
recewve], the intake (the information they process) ond the output (the
languoge they are able te produce ofter this information precessing)

to ensure an effective interaction. This scaffolding is very important
becouse the interaction promotes the necessary feedback to connect
the input received and the output produced in a meaningful way by
pupils. This is called interlanguoge development and it is a key foctor of
cantent learning and languoge development.

To identify the necessary scaffolding for our pupils, we con conduct o
languoge demands analysis. It consists of identifying ond describing
in advance different types of language involved in CLIL lessons and
performance-bosed tasks: languoge of learning, longuage for learning
and longuage through learning (Coyle, Hood, Marsh, 2010}

Language of learning refers to the longuage connectad with the
content being learnt. Pupils will learn it to access new knowledge,
e.g. learning about sound: high/low pitch, tone, volume, etc.

Language for learning is the longuoge necessary to perform the
communicotve functions of the learning context. If pupils need

to compare the waves of the sound in o graph, do they know the
comparotive and superiative form of odjectives? If not, scoffolding is
required to complete this task.

Language through learning refers to language learnt due to
cognitive and academic development. Each pupil will develop this
type of language during the learning process in close relation to their
individuol cognitive development by interacting with the resources
{personal, digital, etc ) and completing the tasks.

Anaolysing the linguistic demands of the content and the tosk will allow
teachers to provide pupils with suitable scaffolding strategies likely

to promote interaction and feedback in the classroom. In the previous
example, the teacher can provide eral scaffolding by displaying

wisual oids such os word cards for the longuage of leorning and the
comparotive and superiotive structure on o poster to help pupils
interact {compare the waves of the sound).

In oddition, o cognitive toxonomy provides a hierarchy of thinking
skills organised from lower order thinking skills (LOTs, e.g. identify)

to higher arder thinking skills {HOTs, e.q. compare). Bloom's revised
toxonomy comprises six cognitive domains involving cognitive skills
such as remembering, understanding, applying, analysing, evaluoting
ond creating. Using o taxonemy will allow teachers to odapt the degrae
of difficulty of the octoaities they plan frem a cognitive point of view
by wentifying the cognitive domain and skill they demand. It will also
halp them develop o ‘continuum of practice’ of always going from
LOTs to HOTs, thus storting at pupils’ present cognitive level (becouse,
for exomple, you cannot apply if you do not first understand ond
remamber).

Differentiated learning

Lising a toxonomy to prepare your lessons can help them be more
effective and flexible and, therefore, more likely to be learnt by all the
pupils. Here are some examples of strategies to cope with mixed-ability
pupils in the classroom.

* Low-level pupils are o majority. Since a taxonomy is o hierarchy
of cognitive skills we must try to extend children’s thinking skills
from LOTs to HOTs by practizsing first at lower levels {remembering
and understanding) and progressively moving towards higher levels
{opplying, onaolysing, evoluating ond creating). Therefore, if the
average level of the class is very low, we will have to toke this into
account ond provide them with more activities from the lower levels
at the beginning ond gradually include some of higher levels.

» High-lavel pupils are o majority. If the average of the class is
very high, you should try to provide them with more activities from
the higher kevels in order to ensure o motivating and chollenging
cantext.

» Heterogeneous pupils. Prepare activities at lower levels
{remembering and understonding) for some children and activities
at higher levels to work and proctise the some content ot the same
time. For example, list the main stoges of metomorphasis {LOTY; find
out and describe the main stoges of metamorphosis (HOT).

* Fost finishers. All pupils work first on the some set of octivities, then
pupils who finish earlier con design their own octivities at o higher
level. You can teach them to use the taxonomy for this purpose.

» Gifted pupils with a special curriculor odoptation. Prepare
compulsory activities for all the children at lower levels and
voluntary octevities for “those who want to go further’. This strategy
will provide more pupils with the oppartunity to de the higher order
activities ond will ollow the teocher to include different activities for
the class and for the gifted pupil in on easy and unforced manner.
For example, prepare o set of activities from different levels about
the properties of light, then offer the possibility to investignte what
a shadow is, when it can be seen, why it changes length, etc. You can
give pupils a book or website, ete. for them to find out obout it.



How.tolworkiwithiposters

Posters can be o powerful and
engaging tool for presenting
or consolidating the language
covered in the Pupil's Book.

In Jordan Team Together level 7,
there are eight full colour vocabulary
posters. Each poster can be used

for presentation or revision of the
vocobulory from each unit.

The generic Clossroom posters con
be used with any level of the course.

The pock is comprised of the
Alphabet, Numbers, Classroom
language, Months and seasons and
Common lrregul{:r verbs postars.

Techniques of working with posters

Stick the poster to the wall in o visible place. In this way it will remind
pupils of the moterial they have covered.

Predicting

In erder to create the atmosphere of onticipation and to invoke
curiosity in children, before you show the pupils a paster, give them its
title. Tell pupils thot in o moment they will see a poster with e.g. toys.
Ask pupils to think about the vocobulory which may be presented in
the poster. Encaurage pupils to provide exomples of particular words
reloted to this thematic group. In the case of toys it will be: a teddy,

a dolf, o ball, a kite, atc. Then, stick the poster to the wall and check
together how many words the pupils predicted correctly.

Asking questions

Point to the abjects, persons, colours, etc. presented in the poster and
ask questions: What's this? What colour is it? How many (balls} can you
see? Is it a (doll)?, etc.

Finding and pointing

Ask indwidual children to come to the poster, find and point to
appropriote objects, e.g. Point to the (red car), etc. You may olso dwvide
pupils inte two teams and change finding particulor elements into an
exciting competition. Ask one person from the team to come to the
poster ond find o particular object. If he/she does it correctly, the team
scores a point. If he/she makes a mistoke, another team takes a turn.
Pupils may replace the teacher and give the commands.

Memory game

Set a specific time limit, £.g. 30 seconds. Tell pupils to look ot the
poster corefully and remember os much os they can. Then, cover the
poster or take it off the wall and osk children one by one about the
objects presented in the poster. You maoy olso ask about the features of
these objects, e.q. Is the (ball) (big)? What colour is the (kite)? Pupils’
task is to answer from memory. You may also conduct this exercise os
a team competition, observing the time limit. The team who provided
the biggest number of nomes of objects from the poster wins.

{ : )|
et I

True or false?

Paoint to various objects in the poster and make true or folse sentences
reloted to them. For example, point to o lion and say It’s a zebra. Pupils
onmswer Mo,

Quiz

Tell pupils that you are thinking obout a certain picture from the
poster. The pupils’ task is to quess which picture you mean. You may
describe the object you have in mind for more advanced pupils, e.g. Its
grey. It's small. It has got o tail. What (s it? Pupils answer It’s a bird.

Peeping through a keyhole

Cut out o hole {5-7 cm wide) resembling o keyhole in the middle of o
large sheet of paper. Place the sheet on the poster and ask pupils what
they can see. Move the sheet on the poster sa thot each time children
guess the nome of another object.

S5inging
Use o chant related to the subject of the poster and introduced in the
Pupil's Book. Ask one or more pupils to come to the poster. Ploy the

chant; the task of children stonding by the poster is to point to the
objects mentioned in the recording.

Placing words on the poster

If pupils can recognise written words, you may ask them to place
oppropriote word cards below the pictures in the poster. One by one,
pupils come to the poster and place o cord with the corresponding word
in the appropriote ploce. Then you may osk all pupils to read the words
oloud together.

Make your own poster
Pupils can create their own posters, based on a simuilar topic.
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Classroomilanguage

Greeting the class
Hello. Hi!

Good morningfafternoon.
Come in.

Sit down/Stand up, pleose.
What day 1= it today?

How ore you today?

Is everyone here?

I= anyong oway today?
Where 15 (Juan)?

Starting the lesson
Are you ready?

Let’s beginstart.

Listen {to me).

Look {at mesat the board).

Taoke out your bookss
notebooks/coloured pencils.

%

Give this/these out, plense.
Haove you got a (pencil)?
Open your books at page {4).
Turn to poge (&)

Open the window/door.
Close the window/door.

i
Managing the class

LS

Be quiet, plense. Who's next?
Look at me/Listen to me. Queue/line up!
Come to the frant of the class. Repeat after me.
Come to the board. Waoit o minute, please.
Come hare, plense. Hurry up.

\ Put your hands up/down.

-
Words of praise
Well done! Much better. Great work!
Excellant! Good job. Good luck!
Fantastic! Congrotulations! Thank you.
That's nice That's corract!

#

Hold up your picture

During the lesson — instructions

It's break time/lunch time.

Brow/Colours/StickACut Waoit o minute, please.
R x4 Be coreful.
Write the answer on the board/ Sarry, guess/try again,
inyour book. Nezt, plecse
Let’s sing.
=g Again, plense.
All togethar now.
\
-

-

Pair work/Group work

Find o portner.

Get into twos/threes.

Wha's your partner?

Waork in poirs/groups.

Maoke a circle

Wark with your portner/friend/group.
Show your partner/friend/group.

Tell your partner/friend/group.

; Mow ask your portner/friend/group.

r

Language used for playing games

It's my/your/his her turn. Roll the dice.

Whose turn is it? Move your/my counter (3}
Youre out. Spoces.

Dan't look. Misz o turn.

No cheating. Go back (2) spaces.

Turn around. Roll again.

Close your eyes. T've wan!

Pass the (ball, cup), ete. You're the winner!

Wait outside.

L

e

Useful phrases for the pupils

Moy/CanIgo to the toilet? I'm sorry.
LunderstandsT don't Can you halp me?
understand. I'm ready.

Excuse me ... I'm finished.

Y

-

Ending the lesson

Put your books/notebooks/toloured pencils away.
Tidy up.

Put that in the bin/rubbish bin, please.

Collect the stickers/cards/spinners./scissors, please.
The lesson is finished.

That's all for todoy:

Goodbye!

See you bomorrow.

Are you ready?
Bo you understond?
What do you think?

Anything else?

During the lesson — questions

Moy Can I help you?
Are you finished?
Who's finished?
What can you see?

Hove o nice weekend holiday.

Yo,




Gamesibank

Word card games

Drow the word

Ploce a set of word cards on the desk. Draw a box on the board. Ask

a pupil to pick up the first cord and draw the object mentioned in the
card in the box an the board. Other pupils guess the word. When they
guess the word, the pupil shows the word card to the class.

TPR activities

What does the picture present?

Distribute small sheets of poper among pupils and osk them to draw

on them one object from the covered material, e.q. food. Collect the
popers and stick them to pupils backs without revealing to them what
the pictures present. The aim of the game is to stimulate pupils to ask
guestions, thanks to which they will be able to guess which picture they
hove on their backs. e.q. Is it o {banana}? Pupils may wolk around the
clossroom or play in pairs.

Alternative bingo

Ask each pupil to drow o picture presenting a word from o certain
vocabulory group {e.g. onimals). While pupils are drawing, write words
belonging to this vocabulory group on small pieces of poper and

put them in a box or bag. Ask pupils to stond up. Pick up one piece

of poper at o time ond read out the word. The pupils who drew the
carresponding onimal or object should sit down. Continue until you use
all the pieces of paper.

Catch and say it!

Ask pupils to stand in a big circle. Say o cotegory of vecabulary (e.g.
food) aloud and throw a soft boll to a selected pupil. The pupil has to
say a word from the category you chose. If the pupil doesn’t catch the
ball or soy the appropriote word, he/she has to sit down. Continue the
gome until all pupils sit down.

Pass the ball

Ask pupils to sitin o circle. Choose o cotegory of vocabulary. Give
pupils o small soft boll and osk them to pass it from hand to hand.
Every pupil who receives the ball has to say a word belonging to the
chosen category - if hesshe fails to do so, he/she drops out of the
gome.

The ball is burning

Pupils standing in a circle throw o ball to one another and name words
from a vocobulory set. The ball shouldn't be caught when somebody
says the “forbidden’ word (previously agreed), e.g. lemonade if the
vocabulary set is food. If despite that, somebody catches the ball, hes
she kneels or squats down and continues playing. When hesshe catches
the ball properly in the next turn, ha/she stands up.

Guessing game: pictures

Ask one pupil to slowly draw on the board a picture presenting a new
word from the current lesson. Other pupils try to guess what the picture
presents and say the appropriote word. The pupil whe guesses the word
first draws the next picture.

Simon says

Give pupils simple instructions. Worn them, however, that they con
follow the instructions only when these are preceded by the phrase
Simon says, e.q. when you say Simon says jump, pupils can jump, but
when you say only Jump, they connot move (explain to pupils that
Simon is 0 king who gives them commands). The pupil who mokes a
mistake loses one point. Vary the speed of instructions to moke the
game mare interesting. Later you moy ask pupils to give instructions.
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Team games

Picture charades

Divide the closs into two teams. Invite one representative of each team
to the front of the clossroom. Show each of them the some ward card

or whisper to them the same word. Pupils drow on the board pictures
presanting the word. The team which is the first to guess the meaning of
the picture and provides the correct word scores one point.

Answer and draw points

Divide the closs into two teams. Invite representatives of both teams to
the board in turns. Quietly, give them particular words and ask them to
drow appropriate pictures on the board. If the picture depicts the word
carrectly, the pupil rolls the dice ar spins the spinner and scores the
indicated number of points for his/her team.

Parachute

Divide pupils into two teams. On the board, draw o big falting
parachute with a parachutist. Think of a word from the current unit
and drow as mony strokes or lines attached to the parachute, os many
letters as there are in the word. Pupils from both teoms try to guess the
word. For each incorrect answer erose one of the lines. Grant points to
the teams when they provide a correct answer. When you erase all lines
before the word is guessed, the team who answered last lases o paint.

In arder to make the game more dramatic, drow a shark emerging from
the sen below the parachutist.

Shadowing

Fupils follow the oudia they hear with its written form ot the same

time as moving their mouths (lips, tongue, etc.) and sub-vocalising. In
this woy, they ore practising moving their mouths to make the right
shape at the right speed, but are not making o noise; this is the silent
wersion. This re-uses texts to work on pronunciation, but only when
overall meoning has been understood. The technigue can also be used
with vacalisation, where pupils carry out shadowing the intanotion ond
rhythm. I waos first mode aware of it in the early 1990s but it 15 having a
renaissance os a useful strategy for young learners.

Ghost Writing
Pupils write letters or words in the air with their whole arm.

Backs to the board

Pupils work in twa or three teams, with one pupil (the ployer) from
ench standing with their back to the boord, facing their team
members. The teacher writes a word, phrase or drowing which plagers
are NOT allowed to look at. The teams need to find ways to make their
ployer soy the target expression/words correctly, and con use any way
of doing this, e.g. defining, explaining, miming, giving clues {it's got
seven letters, it starts with the letter before B, it sounds like X, etc.}.

If noise levals get too high, hove pupils whisper instead, or pass the
talking stick/microphone so only one team member spenks at o bime

Bl drifl

The class work in two halves, whare one has o question or staterment
that needs o response. The activity tokes place with pupils mingling,
walking {with a slip of poper on which they have written down a
prompt} around to collect answers/responses, befare changing roles.

Concentric circles

Pupils work in twa circles to carry out a role play or Q & A or short
exchange. The inner circle of pupils (standing or sitting) turn around to
face the other pupils in the outer circle, who move around at the teacher’s
instruction. In this woy they rehearse, repent and proctise the TLina
controlled way, with differant partnars.

Don't say it!

Pupils work in teams or pairs or os o whole class. The aim s te describa
o word or phrase without noming it for another pupil or team or the
class to nome.

Charades

Pupils work in groups or as o whale class to mime out target vocabulary
words or expressiens for their team to identify.

Picture Pair Dictation

Pupils describe ond draw, using any picture from the book, or a drawing
they hove made (2.g. the furniture in their reom). One describes, the
other drows. They should work without being able to see the drawing

or the picture (e.g. oppaosite or bock to back). Afterwards, they
compaore and spot the differences. Pupils then change roles. Encourage
communication in English with questions to check, e.q. on the right or

the left of ...?
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They are the new WOWI Team.

Let's get started!

£ ) Listen and read. Who are these children?

Welcome

dook Glib

I Good morning, everyone, and welcome
I _ to Grade 7! We're your WOW! Team!
=~ | It's going to be an exciting year for us
all and for the magazine!

#ql . .“! .I_E A -~. II'

The WOW!, or World of
Wonder!, magazine is full of

Lulturs

We hope we can work
together on the magazine
this year,

= |

r S
oy

e ]

articles just for you.
You tell us what you want in
your magazine and we'll make
| it for youl

S0, we need to hear your
ideas! What do you want to
read about? What do you
want to talk about? Tell us

Mapping
Topic

scope and Sequence
Matrix

Learning Outcomes
ond Performance
Indicators

and we'll get to work!

Theme 1: Society

Listening: responding to instructions or questions about an oral activity; making a variety of simple
inferences; responding accurately to oral language

Speaking: responding to speakers [osking and answering questions, commenting, giving
suggestions); partaking in simple discussions

Reading: previewing a text, making predictions about content
Listening: identify the gist of short to medium-length passages, presentations, and messages;

ask and answer questions about what a speaker soys in order to clarify comprehension, collect
odditional information, or enhance understanding of a topic or issue

Speaking: recognise the main points made by other speakers and respond by asking questions,
commenting, or giving suggestions; partake in short discussions on simple themes

Reading: previewing o text, making predictions about content; skim ond scan a text for general
ideas and specific details



Lesson 1

Objectives

* Lesson oims: to rewise vocobulary to describe hobbies and
interests; to introduce the new WOW! Teom; to introduce the
unit topics

= Torget longuage: describing hobbies and interests

= Skills: Listening, Reading, Speaking

Materials
= sheets of Ad paper, encugh for ench pupil (fost fimishers)

Global Scale of English (GSE)

= Listaning: Con get the gist of short, simple texts on familar
topics, if supported by pictures {GSE 33).

* Reading: Con understand short, school-related messages in
emails, text messages and secial media postings (GSE 39).
Can scan several short, simple texts on the same topic to find
specific information (GSE 47).

= Speoking: Con give brief reasons for their opinions on tamilior
topics {GSE 48).

Assessment for Learning

{7y Setting aims ond criteria: lesson objectives presentation
= Monitoring pupils’ learning: Lollipop stick technugue

“01 Peer learning: pairwork; groupwork
== Independent laarning: Surmmative questions technique

Starting the lesson

« Write sports, hobbies, TV programmes, school subjects, clothes on
the board. Using the Lollipop stick technique, osk pupils to say o word
connected to one of the topics. Specify o topic for each pupil

« Ask What are your favourite sports/hobbies/ TV programmes/school
subjects/clothes? and elicit answers.

Presentation

" {?I' Explain that in this lesson pupils will meat the new WOW! Team.

Practice

Pupil’s Book

o ﬁ W1 Listen and read. Who are these
children?

= Refer pupils to page 4. Ask pupils to look at the :
pictures and to raise their honds to describe the Eﬂ T
children. o

* Ploy the oudio.

* Check comprehension with questions: What does WOW stand for?
(World of Wonder) What is in the maogazine? {articles for primary
school pupils)

« Extension " Tell pupils to work in groups ond think of onswers
to Alex's questions.

« Ask for feedback and promote class discussion: Do you agree?
Is that an interesting topic? What's your idea?

Vocabulary

£ Look and read. Match the pictures to the WOW! Magazine
ideas.

= Pupils work individually ond write their answers in their
notebooks. Then they compare ideas with a partner,

« = Ask pupils to reod out their answers using the Lollipop stick
technique. Ask them to give reasons for their answers, saying key
words and describing what they con see in the pictures.

9 ¢ ( Look again at Activity 2 and talk to your partner.
= U Ask two pupils to read out the questions.
* Walk around the class monitaring pairs.
= Promote class discussion: Who s most interested inimventions?
Pupils roise their hands. Ask different pupils to give reasons why.
= = Using the Lollipop stick technigue, ask pupils to offer ideas for
more topics and write their ideas on the board.

Extra activity Critical thinking

« Ask pupils to think of reasons why their own ideas for topics are
good fer the magazine,

Activity Book

'ﬁ Read and complete the sentences.
» Pupils complete the activity individually. Have pupils check
their answers with their portners.

Answer key 1 Team; 2 Everyons; 3 articles, find out;
4 reading, ideos

9 Read the ideas on Pupil's Book page 5 again.
Then write the names.
* Pupils work individually.
+ = Check answers using the Lollipop stick technigue.

Answer key 2 Ghada, 3 Dominic, 4 Selina, 5 Luisa,
6 Abbaos, 7 Mortin, 8 Jasiek, 9 Tara

a -/ How interesting are these topics for you? Number
them from 1 (the most interesting) to 4 (the least
interesting).

* Pupils work individually and then compare answers with o
partner.
* Have o closs vote for the most interesting topic.

Extrao activity Fast finishers

* Hove pupils close their books and write down the topics they
remember from Activity 2.

Finishing the lesson

. =i Using the Summatie questions technique, ask Which do you
think will be your favourite topic for the WOW! Magazine?
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This is YOUR page! We want to hear

from YOU, Send us your comments
and photos like the people below!

I Ghada, 12, lordan 2 minutes ago
I'm new to Amman and it's a lovely city! |

It's very exciting, and there is so much to do.
| | want to read more about life in big cities. l

5

Tara, 12, South Afrlca 3 minutes ago

Last month, we went hiking.
While | was hiking, | thought
about all the other adventures
| could hawve. | want to read

some stories about adventure.

(a]

Domimde, T2 USA 10 minutes ago

| love shopping! | want to
hear about different types of
shopping around the world.

Selina, 13, Jamaica
SO minutes aga

We've had a lotof stormy
weather this summer on our
island. | wantto read articles
about why the weather is
changing and what we can do
to stop it

l_?._} =

Riya, 12, Bras| 1 howr ageo
I've just finished reading a

brilliant book about a rmysterny.

| loved it! | want to read more
about mysteries!

[3]
3

Martin, 12, Australia
H rminidtes Tt

It's time to start thinking
about the future. | want to
read about jobs that | might
do in the future!

0;

© lasiek, 13, Poland

0

Lursa, 13, Argentifa 1 heur aga

In the future, | wantto be
an inventor! | want to read
some articles about great
inventions, so that | can get

(a}

I'.' o et [E s II_ {

My older sister loves
sending texts 1o her
friends on her phone. But|
prefer talking to my friends
face-to-face! Why do some
people spend so long on
their phones?

— L

some ideas of my own!

Abbas, 12, Jardan | day a ]

| enjoy painting every day. |
want to read articles about art!
| wonder how people use artin

different ways around the world.

'!'r'l"l'_'l' ’ -

|

9 Look and read. Match the pictures to the WOW! Magazine ideas.

9 #. () Look again at Activity 2 and talk to your partner.

Te, 23, 3d, 4,59, 6L, 7b,8Bh, 7F

1 Which of the topics that the children talk about are you most interested

in and why?

2 \What other topics would you like to see in the WOW! Magazine? Why?

fiye o
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Aboutius)

Hello. I'm twelve years old and I'm from Jordan. My grandmother comes
from England, so we often go to England in the summer holidays. In my
free time, | love reading and writing. At school, my favourite subjectis

English because we read a lot of interesting books and | enjoy writing. I'm
looking forward to writing some articles for the magazine this year!

Hi! I'm twelve years old and I'm from the United Kingdom. | love

football because it's exciting and fun to be partof a team. In the
winter, | go snowboarding and skiing. | also love taking photographs. |

proemise |'ll take some interesting ones for the magazine this year!

I'm twelve years old and | come from Agaba in Jordan. My family and |
moved to Amman two weeks ago. | miss my old friends and | miss the
sea, but it's great to move to a new city! All the students here are very

kind. | really love science and nature. | ride my bike to school every
day because | want to keep our planet clean. | will try to find interesting
articles about science for our magazine.

Hello, everyone! I'm twelve and | come from China. We moved to
Jordan because of my mum’s job. | really love design. In my free time,

| design my own clothes. I'm going to design the WOW! Magazine this
year. | hope you like it!
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Objectives

* Lesson oims: to introduce the charocters; to revise question
words; to revise vocabulary to describe people

* Torget language: revision of question forms
» Skills: Reading, Speaking, Listening

Materials

* Yes/Moresponse cards

Global Scale of English (GSE)

» Reoding: Con follow extended stories and texts written in
simple, familiar language, if supported by picturas (GSE 44).

Lesson 2

(2 F () Read the About Us page again. Talk to your

partner.

ﬂ -.’:FWE. Listen and circle the correct option to :
complete the questions. Then match to the =
anSwWers.

-, Place pupils in pairs for this activity.
Check answers and ask for feedback using the Lollipep stick
technigue.

Fupils choose and match individually.
Flay the audio.

“ Check answers using the Lollipop stick technique. Play the
audio again if necessary.

» Speoking: Con give brief reasons for their opinions on fomiliar ' Boy: Hi, Alex, welcome to the WOW! Team. I'd like to ask
topics {GSE 4B8). Can talk about their hobbies and interests, you o few questions sa that our readers can get to
using simple language (GSE 34). Can osk o range of questions in know you better! So, where do you come from?
guessing games to find the onswer (GSE 36). Con ask someone Alex:  Icoms from England.
simple questions about their life and experiences (GSE 36). Boy:  And how old ore you?

s Listening: Can understand the main infarmation in short,
simple dinlogues about someane’s hobbies and interests, if
spoken slowly ond clearly and supported by pictures (GSE 33).

Assessment for Learning

Alex: I'm twelve years old.

Boy:

Great, when were you born?

Alex: I waos Born on the 4th of March.

Boy:

OK, and how many brothers ond sisters do you have?

Alex: I have one alder brother.

Boy:

And whaot's your favourite sport?

Alex:  That's a difficult question. Mo! Not really! It's easy!

I love football more than anything elsa!

r:ll_;';l- Setting aims and criterio: lesson objectives presentation Boy: And why do you like football s0 much?
= | Monitoring pupils’ learning: Yes/No response cards technigque; Alex: Ithink it's exciting and it’s fun to be part of a tE”“_'L!
Boy: Thanks Alex, and good luck on the WOW! Team this

Lollipop stick technigue
= Peer learning: powrwork; groupwork
=4 Independent learning: Summative questions technique

Starting the lesson

« Ask different pupils these questions: How old are you? Where do you
come from?

= "=/ Call out these activities one ot a time and ask pupils to respond
to which ones they do, using their Yes/No response cards: reading,
writing, playing table tennis, playing football, athletics, cycling,
snowboarding, skiing, taking photographs, making clathes, watching

year!

) 7 ) Workin pairs. Take it in turns to ask and answer

the questions in Activity 3. Can you find three things that
are the same and three things that are different?

Ask different pupils to read out the quastions in Actwity 3 to moke
sure all pupils have the correct versions.
Flace pupils in pairs for this activity.

"+ Place two pairs together to compare things that are the
sarne and different.
Ask poirs to demaonstrate one question and onswer each.
Extension Pupils think of one extra question to add to Activity 3.

v They then ask and answer their questions in poirs. Monitor
poirwork and help where necessary.

Presentation

® {f} Explain that in this lesson pupils will learn more obout the new
WOW! Team members.

) ¥ ¥ Play a guessing game about question words.
Can your partner guess the answer?

- Place pupils in pairs for this activity.
- * YWaolk around the closs monitoring pairs.
Practice . Ask for feedback using the Lollipop stick technigque.

a 252 Work in groups to find out some information about your

Pupil's Book classmates.

s U Place pupils in groups of four for this octoity.

o Listen and read. Match the photos to
ﬁ wr W2 P E » Ask different groups to demonstrote two of their questions.

the WOW! Team. =

: » Extension Pupils stand up and mingle, asking and answering
« Refer pupils to page 6. Ask different pupils to

describe the appeorance of the children in the
phatos befare they histen and read.

questions about themselves.

_ : _ o Activity Book
= Ploy the oudio. Pupils write their answers in their notebooks.

= "7 Check onswers using the Lollipop stick technique.

a Read the text on Pupil's Book page & again and circle
T(true) or F(false). Then explain your answers.

Extra activity Critical thinking

» Ask pupils to soy what they have in common with the WOW!
Team members, e.q. Dana is going to be thirteen soon. I'm also
going to be thirteen soon.

Answer key 2T - She loves reading ond her favourite subject

is English_; 3 T - It's fun to be part of a team_; 4 F - He goes
snowboording ond skiing.; 5 F - He lives in Ammon and he misses
the sea.; 6T — All the students are very kind.; 7 F - She comes
from Chino.
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Dana is going to write some

£} 72 (O Read the About Us page again. Talk to your partner. artictes for the magazine. Alex

is going to take some photos.

1 What are the WOW! Team going to do for the magazine this year? Sami is going to find

2 Which job would you like to do on the magazine? Why? ;:i:f;':.,“:::'é:r:;: :,',.'u::;;':,_

3 Do you have a magazine at school?

£) [ Listen and circle the correct option to complete the guestions.
Then match to the answers.

1 Where®duﬂ you come from?« a | was born on 4" March.

2 How many years are you? f b | have one older brother.

3 Who were you born?a ¢ | come from England.

4 Hn much brothers and sisters d My favourite sport is football.
do you Fave? & e | love it because it's exciting

5 Why s your favourite sport?4 and it's fun to be part of a

6 What do you like football so team.
much? e f I'm twelve years old.

# () Work in pairs. Take it in turns to ask and answer the questions in
Activity 3. Can you find three things that are the same and three things
that are different?

9 & W Play a guessing game about question words. Can your partner
guess the answer?

who what where why how many when

We use this question word to ask
about the reason for something.

{2} ¥ Work in groups to find out some information about your classmates.

1 Write six questions of your own using the question words from Activity 5.

2 Ask questions about some of the topics in the box below or use your own
ideas.

3 Work with another group. Ask and answer guestions.
sports hobbies TV programmes school subjects clothes

SENVEN °

B' Answer the questions about the WOW! Team members. 9 __ Read and complete the questions and write your
Give reasons. answers. Then ask and answer with your partner. Write
Answer key 2 Mei, because she loves design and she makes her their answers in your agtebook,
own clothes.; 3 Sami, because he's interested in science, nature and =« Give puptls o few minutes to complete the activity. Then they
the environment.; 4 Alex, becouse he's English and Dono, because con compare answers with other puptls.
har grandmother is from England ond she spends holidays there. - ' Place pupils in different pairs for this activity.

Divers 'ltg Answer key 2 old, 3 Where
Challenge Extra activity Fast finishers

= Pupils do Activities | and 2 individually. Ask different pupils

b writs the nitswers on the baard, * Pupils find the question words on page 7 that they like and write

Support them in their notebooks.
= 1 Pupils do Activities 1 and 2 in pairs. Write the answers. Fen s
on the board. Finishing the lesson

= =1 Using the Summative questions technique, ask What can you
remember about the team members?
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Theme 2: Culture
Theme &: Recreation

Theme 1: Society
Theme &: Environment

‘Scope and Sequence
Matrix

Listening: responding to instructions or questions
about an oral activity; making a variety of simple
inferences, using tone to help identify speakers’
purpose or mood; responding accurately to oral
language

Speaking: responding to speakers (asking
and answering questions, commenting, giving
suggestions); partaking in simple discussions

Reading: previewing a text, making predictions
about content; skimming and scanning for main
ideas and details; using metalinguistic knowledge
to infer meanings of new phrases; drawing
inferences by referring to explicit details in a text

Writing: writing a well-developed text,
considering purpose and audience; expressing
themselves in writing different forms for different
purposes (e.g. letters, emails)

Viewing and presenting: viewing visual
information and showing understanding by
asking relevant questions and discussing intended

Cikg tearism: copitnl oty Bockpacker, towr quide, fpanit L:;Emm eatre,
Becommddscha, Mosaod, shafue osnsmeint, povor stafios, fsuetam, st

ek fower
Tr-ll.l.-dlrll-pllt:uni lary. rurdnkosd coach, raoe sign.

neightzurhnzd.
rahway stacian, enajfic Aphts, £mnsnonts fird saging, fraffic jam, pasmant

City life

§) 7 "2 Work in pairs. Look at the WOW! Magazine
Welcome page. Then read and answer.

We bove visiting big cities!
There's sa much to de and
sep! Look at the photos
here. How many words do
iyau know for places in
Cithes? How mizny wiords
do you know for different
wials to travel around?

Sarmi has a questian fior
you. Can you think of some -
answers to kis guestion?

Taml EEm
What are the ad'-':nhges and
disadvantages of big oties?

in this Tl ..

= learn words for city touriam,
travel and trarpart.

= ude uged o to talk sbout the
past.

= read a picture story.

= use the Present continuous
and Present simple to talk
alseit the futurs,

meoning; responding to cpen-ended questions * learn about big and small
related to the visual texts e
= work in & group to write
& fact file about a city.

0 -

=
=& SR

| ?I.ﬂnrning nnt:nmns and F

Listening: identify the gist of short to medium-length passages, presentations, and messages; ask and answer questions about what

o speaker says in order to clarify comprehension, collect additional information, or enhance understanding of o topic or issue; make o
variety of simple inferences related to the setting, relationship between speakers or speakers' feelings and motivation; use intonation to
help identify meaning (questions, declarations); identify how changes in tonic stress relate to meaning; guess the meaning of unknown
vocabulary words and phrases from context; distinguish individual vowel and consonant sounds

Speaking: recognise the main points made by other speakers and respond by asking questions, commenting, or giving suggestions;
portake in short discussiens on simple themes

Reading: preview a text, make predictions about content; skim and scan a text for general ideas and specific details; use prior
knowledge and identify types of texts; identify the topic, main idea{s), and specific details of a reading text; explain how a text's
illustrations contribute to what is conveyed in a story (e.g. setting, characters); make predictions about what will happen next in a story
ond check your predictions; identify different parts of speech (grammatical categories, such as nouns, verbs, etc.} in certain sentences
in the text

Writing: practise writing different types of texts {descriptive, narrative); apply knowledge of the writing conventions of English; write o
well-developed text, considering purpose and audience

Viewing and presenting: demonstrate understanding of visual information by asking relevant questions and discussing intended
meaning; respond to questions related to visual texts
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Unit objectives

To talk about cities, travel and transport

Language
Vocabulary City tourism capital city, backpacker, tour guide, tourist information centre, accommodation,
luggage, statue, monument, police station, fountain, tourist, clock tower

Travel and transpert taxi, neighbourhood, lorry, roundabout, coach, road sign, railway station, traffic
lights, crossroads, fire engine, traffic jam, pavement

Grammar used ta

Present continuous for future plans

- Present simple for timetables and scheduled events

Functions | Asking for travel information

Phonics | Different sounds of the hard and soft ¢ in words

Key competences

Linguistic competence: use longuage as an instrument for communication (L. 1-12)

Digital competence: use Pupil’s Book eBook (L. 1-12)
Sociol and civic competences: learn to be creative (L. 5 and 8)
Cultural owareness and expression: raise awareness of cultural similarities and differences (L. 6)

Learning to learn: reflect on what hos been learnt and self-evaluate progress (L. 1-12); use previous knowledge (L. 1);
follow instructions (L 1-12); personalisation of language learnt (L 3 and 9)

Initiative and entrepreneurship: choose a topic for the project (L B)

21** Century Skills for Learning and Innovation

Critical thinking Predicting (L. 10); Problem solving (L. 2); Logical thinking (L1, 2 and 10); Planning {L. &); Reflecting on
learning (L. 1-12)

Creativity Making a fact file about a city (L 8)

Communication Describing cities (L 1, 8); Answering questions (L. 2); Talking about what you used to do (L. 3);
Functional dialogue (L 9); Playing a True/False game (L. 10}

Collaboration Project groupwork (L. 8); Acting out (L. 9)

Evaluation

- Assessment for Learning: throughout the unit (see detailed notes in the lesson plans)

 Unit 1 Photocopiable Resources {optional): Vocabulary 1 and 2, Grammar 1and 2, Communication game, Reading
differentiation, Listening differentiation, English in action

= Unit1 Test
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Vocabulary

Objectives

» Lesson oims: to learn and use words for city tourism

« Target longuage: capital city, backpacker, tour guide, tourist
information centre, accommodation, luggage, statue, monument,
police station, fountain, tourist, clock tower

« Skills: Reading, Speaking, Listening

Materials

« sheets of Ad paper, enough for each pair of pupils
« Resource 14

Global Scale of English (GSE)

» Reoding: Con understand o simple text about o past event
[GSE 35).

* Speoking Concompare the odvantoges and disadvantages
of different options using o range of complex linking words/
phrases {G5E 60). Can repeat phrases and short sentences, if
spoken slowly and clearly (GSE 22). Con describe past events or
experiences using simple descriptive longuage to add interest
[G5E 47).

« Listening: Can understond same details in longer dialogues
on familiar everyday topics, if guided by questions or prompts
(GSE 42).

Assessment for Learning

{'5'__{- Setting aims and criterio: lesson abjectives presentation
Maonitoring pupils’ learning: Lollipop stick technique
=0 Peer learning: pairwork

=1 Independent learning: Summative questions technique

Starting the lesson

ﬂ ﬂ 1.1 Look and match. Then listen, check

) 1.2 Listen and read. What cities are the

= Write City on the boord. Ask pupils to think of one word they know
connected to cities. They raise their hands and tell the class.

Presentation

. {;'j Explain thot in this lesson pupils will learn to talk obout city
tourism,

Practice

Pupil's Book

n ¢ ' Work in pairs. Look at the WOW! Magazine Welcome
page. Then read and answer.

= Refer pupils to pages B ond 9. Reod the rubric and tell pupils to
look at the photos on the Welcome page for o moment.

. ':. Read the introduction, or ask o pupil to reod it out. Moke
sure pupils understond the questions. Explain odvantoges {good
things) and disedvantages (bod things) if necassary. Give pupils
one minute to discuss in pairs.

« “ Using the Lollipop stick technigue, ask pupils for feedback.

Lesson 1

and repeat.

» Refer pupils to poge 9 Tell them to match the
words they know and guess the ones they don't
know.

* Play the audio.

= I Check answers using the Lollipop stick technique. Ask How

many words did you already know?

= =i Hove pupils say a word to their partners and their partners
point to the correct picture. Then they swap.

» Consolidote understonding with these questions in ony erder.
Pupils raise their hands to offer answers, e.g. What's the name of
our capital city?

Diversity

Eu!p_lrt

- Pupils wark in pairs before listening to the audio.
Challenge

» Pupils do Activity 2 individually before listening to the audio.

children talking about? Wheo had a bad
experience in a city?

» = |Check answers using the Lollipop stick
technigque.

Extra activity Critical thinking
* Pupils say/find the countries that the cities in Activity 3 are in.

O £ ' Work in pairs. Look at the photos and words on page 8.

Find and say.

» - Place pupils in pairs for this activity.
» Walk around the closs monitaring pairs.
» Ask different pupils to offer answers.

Activity Book

o Unscramble the words to complete the definitions.
= Give pupils one minute to complete the activity. Hove them
check their answers with their partners.

Answer key 2 luggage, 3 police stotion, 4 tour guide,
5 skatue, b accommodation

9 Read the travel forum. Then read and complete the
comments.

* Pupils complete the actwvity individually. Have them raise
their hands to affer answers.

Answer key 1 Fountain; 2 tourists, clock tower; 3 backpacker,
tourist information centre

a *v:-q,' Read the I'm learning box. Then complete the lists
with words you know.

. .'_';"'.FIUI:E pupils in poirs to complete the activity.
» " Ask for feedback using the Lollipop stick technigue.

Possible answers 2 fountain, monument, status, clock
tower; 3 passport, quidebook, tourist infermation centre, go
sightseeing

Extra activity Fastfinishers
* Have pupils write new words in a vocabulary list in their notebooks.



capital city 1

&) (3 Listen and read. What cities are the children talking about?
Who had a bad experience in a city?

£} () Look and match. Then listen, check and repeat.

backpacker » tour guide e tourist information centre ¢

accommodationiz luggage 11 statuez monument+ police station 3
fountains tourists clock tower

The children are talking about Barcelona, -- r-_.::'._,l.
Lenden. Beijing and Abu Dhabi. Alex had Fieee #e

SAME 5 iinunes STl

1
0 1. My brother travelled around
Europe this summer by train. He went
with some other backpackers and they
visited 13 countries in two months. His
favourite city wa ﬂ‘

= R TR T T

B
ﬁ When | was young, | lived in

nl:I my grandmother still lives

there. L&Et year we went to Beijing for
the summer holidays. There are lots of
fountains and squares where you can

play.

2]

(&

a bad experience in Abu Dhobi.

Dand . 10 minutses aga

= My family and | went tast
summer! We went to the tourist information

centre and found out about places to visit. My
maother was our tour guide. We saw the famous
clock tower, Big Ben, and the Monument, which
was built to remember the Great Fire of London.

Alex i hoursago
l We went tast year. It
was amazing to go sightseeing, but our
accommodation was far away from the city
centre. Then | left my bag in a taxi and we had

to go to the police station. That wasn't fun.

Find and say.

Finishing the lesson

= .- Pupils close their books and work in poirs. Give each poir a sheet

of A4 poper. Tell pupils to drow twelve boxes on the sheet of paper.

« Give poirs ong minute to remember the twelve new words ond write
tham in the twalve baxes.

s Ty Using the Summative questions technique, ask How many words

did you remember? Which words are harder to remember? Why is
that? Can you spell them correctly? What can you do to remember
them?

ﬁ 3 E‘ Work in pairs. Look at the photos and words on page 9.

police station, tourist information
centre, monument, clock tower

1 Which photos and wards are buildings in a city?_) f:',:ﬂ',;,:f:f':f;:g m:;
2 Which photos and words are things or places tourists may go to see in a city?

3 Which photos and words do we use for people? backpacker, tourist, tour guide

4 Which photos and words are things that tourists may need?

accommodation, tour guide, tourist infarmation centre, luggage

nina o
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Lesson 2

Objectives

» Lesson aims: to listen to and read a dialoguee about the Monument
un London

* Skills: Reading, Speaking, Listening

Global Scale of English (GSE)

» Reading: Con understond the moin themes of a simplified story
[G5E 36). Can identify specific information in o simple story,
if quided by questions (G5E 35). Can scan a simple text to find
specific information [GSE 38)

» Speoking: Conact out a short dinlogue or rele ploy, goven
prompts (G5E 38). Can describe past events or experiences using
simple descriptive longuage to add interest (GSE 47).

» Listening: Con extroct factual infermation frem short, simple
dinlogues ar stories about past events, if spoken slowly and
clearly and guided by questions ar prompts (GSE 39).

Assessment for Learning

I?} Setting aims and criterio: lesson objectives presentation
Monitoring pupils’ learning: Lollipop stick technique
Paer learning: acting out; pairwork

=1 Independent learning: Summative questions technique

Starting the lesson

- Using the Lollipop stick technique, osk pupils to say one thing
they remember about one of the WOW! Team members.

Presentation

e ":jj' Explain that in this lesson pupils will reod obout 0 monument in
London that is colied the Monument.

= Write fire, burn and fire brigode on the board. Write this sentence on
the board toe and ask pupils te fill in the gaps: When there so___
you must call the ___ or the building will ___

Practice

Pupil's Book

= Refer pupils to page 10.
= Ask pupils to raise therr hands to offer onswers.

Key words search

The Monument in Londan, The Great Fire of Landon

Extra activity Critical thinking
« Ask Why do people build monuments? Discuss as o closs.

9 # Work in pairs. Read the dialogue again and answer the
questions.

s FSE Tell puptls to read the diologue quietly and then discuss the
GNSWETS In pairs.
» 05 Check onswers using the Lollipop stick technigue.

» Extension Check comprehension with questions: What did Dona
think of the Monument? (It was brilliant.) What does Mei think of
Dana’s pheto? (It’s amazing.) What started in Pudding Lane? (a fire
it @ bakery) How many days did the fire burn? (four) Did they call
the fire brigade? (No, there wasn't one. }

Diversity

Challenge

* Have pupils complete Activity Z orally.

Support

= Tell pupils to write down their onswers in their notebooks.

o 5 9% Work in pairs. Find these expressions in the dialogue.

Then use the expressions and act out.

« - Pupils act out the expressions in pairs. Ask different poirs to
demaonstrate the expressions to the closs.

» Extension Pupils oct out the expressions again, but change the
information to their own ideas.

Activity Book

o G 1.4 Read and complete the sentences
from the dialogue on Pupil's Baok page 10.
Who said them? Write. Then listen and
check.

« Give pupils one minute to complete the activity. Pupils check
their answers with their portners.

+ Ploy the oudio:

» Ask different pupils to offer answers.

Answer key 2 Dann, burned; 3 Mei, think; 4 Mai, knaow;
5 Dana, brilliant; & Mei, do

a Read the dialogue again. Circle T(true) or F({false).
Then explain your answers.

» Ask different pupils to offer answers. Ask for class ogreement.

Answer key 2T - She said she thought it was brilliant.;
3 F - She knew there was a monument obout the Great Fire;
& F - The fire started in an oven in a bokery.;

5 F - There weren't fire brigades in those days.

mtl'l. the correct expressions. Then listen

and check.

+ " ICheck answers using the Lollipop stick
technigque, choosing two pupils. One pupil
rends the sentence and the other pupil uses the expression.

Answer key 2 That's amazing!; 3 Oh, nof That's awful!;
4 That's omazing

Extrao activity Fastfinishers

* Pupils write a mini fact file obout the Monument in Londan in thair
notebooks.

Finishing the lesson

=1 Pupils close their books. Use the Summative guestions technigue
to osk them what they remember about the Monument in London.



ﬂ Eﬁ' (3 Listen and read. What event from the past does w :
the Monument in London remember? The Great Fire of London [B]Yrs

Dana: Hi, Mei.[What's up?]

Mei:  Hey, Dana. | saw in your blog that
you visited the Monument in London.
What did you think?

Dana: | thought it was brilliant. Look, here's

a picture | took.

Mei: | That's amazing!| | know that it's a
monument to remember the Great
Fire of London, but | don't know
much else about it.

Dana: Well, it's a tall tower with a gold ball
at the top. It's a few metres away
from where the fire started in 1666.

Mei: | didn't know that. How did the fire
start?

Dana: Well, there was a bakery on Pudding
Lane and the fire started in an oven.
The houses in London used to be
wooden, so the fire moved from
house to house very quickly.

Mel:  [Oh, no! That's awful! [Then what
happened?

Dana: The fire burned for four days because
there was no fire brigade.

Mei: S0 what did people use to do when there was a fire?

Dana: Well, they didn’t use to be able to call the fire brigade like we do now,
50 they just used to throw buckets of water over fires.

9 #- Work in pairs. Read the dialogue again and answer the questions.

1 Where is the Monument 3 aWI:'.E qr;‘d ':cuhe fi_relr'n Ve 50 B“uickl ?de
and wwhyTIEs s Cudsing Lans; Rt ta 4 How many days did the fire burn
2 When was the Great Fire of for? it burmed for four days.

London? in 1666

B ¢- ‘% Work in pairs. Find these expressions in the dialogue. Then use the
EHPI"EEE.iﬂﬂE -H.I'Id act out. Refer to Activity 1 for answer key fanswers circled in red).

That's amazing! What'sup? Oh, no! That's awful!

(1) [ I broke my (-) ) (@ | (..) ] Mothing much. 13 we won N_]
leg last week. I'm doing my our football “
g Oh, no! What's up? homewark. ) match 11-0! | Thars
That's awfull ~J amazing!
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Grammar

Objectives

» Lesson oims: to learn and use used to; to understand o histening

task
* Torget language: They used to throw buckets of water over fires.
« Skills: Reading, Listening, Speaking, Writing

Materials

*  Yes/MNoresponse cords
« sheets of Ad paper, enough for each pupil
* Resources 3,13 and Z1

Global Scale of English (GSE)

* Reoding: Con identify specific information in o simple story,
if gurded by questions (GSE 35). Can scan a simple text to find
specific information (GSE 38).

» Listening: Can extroct foctual information from short, simple
dinlogues ar stories obout past events, if spoken slowly and
clearty and guided by questions or prompts {GSE 39).

* Speaking: Con tolk obout post events ar expariences, using
simple language (GSE 41).

»  Writing: Can write two or three reloted sentences on a familiar
topic (GSE 33).

Assessment for Learning

-FE';?- Setting aims ond criterio: lesson objectives presentation

Manitoring pupils' learning: Yes/MNo response cards technique;
Lollipop stick technique

= Peer learning: pairwork; groupwork; Three focts and a fib
technigue

Starting the lesson

« T Ask pupnls to answer questians about the Monument using thesr
Yes/No response cards: Is the Monument in London/Manchester?
Does it remember the Nice/Great Fire of London? Did the fire start in
166615557 Did it start in o butcher's/bakery? Was the street called
Bread/Pudding Lane? Did it burn for three/four days? Was there a fire
brigade?

Presentation

. 'ﬁ Explain that in this lesson pupils will learn to use used to and
they will also do a listening octivity.

= Write Sami used to go to school in . He moved to Amman
weeks ago. Ask pupils to fill in the gaps (Agaba, two).

* Underline used to go and circle moved. Ask Which verb is in the Past
simple? ond elicit answers.

Practice

Pupil's Book

Look back at the dialogue in Lesson 2.
(1] 9

= i} Refer pupils to pages 10 and 1. They discuss in pairs.
« Ask different pupals to raise their hands to offer answers.

a :?;,:' Lock at the grammar table. Then read and circle the
correct options to complete the rules.

= Gmve pupils a minute to work out the rules.

« Tell pupils to look at the sentences on the board. Ask Which thing
happened many times? (Sami used to go to school ) Which thing is
o completed action? (he moved)

= =X Tell pupils to write down the correct rules in their notebooks.
Have pupils check each other’s notes.

Lesson 3

Diversity

Challenge

. F'upils"'rrnrl-: gut the rules individually.
Support

0 ':__ Pupils work in poirs ond discuss the rules.

) Read the dialogue in Lesson 2 again. Find two examples of
used to + verb.
* Fupils work individually.
. Ask for feedback using the Lollipop stick technigue.
» Extension Pupils find the Post simple regular verbs for
completed octions {visited, started, moved, happened, burned).

ﬂ ¢ Write three questions about life in London in 1666. Then
work in pairs and ask and answer.
* Pupils work individually before the pairwerk.

« ') Ask pairs to demonstrate one guestion and answer.

9 () 16 Listen. For each question, choose
the correct picture.

» Ask pupils to think about what they can see in
the photos betore they listen.

* Flay the audio. See poge 48 for oudwscript.

« 27 Check answers using the Lollipop stick technique.

) 0,17 Listen again and answer the questions. Ok

= Pupils read the questions before listening ogoin.  £XEYS,
= = Check answers using the Lollipop stick ]

technique.

ﬂ F . In pairs, talk about things you used
to do and didn't use to do when you were 6 years old.
= S Place pupils in pairs for this activity.

Extra activity Critical thinking
» . Pupils compare what they do now with what their parents

used to do ot the some age. They work in pairs and write three
sentences on papers.

Finishing the lesson

* 5oy truefolse sentences about the Monument. Pupils carrect the
false sentences.

Lesson & Activity Book

Objectives

* Lesson aims: to learn ond use used to; to understand a listening
tosk

« Torget longuaoge: They used to throw buckets of water over fires.

« Skills: Reading, Listening, Speaking, Writing

Materials
« sheats of Ad paper, enough for each pupil

* Rezpurces 5,13 and 21

Global Scale of English (GSE)

* Reading: Canidentify specific informotion in a simple story,
if guided by questions {GSE 35). Con scan o simple text to find
specific information (GSE 38).

« Listening: Can extract facteol information from short, simple
dialogues or stories obout past events, if spoken slowly and
clearly and guided by gquestions or prompts {GSE 39).

« Specking: Can talk about past events or experiences, using
simple language {GSE 41}

*  Writing: Con write two or three related sentences on a familiar
1'.l:|i|:uii: [GSE 33}



waber o¥er @ ﬁﬂ:.
£ Look back at the dialogue in
Lesson 2.

1 Find three things that were
different about life in London at
the time of the Great Fire.

2 Find how the Great Fire of
London started.

It started im an oven in o bokery

3 Find how long the Great Fire of

London burned.
It burned for four days.

£) "o Look at the grammar table.
Then read and circle the correct
options to complete the rules.

Grammar
used to

| throw buckets of
hey' (usento. | water over fires.
We :’f” LUSE | call the fire brigade.
Did - | live in a wooden
she MR | house?
Yes, she did. / No, she didn’t

| We use used to the Past
simple for things that happened
many times in the past.
We use used to fThe Past si
completed actions in the pa

eEstor

£} Read the dialogue in Lesson 2

again. Find two axam‘EIas of

Refer ta tivity 1
used to + verb. = L wer key

answers enderlined in greend.

O :':. Write three questions about
life in London in 1666. Then
work in pairs and ask and

answWer.
" Did +Hey' use |
to have fire [ Mo, they 1
\_ briggdes? J | didnt.
1"‘-I'{ I!!‘l';

Assessment for Learning
Peer learning: groupwork; Three facts and o fib technique

Practice

I:II'I:IE Titrue) or F(false).
* Ploy the oudio: 52 page 48 for audioscript.

* Check answers as o closs.
Answerkey 2T 3FA4FSTET

) Read and circle the correct answers.

* Pupils work individually to circle the correct answer. They compare
onswers with a partner,

« Ask volunteers to read the completed sentences.

Answer key 2 didn't use to, 3 used to, 4 didn't use to, 5 used to

ouses used to be wooden. | People didn't use to call the fire
brigade when there was a fire. | People used to throw buckets of

&) % Listen. For each
question, choose the
correct picture.

1 Where did Ali's grandfather use to
live when he was young

2 What place did Imad and Fata
always use to visit when they

{3 {7 Listen again and
answer the questions.

1 a Why did .ﬁ.lls"“”"“
grandfather In.r-E in alimtﬂl'.'

b What can he remember about

The delicious breakfosts his mn-'l:h-:l' used to
II"l"I!"-Ig therei‘ cook for the tourists.

2 a What city did Imad and Hala

use to visit when they were
children? Paris

b Why did they have to go to the
|]:|_h!||ce statmn one year?

passport
£} 7 ) In pairs, talk about things
you used to do and didn't use to
do when you were 6 years old.

play with toys
ride a bike  drink milk
talk to my friends  play football
chant read books

alayen o

o Read and complete the sentences with the correct form of
used to.

* Pupils complete the sentences with the correct form of the verbs
in brackets.
s Chack onswers as a class.

Answer key 2 used to wisit, 3 used to be

go to schoaol

o Write survey questions. Then write true answers for you.

= Pupils write survey questions about what they used to do when
they were younger and then answer them.

= Caoll onvalunteers to read aloud their answears.

Answer key 2 Did your parents use to reod to you?; 3 Dd your

family wse to go camping?; 4 Did you use to watch cartoons?; 5 Did

your friends use to play with toys?. & Did you use to sleep with the
light on?

Finishing the lesson

= '~ Ploce pupils in groups of four. Hand each pupil a sheet of paper.
Pupils practise used to using the Three facts and a fib technique. Walk
around the class monitoring groups.
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Book«Club

Objectives

» Lesson oims: to understand a reading text; to introduce
compound nouns

» Skills: Reading, Listening

Global Scale of English (GSE)

* Reoding: Con follow the sequence of events in short, simple
picture stories thot use familior key words (GSE 32).

* Listening: Can understond some details in extended diologues on
familior everydaoy topics (GSE 46).

Assessment for Learning

{E} Setting aims and criterio: lesson objectives presantation
| Menitoring pupils’ learning: Lollipop stick technique
Peer learning: pﬂlnvd-rk

i) e

| 111|:|ependent Ieurmng: Summative questions techmique

Starting the lesson

= Ask What kind of books do you read? Do you read picture stories? and
elicit answers.

Presentation

. ‘.:'3*' Explain that in this lesson pupils will read o Book Club text.

= Write Treasure Hunt on the board. Ask pupils to raise their hands to
offer explanations of what o treasure hunt is.

Practice

Pupil’s Book

&) Before you read Today's Book Club text is a picture story.
Look and circle the words that describe a picture story.

« Refer pupils to page 12. Tell them to look at the pictures.
- 5 Pupils work in pairs to complete the activity.
= U5 Ask for feedbock using the Lollipop stick technique.

Key words search

| How to write o picture story

children find?
= Ask pupils to rase their hands to offer onswers.

+ Check comprehension with questions: When ore the children
doing the treasure hunt? (tomorrow] Is Salwa going to jouwn the
treasure hunt? {yes) What happens in the traffic jom? (The fire

engine can't get through.)
Extra activity Collaborative work
« - Divide pupils into groups of three. Assign a role to each pupil

{I._ul:ujm:nL mum, Solwa). Pupils act out the picture story.

e After you read Activity Book, page 7.
= Pupils turn to page 7 in thewr Actwity Books.

Lesson 5

Activity Book

o After you read Read the picture story on Pupil’s Book
page 12 again. Number the places or things in the city
in the order they appear.

* Pupils complete the octivity individually. Ask pupils to rowse
their hands to offer answers.

Answer key 2 library, 3 roundobout. 4 troffic lights,
5 post q'FﬁtE, & crossroads, 7 bus station, 8 bank

a Answer the questions. Write complete sentences.

* FPupils complete the octivity ind idually.

= | Check onswers using the Lollipop stick technique.
Answer key 2 They travel by bus; 3 She gets it on her phone;
& They find it on the rood sign in front of the library.;

5 They find it on the pavement in front of the post office;

& They find the treasure at the bank.

Diversity

Challenge

= Ask different pupils to write the answers on the board. Ask for
closs agreement on the correct spelling.

Support

= Write the answers on the board and have pupils check their
spelling.

e' Read the Work with words box. Read and complete the
sentences with compound nouns from the picture story
and from the Vocabulary Box on Pupil's Book page 13.

* Pupils work individually ond then compare onswers with a
partner.

Answer key 2 crossroads, 3 fire engine, 4 roundobout,

5 roilwoy station

Other compound neuns: post office, treasure hunt,
city square, road sign, traffic jom, bus stotion

a' a Make compound nouns with a word from each box.
Then write three sentences using a compound noun from
this lesson.

* Pupils work individually ond then compare answers with a
partner.

= | Ask for feedbock using the Lollipop stick technique. Write
pupils” ideas on the boord. Explain meanings if necessary.

Answer key backpack, bathroom, clock tower, football,
motorbike, police station, shopping centre, underground

Extra activity Fast finishers

= Pupils write the compound nouns in their notebooks.

Finishing the lesson

» "= Using the Summative guestions technigue, write Today I have
fearnt ... on the board and have pupils complete the sentence in
their natebooks.



o Today's Book Club text is a picture story. Look and circle the
words that describe a picture sto

1 The action is shown indots of pictures

2 The text uses flamesy/speech

£) (7 Listen and read. What treasure do the children find?

Lubna: Mum, some of my friends are
doing a treasure hunt around the city
tormorrow. Can we go, too?

Mum: Yes, OK.

Lubna: It starts at 10 am in the city square.
Can we take Salwa, too?

Mum: Yes, of course. The bus for the city
leaves at 9.30 am.

Mum: Oh, what a big traffic jam. The fire
engine can‘t get through. Mind that

lorry and the taxis!
Salwa: | have it! The second clue is on this

road sign in front of the library.

The clues just get better and bettar.
YWhere do you go to send a letter?

Lubna: The post office! Where's that,
bAum?
Mum: It's on the other side of the

crossroads, near the bus station.

Mum: Right, | have the first clue on my
phone.

| The first pEl::e you will need to look
is at the place where you borrow books.
Lubna: The library!
Salwa: Yes! Where's the nearest library?
Mum: It's on the other side of the

roundabout, past the traffic lights.
Come on! Let's go!

Lubna: | hawve it! Here's the third cue on the

pavement in front of the post office!

We hope you think the treasure’s funny.
You'll find it where you keep your money!

Salwa: The bank! There's a bank over there,
where the coach is. Oh, look! There's the
treasure! it's chocolate money!

3] Activity Book, page 7.

e twelve

a7
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Vocabularyland{Grammar

Objectives

» Lesson oims: to learn and use vocabulary for city travel and
tronsport; to learn ond use Present continuous for future plans;
to learn and use Present simple for timetables and scheduled
events

« Torget language: taxi, neighbourkood, lorry, roundabout,
coach, road sign, ralway station, traffic lights, crossronds, fire
engine, traffic jam, pavement; My friends are doing a treasure
hunt tomorrow. The treasure hunt starts at 10 am in the city
square.

» Skills: Reading, Listening. Speaking

Materials
= Resources 1B and &

Global Scale of English (GSE)

» Reoding: Can scana simple text to find specific informaotion
(GSE 38). Con identify specific information in a simple story, if
guided by questions [GSE 35).

« Listening: Con understond some details in extended diologues
on familiar everydaoy topics [G5E 46).

« Speaking: Conrepeot phrases and short sentences, if spoken
slowly and clearly (G5E 22). Can tolk about plans for the near
future in o simple way (GSE 38).

Assessment for Learning

LS

-51':1- Setting aims and criterio: lesson abjectives presentation
Monitoring pupils’ learning: Lollipop stick technique
Peer learning: pairwork

=1 Independent learning: Summative questions technigue

Starting the lesson

= Revise the city tourism words. Write them on the board with the first
ond last letter missing and have different pupils complete the words.

Presentation

® E-i} Explain that in this lesson pupils will talk about city travel and
transpaort.

= Write on the board half of the compound nouns that pupils used in
Lesson 5. Ask pupils to raise their hands to say the whole word: round
{about), rood (sign), rattway (station), traffic (lights), cross (roads), fire
{enginel, traffic (jom).

Practice

Pupil's Book

) 110 Look and match. Then listen, check
and repeat.

= Refer pupils to page 13. Tell them to look at the -
pictures. Ask Which words did we just tolk about ? E ¥

= Play the oudio.

= Ask different pupils to offer answers.

« Consolidate understanding of the new words. Tell pupits to look
at the pictures, listen and answer. Ask Which means of transport
can you hire to toke you somewhere? (taxi)

e Read the story in Lesson 5 again. How many things or places
in a city can you find in it? How many types of transport?

= Refer pupils to page 12.
- B Pupils work in pairs to find the words. Ask different pairs far
feedbock.

Lesson 6

£} Think about the story in Lesson 5. Are the sentences true or
false?

* Pupils complete the activity indwidueolly and then compare

answers with o portner.
« " Check answers using the Lollipop stick technique. Have pupils
correct the false sentences.

Extra activity Critical thinking

* - Pupils work in pairs and choose o different frame each in the
picture story. Pupils write one false sentence of their own about
the frame and ask their portner to correct it.

&) "7 Look at the grammar table. Then read and circle the
correct options to complete the rules.
« Give pupils o minute to work out the rules.
= =/ Check answers using the Lollipop stick technigue.

s FE Tell pupils to write down the correct rules in their notebooks.
Hove pupils check each other's notes.

ﬂ 1.1 Listen to two children and answer
the questions.

* Play the audio. See poge 48 for oudwscript.

Diversity

Challenge

= Ask pupils to try to get oll the answers with enly one listening,

Support '

» Allow pupils to listen to the audio for the second time. You may
also give out the photocopied audioscript for them to follow ond
underhine the answers.

Finishing the lesson

= 17 Use the Summative questions technique to osk pupils to explain
the difference between the Present continuous ond the Present simple.

Lesson 7 Activity Book

Objectives

* Llesson aims: to understand a reoding text; to introduce
compound nouns

= Skills: Rending, Listening, Speaking

Materials
= Unit 1 flosheords

Global Scale of English (GSE)

* Reoding: Can follow the sequence of events in short, simple
picture stories that use fomiliar key words (GSE 32).

= Listening: Can understand some details in extended dialogues
on familar everyday topics (GSE 46).

= Specking: Can repeat phrases and short sentences, if spoken
slowly and clearly {GSE 22). Can talk about plons for the near
future ina simple way (GSE 38).

Assessment for Learning

0 Peer learning: pairwork
=1 Independent learning: Summatve questions technique



Vocabulary and Grammar,

Starting the lesson

£} (' Look and match. Then listen, check and repeat.

taxi 7 neighbourhood ¢ lorry?® roundabout? coachz roadsign'®
railway station s traffic lights n crossroadse fire engines
traffic jam:z pavements

I_'\.
3

¥} Read the story in Lesson 5 again. How many things or places in a city can
you find in it? How many types of transport? Refer to Activity 2 on page 37 for answer key

(enswers underlined in green).

£) Think about the story in Lesson 5. Are the sentences true or false?

1 Some of Lubna's friends are doing a city treasure hunt next week. TE
2 Lubna is seeing Salwa tomorrow. @V F
32 The treasure hunt starts at 10 am. (T¥F
& The bus leaves at 9 am. T

4] ‘{: Lock at the grammar table. Then read and circle the correct options to
complete the rules.
Grammar
Present continuous for future -
: : We use tha
My friends are doing a treasure hunt
tnymnrrnw_ ¢ Present simple tense to talk about
arrangements for the future.

We use the Present continuous /
Present simplétense to talk about

|

I'm seeing Salwa tomorrow.

Present simple for future

The treasure hunt starts at 10 am in the :
city square. buses.
The bus for the city leaves at 9.30 am. '

£ (7 Listen to two children and answer the questions.
1 Which city are they talking about? Madrid
2 How is Hanan getting to her grandmother's house? by train
3 What doesn't Hanan like about this city? the traffic

thirteen o

« Play Word swat with the Unit 1 flashcords. continuous for future.

Practice

= Pupils work indiadually to complete the activity.

= f They check answers.in pairs.

o G112 Complete the words. Then listen and
tick (v) the places or things in the city you hear.

10 starts

=k = =

= Ploy the oudio. See page 48 for audioscript. . Extra ﬂl:ti‘ll'ity Fast finishers

Answer key

station «, & traffic jam »

11coach, 2 crossroads v, 3 fire engine, 4 roitway

2 7 lorry, 8 neighbourhood , 9 pavement, 10 rood sign «,
11 roundabout o, 12 traffic lights v

9 Read and match the definitions to the pictures. Then write

Finishing the lesson

'o Read and complete with the Present simple or Present

Answer key 2 are staying, 3 aren't travelling, 4 leaves,
5 ore getting up, & 'm having, 7 are meeting, 8 opens, 9 are going,

# Pupils write the new words from the lesson in their notebooks.

the words.

= o Pupils work in pairs to complete the octivty.
Answer key 2 e crossroods; 3 b, taxi; 4 f, lorry;
5 a, traffic jom; & c, pavement

» =i Pupils close their books. Using the Summative questions technique,
ask What are you doing tomorrow? What time does the first lesson
start next Thursday” ond elicit answers.
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Lesson 8

0 hj ectives  Refer pupils to page 14. Tell them to look ot the pictures. Ask Whaot
« Lesson aims: to learn about Tokye, Jopan, and Nuuk, Greenland can you see? What are the buildings like? and elicit answers.

» Target longuage: revision of vocobulory and grommar e 113 Listen and read
el -

» Check comprehension with questions: What do
they sell in Tokyo's large market? (fish) How do

Materials lots of people get on the troin in Tokyo? (People
push them on_} What goes through Nuuk?

» Skills: Reading, Spenking, Listening, Writing

* on onling mop _
{small rivers) What can you buy ot the market?

« sheets of Ad paper, enough for each group of pupils {fish tind seal meat)

» coloured pencils
Extra activity Critical thinking

Global Scale of En§l|5h (GSE) « -~ Pupils work in poirs ond choose a different paragroph each

« Reading: Can get the gist of short, simple texts on fomiliar in the text. Pupils write one comprehension question about the

topics, if supported by pictures (GSE 33). Con identify bosic parogroph and ask their partner to answer it.
similarities and differences in the focts between two shart,

simple texts on the same fomilior topic, if supported by pictures e After you read Activity Book, page 9.
ond questions (GSE 37).

- - ; * Pupils turn to page 9 in their Activity Books.
« Spenking: Conexpress their opinions on fomiliar topics, using

simple language (GSE 41). Can give brief reasons for their

opiniens on familiar topics (GSE 48). Key words search

» Listening: Can extroct the key details from extended - fun Japan facts for kids, Nuuk facts for kids
informational monelogues. if delivered in clear stondard speech
(GSE 52).

* Writing: Can write simple sentences about fomiliar things, given FrﬂjE ct

prompts or a model (GSE 32).
Make a fact file about a city.

Assessment for Learni ng = 1/ Divide pupils into groups of three. Give each
group popers ond coloured pencils. Give pupils two minutes to
{_%‘_r Sething aims and criterio: lesson objectves presentation broinstorm idens.
Menitoring pupils’ learning: Lollipop stick technique * Help pupils decide who will do each part of the research
- Peerlearning: pairwork; groupwork * Display the faoct files in the clossroom. Using viewing and presenting
== Independent learning: Summative questions technique skills. pupils present their foct file to the class.

Activity Book

n After you read Read the text on Pupil's Book page 14
again. Answer the questions. Use complete sentences.

« Ask pupils to complete the activity indeidually ond then
COMPAre answers in pairs.
* Check answers as a class.

- Answer key 2 The temperature can be —13*C in Muuk during
Presentation the winter,; 3 Tokyo's Sky Tree tower is one of the tollest towers
in the world.; 4 People can buy fresh fish every doy ot the
market.; 5 1.2 billion people poss through the Shinjuku Station

. ) ina year.; & Visitors can see whales near Nuuk in the summer
= Extension Ask pupils to find Tokyo ond Nuuk on o map. Use an online mankhe:

map if ovoiloble.

Starting the lesson

= Write big city and smail city on the boord. Ask pupils to name big
and small citias in their country.

. {ﬂ‘ Explain that in this lesson pupils will talk about a big city colled
Tokyo in Jopan and a small city called Muuk in Greenland.

9 Read the comments from a travel bleg. Should the
Culture notes people visit Tokyo, Nuuk or both? Write and explain
Your answers.
. Ask pupils which of the two ploces they would prefer to
wisit, using the Lollipop stick technique.

* Tokyois the copital of Jopan. Around 37 million people live thera.
* Muuk is the lorgest city in Greenlond. Just over 19,000 people

tive there.
* Pupils answer the questions individunlly. They swap books
with o partner to check spelling and grommar.
Practice Answer key 2 Tokyo, because it's big and busy with lots of
things to do.; 3 Nuuk, because you can see whales there in
=7 the summer.; 4 Tokye, because it’s warmer thon Nuuk.; 5 Both
Pupil's Book places are good for eating fish and trying interesting new

dishes.

) Before you read Would you rather live in a very big city or

a very small city? e & » 114 Listen to o report about another

capital city. Complete the notes.
* Ploy the audio, See page 43 for audioscipt.
* Check answers as a class.

Answer key 2 Son Marino, 3 Italy, 4 About 4,000,
5 About 7 km’, & cool, 7 Italian, 8 euros

- ER Pupils discuss in poirs for one minute. Then ask for closs

feedbock. Pupils raise their hands to offer ideos. Encouroge closs
discussion with questions, e.q. Who ogrees? What do you think,
{nome}? Do you have another idea?



'-J Ll'-l Culture

L 2 ] rf!} Listen and read.

The biggest city in the world is Tokyo in
lapan, It's on the biggest island of lapan,
Honshu.

+ Tokyois home to one of the largest Fish
markets in the world. More than 2,000
tonnes of Fish are sold every day!

¢ The Tokyo Sky Tree is one of the tallest
towers in the world at 634 metres tall.
The busiest railway station in the world
is Shinjuku Station in Tokyo. 1.2 billion
people use the station every year!
There are people who push passengers
into the trains to get as many people in
as possible.

WOWIETT
There are more than 30
mega-cities in the world.
These are cities with more
than 10 million people.

3 Activity Book,
page 9.

e fourteen

Finishing the lesson

« "= Using the Summative questions technigque, write The mast
interesting thing in this lesson for me (s ... on the boord and have
pupils complete the sentence in their notebooks. They read out their
ideas to the class.

There are so many interesting cities in the world. Here's an article - '
about one of the BIGGEST and one of the smallest cities in the world. citles

come in all different shapes and sizes. Some are very big and some are very

small. Some have a lot of penple Il-..rTng in them and some have very. few.

Greenlandic
Lﬂ“m- and Danish

Meney | Danish krone

Muuk is one of the smallest capital cities in the

world.

+ The city is very beautiful, with mountains on
one side and the sea on the other. There are
small rivers that go through the city, too.

+ There's a market every day in the city where
vou can buy Fresh Fish and seal meat.

« Muuk is one of the coldest capital cities in
the world, The temperature is below zero For
many monkths of the year. The coldest month
is February with temperatures as low as -13°C.
Visikors ko Muuk often go to see whales, which
visit the waters around the city in the summer
manths.

Project

Make a fact file about a city. it

1 In groups, imagine you're planning
a visit to a city for your next holiday.

2 Choose a city in the world.

3 Decide who will research to find:

* basic information (capital city,
population).

* interesting facts.

* photos.

4 Write your notes on a piece of
paper. Add photos or pictures.

5 Present your fact file to the class.
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EnglishlinTaction

Objectives

& Lesson oims: to learn bo ask for travel information; ta
differentiote bebween the sounds of the hord ond =oft ¢ in woards

» Torget language: Excuse me, how much is a singlesreturn ticket
to Berlin?

« Skills: Reading, Listening. Speaking, Writing

Materials

*  Yes/Moresponse cards
= Raspurce 25

Global Scale of English (GSE)

» Reading: Can understand the main points of short, simple
dinlogues reloted to everyday situations, if guided by questions
[G5E 34). Can scan o simple text to find specific information
(GSE 38).

» Listening: Can identify bosic, foctual information in short,
simple dinlogues or stories on famitiar everydoy topics, if
spoken slowly and clearly (GSE 33).

* Speaking: Conactout a shart dinlogue or role ploy, gven
prompts {GSE 381

» Writing: Can write a simple story in the form of a dialegue
between characters (GSE 43).

Assessment for Learning

E&j- Setting aims and criteno: lesson objectives presentation

Monitoring pupils' learning: Yes/No response cards
technique; Loflipop stick technique
7 Peer learning: pairwork

‘= Independent learning: Thought- provaking questions technigue

Starting the lesson

- Ask pupils questions and they respond with their Yes/No
response cards, e.g. Do you like travelling? Hove you been to a
foreign city? Do you travel on train/buses coaches?

Presentation

. '.’f:l' Explain that in this lesson pupils will leorn to ask for trovel
infarmation.

= Ask two pupils to come to the front. Tell the class to listen carefully.
Ask pupils What city have you visited? Did you ke it? and elicit
answers. Pupils con then sit down.

. Using the Lollipop stick technique. osk the closs questions obout
the two pupils who stood up, e.g. What city has (name) visited? Did
hesshe like it/ Write the questions on the baard and leave them there
for later.

Diversity

Challenge

« Write the answers on the board under pupils’ names so pupils
Can answer more @asily.

Support

» Use confident pupils for the presentation.

Lesson 9

Practice

Pupil's Book

£) . 115 Listen and read. Answer the
questions.
« Refer pupils to page 15. Ask them to look ot the
picture and raise their hands to say what they can see.
* Play the audio.
= "I Check answers using the Lollipop stick technigue.

&) Read the dialogue again. Find and write how Anna asks for
travel information. Use the Say it/ box to help you.
« Draw pupils’ attention to the Say (tf box. Read out the sentences

and have pupils repeat as a closs. Explain meanings f necessary.
* - Pupils work in pairs and discuss.

» Extension Pupils rend out the dinlogue in poirs.

Pronunciation

9 -:: 1.16 Listen and say. When does ¢ make
a /s/ sound? When does it moke a 7k/ sound?

» Write the letter c on the board and ask pupils
what sound it mokes. See if pupils con list some words
that have the ks sound ond write them on the board. Exploin
that some letters make different sounds depending on whare
they are used in a word ond that by learning seme specific rules,
they will improve their pronunciation.

* Play the audio several times for pupils to listen and see if they can
identify the words where c mokes a /k/ sound ond words where it
makes a /5 sound. Ask pupils to write the phonetic sounds they
hear for ¢ ineach box and then check answers os o class.

* Ask pupils to study the words and sounds to see if they con identify
the pronunciation rule (c =/s/ when c is in front of 4, y, or g;c = /b5
in other sttuations).

» Extension Ask pupils to make two lists of words where c mokes a
/sf and o /k¢ sound. See if they can find any werds that contoin
both sounds for c. Encouroge pupils to practise saying the words
with the carrect pronunciation.

Activity Book

n w2 1.17 Read and complete the dialogue.
Then listen and check.

* Have pupils complete the dialogue.
* Ploy the oudio ond have pupils check their answers.

Answer key 28 JOD 3 direct, 4 naxt, 512:45, & leave,
7 coach, B stop

9 ¥ Write a dialogue between you and a travel assistant.
Use the questions below and Activity 1 to help you. Then
act out with your partner.

= 1 Walk around the room monitoring pairs.

) (118 (_ Listen to the words. Write them 53R
in the correct column. Which werd can go
in both columns?

* Ask pupils to read the words to see if they can
work out the pronunceation based on the rules they learnt in
the Pupil's Book Activity 3.

* Ploy the oudio and ask pupils to write the words in the
correct column bosed on the sound that ¢ makes.

* Extension See if pupils con add more words to each list.

Answer key /k/ car, becouse, circle
#s/ pencil, circle, foce



Man:

Man:

Man:

Man:

Anna:

Anna:

Anna:

Anna:

return ticket to Edinburgh?

That'll be £137.

And what time is the next
train?

It leaves at 11.20.
Is that a direct train?
Yes, it is.

OK, great. Which platform
does it leave from?

That train goes from
Platform 19.

Thank you.

Extro octivity Fastfinishers

= Pupils copy the dialogee from page 15 into their notebooks and
mark the intenation an the questions with arrows.

Finishing the lesson

English in action
Asking for travel information

i

« “==1 Using the Thought-provoking questions technigue, ask How
successful (s your learning? Ask pupils to soy whot they ore doing to

learm.

£) (% Listen and read.
Answer the questions.

1 Where is Anna going? edinbargh
2 How is she getting there? by train
£) Read the dialogue again. Find

and write how Anna asks for
travel information. Use the

Say it! box to help you. refer to the dialogue for

answer key {onswers

@l underfined in greemn).
B

Asking for travel information

Excuse me, how much is a single/

return ticket to Berlin?

What time is the last train?

Is that a direct train or do | need to

change?

Which platform does it leave from?
\, =

rFrl:m unciation

£) () Listen and say.
When does ¢ make
a /s/ sound? When [E A
does it make a /k/ sound?

1 Lir,rfs_'

2 tourist information centre| s |

3 clock tnwer&

4 crossroads ﬂ

5 police station| s
H = il &
6 traffic jam| x |

7 l_}rde.:r?_' rﬁ

fifteen o



Reading

Objectives

» Lesson oims: to read ond understand a reading text

« Target longuage: earth, electric, ground, solar ponel, teenager;
revision of vocobulary and grammar
« Skills: Reading, Spenking, Writing, Listening

Materials

= Rasource 17

Global Scale of English (GSE)

» Reading: Con make basic predictions about text content
from headings, titles or headlines (GSE 41). Can identify the
main ideas in straightforward, structured magazine articles
on familiar topics (GSE 52). Can identify supporting details
in simple, structured parogrophs on familiar topics, if guided
by questions (GSE 43). Con scan o simple text to find specific
information (G5E 38).

» Spaaking: Can give brief reasans for their opinions en familiar
topics {G5E 48).

¢ Writing: Can write two or three related sentences on a fameliar
bopic (G5E 33).

» Listening Caon extroct the key detoils from extended
infarmational monalogues, if delivered in clear stondard speach
[GSE 52).

Assessment for Learning

{3} Setting aims and criterio: lesson objectives presantation
Monitoring pupils’ learning: Lollipop stick technique

= Peer learning: pairwork

=1 Independent learning: Thought- provoking questions
technique

Starting the lesson

= Ask pupils about green citwes. Encourage closs discussion with
questions, e.q. What (s o green city? Can you name any green cities in
the world? Do you think green cities are important? Why?

Presentation

. '.fj' Explain that in this lesson pupils will read an article about Masdar
City. a special neighbourhood in Abu Dhabi.

= Draw pupils’ attention to these words: earth, efectric, ground, solor
panel and teenager. Write them on the board, draw and ask Which
word (s a persond Which word shows that something has o type of
energy? Which word means soil and 15 also a planet in the solar
system? Which word s what we stand on? Which word is something
that stores energy from the sun? Elicit answers.

Practice

Pupil's Book

£) Before you read Read the title and the first paragraph of
the article. What do you think it will be about?

= Refer pupils to page 16. Read the Reading Tip to pupils. Give pupils

a minute to think. Accept all reasenable suggestions.

44

Lesson 10

£) {119 Listen and read.

» Ask pupils to find words thot belong to the general
category building while they listan and reod.
Flay the audio.

» Check comprehension with questions: Is there o fot of pollution
irt big cities? {yes) Where s Masdar City? (in Abu Dhabi} What
15 the new Masdar City mosque built of? (It's built of the same
earth as troditional mosques. ) What is missing from Masdar

City because of the buildings which are very close together?
{sunlight) Which words did you find that belong to the general
category building? (houses, mosques)

» Extension Pupils do the differentiation for the reading tasks.

Extra activity Critical thinking

+ ' Pupils work in pairs. They think of a place in their town or city
where a green neighbourhood con be built.

ﬂ After you read Read the text again and write the letters
for the sentences to fill the gaps in the article.
« Pupils work individually to complete the octivity.
« ) Ask for feedback using the Lollipop stick technigue.

Diversity

Challenge

+ Tell pupils to think of key words in the sentences and the text
before and after the gops to help them choose.

Support

» Work as a closs and discuss key words in the sentences and the
text betore and after the gaps to help them choose.

Activity Book

'n Read the definitions and write the words. Then match te
the pictures.
* Pupils complete the actwvity individually. They compare
answers with a partner betore closs feedbock.

Answer key 2 c, earth; 3 b, teenoger; & o, ground;
5 d, solor panels

'9 Read the article on Pupil's Book page 16 again. Then
write the answers.
* Pupils complete the activity individually.
« Ask different pupils to offer answers.

Answer key 2 mosques, 3 earth, 4 pavements, 5 school
students, & green technology

a Read the sentences and write T (true), F(false) or
D5 (doesn't say). Then explain your answers.

* Pupils complete the activity individually. They can refer to
their Pupil's Books if necessory.

Answer key 2 F - They used earth:. Old mosques used to be
made of this material.; 3 D5 - We do not know this.; 4 T = Thare
is not much sun on the pavements_; 5 F - Some of the buses go
under the ground, not all of the transport.

Extra activity Fastfinishers

= Pupils write the words in their notebooks, in context with
definitions.



Literacy: articles

#) (') Listen and read.

The first paragraph
o Read the title and the first paragraph o A a,-tii.]-_?e [?fmﬁ
of the article. What do you think it will be about? gives the main idea

of the text as well as
a useful summary.

a lot of cars. That means they are often very hot and

are easier to live in.

Masdar City is a special new neighbourhood

in Abu Dhabi, the capital of the United Arab
Emirates. The designers are creating houses and
buildings that are all new. The buildings do not
use much energy because they use traditional
materials. (1) __ 0 In the UAE, mosques

used to be made of earth from the ground. We
usually build new mc:srtles using stone, but
they used the same earth as traditional mosques to build the new Masdar City

panels which take energy from the sun.

The buildings in Masdar City are very close together so that there is not much sun
on the pavements. There are no cars and most of the roads are for walkers and
bikes. (3) __a _ Some of them go under the ground!

Many school students visit the city on school
trips. Teenager Hani Akel, 14, told us, 'This is
green technology that could really change our
cities in the
21" century.’

Words in context

earth electric ground
solar panel teenager

fill the gaps in the article.

A You can also travel on electric buses,

B It's not only creating an amazing new city for people to live in.
C That is because the material keeps the building cool.

D An example is the mosque.

SixLezn

Finishing the lesson

« ‘== Using the Thought-provoking questions technigue, ask Are
you good ot understanding what kind of text you are reading? Is it
possible to understand o text without knowing all the words? Do you
feel confident about reading activities? How can you get better? and
encourage class discussion.

ities are big places where there are a lot of people and

very dirty. So people are now designing green cities which

mosque. (2) __ € The mosque also produces all the energy it needs using solar

such an exciting project. (4) __ & It's also using

} Activity Book, page 11
(3] Read the text again and write the letters for the sentences to
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Writing

Objectives

» Lesson oims: towrite an article about the ploce where you live

« Target laonguage: revision of vocobulory and grommar
» Skills: Reading, Writing

Materials
« sheets of Ad paper, enough for each pupil

Global Scale of English (GSE)

» Reading: Can skim stroightforward extended texts with a
clear structure to get a generol idea of the content (GSE 55).
Can identify main poragraph topics in simple texts on familiar
subjects, if supported by prompts or questions (GSE 41).

* Writing: Con write short, simple descriptive texts obout
familior ploces using basic connectors, given a model (GSE 41).

Assessment for Learning

{‘Tﬂ- Setting aims and criterio: lesson objectives presentation
=1 Monitoring pupils’ learning: Lollipop stick technique
. Peer learning: pairwerk; Two stars and o wish technigus

=={ [Independent learning: portfelio

Starting the lesson

- .. Pupils work in poirs and write down as many new words from
Unit 1 os they can remember in one minute.

« 7 Ask for feedback using the Lollipop stick technique.

Presentation

. ‘q’ﬂ- Explain that in this lesson pupils wall write an article for WOW!
Magazine about the place where they lve.

Practice

Pupil's Book

ﬁl Read the article and cirele the best title.

= Refer pupils to page 17. Give thern one minute to read and choose.

= Ask o pupil to offer an answer. Ask for class ogreement.

= Extension Check comprehension with questions: Where does
Adnan five? (Amman) Where 1s Amman? (in the north west of
Jordan) Which season does he prefer? (spring) What do people
enyoy in Ammaon? (the food and the city sights)

e Read the How to write... box. Then read the article
in Activity 1 again and match the paragraphs to the
questions.

= Give pupils time to complete the actoaty individually.
« 5 Ask for feedbock using the Lollipop stick technique.

Diversity

Challenge

* Pupils rend the box to themsalves.

Suppaort

= Read the box aloud te pupils and explain meanings if necessory.

&) Write an article for the WOW! Magazine about the place
where you live. Use the How to write... box to help you.

* Reod the Writing tip to pupils.

* Monitor and helps pupils with ideas.

* Pupils work individunlly to complete the article.

* Pupils evaluate thewr own work. Make sure that pupils double
check their spelling and punctuation.

E ..E Using the Two stars and a wish technique, pupils read ond
check each other’s work.

Finishing the lesson

= “t=i After checking their written work, pupils copy it onto a sheet of
paper and find/drow a picture of the ploce. They disploy their work on
the clossroom wall and later add it to their portfolios.

Lesson 12 Activity Book

Objectives

* lesson aims: to wnite an article obout a city you want to visitin
the future

* Target language: revision of vocabulary ond grammar
«  Skills: Rending, Writing

Global Scale of English (GSE)

* Reading: Can identify main poragraph topics in simple texts on
familiar subjects, if supported by prompts or questions (G5E 41).

* Writing: Con write short, simple descriptive texts about
familiar places using basic connectors, given a model (GSE 41).

Assessment for Learning
Monitoring pupils’ learning: Lollipop stick technigque

—1%  Peer learning: pairwark; Two stars ond o wish technique

=i Independent learning: Learning diory

Starting the lesson

= Ask pupils to describe their ideal cities.
= Ask if they know the difference between eitherand or.

Practice

ﬂ Underline the two options. Then write one sentence using

either ... or.

» Pupils complete the activity indovidually.

= Check answers using the Lollipop stick technique.

Answer key 2 in summer/in autumn, My grandparents travel eithar
in summer or in autumn.; 3 come shopping with me/stay at the hotel,
You can either come shopping with me or stoy ot the hotel.;

4 spaghetti/pizza, They want to hove either spaghetti or pirza.;

5 o play/o puppet show, She can wotch either a play or a puppet show;
b jeans/sharts, Sameer olways wears either jeans or shorts.

'a "< Plan an article about a city you want to visit in the

future.

» Give pupils one minute to complete their notes. Monitor and help
with idens.

« - Using the Two stars and a wish techmique, pupils read and
check each other's work.



#) Read the article and circle the best title.

a M i ce to go on holiday —_—
The place where | live y _

¢ The place where | want to live when | grow up

north west of Jordan.

The place | like the best is the Roman theatre, in
the east of the city. The Eomans built it about 1,200
years ago and around 6,000 people used to watch plays
there. Now it's a famous place for tourists to visit.
The best time to visit Amman is either spring or autumn, when it is not very hot.
| prefer the spring because there are flowers in the parks. People come from all over

the world to enjoy the food and the city sights. | enjoy eating an ice cream in
Abu Bakr al Siddiq Street.

| think tourists should come to Amman because there are a lot of awesome places to
visit and many beautiful buildings. The people are also very friendly!

Adnan, 12, Jordan

I live in the beautiful city of Amman, which isin

) Read the How to write... box. Then read the article in Activity 1 again and
match the paragraphs to the questions.

[How to write... \CLENe - 1 Paragraph 1: a What's your favourite
* Include an introduction, introduction & place?
clear paragraphs and a 2 Paragraph 2: = b Where do you live?
conclusion. 3 Paragraph 3: 4 ¢ Why should people

* Use formal language. : bl
* Check your facts - only use 4 Paragra_ph 4 visit? : |
websites you can trust. conclusion  © d What's your favourite

\ F time of year?

) Write an article for the WOW! Magazine {w \

about the place where you live. Use the either ... or

How to write... box to help you. We use either ... or to talk about
; R s a choice between two things.
1 Write a plan: use the questions in Activity 2. | 1he hest time to visit Amman is

2 Write your answers. either spring or autumn.
3 Then check your spelling and punctuation.

-

SEVENLEEN o

) Now write your article. Extra activity Fast finishers

+ Pupils work individually to complete the description. * Pupils find the words connected to cities in Adnon's article and
write o list in their natebooks.
° Read your article. Check your spelling and punctuation.

* Moke sure that pupils double check their spelling ond punctuation. T
Finishing the lesson

= ‘= Pupils write down what they achisved in their Learning diary!
Today I wrote an article about . ... .

e ¢ Work in pairs. Read your partner’s article. Do you want
to visit this city?
. -'lf‘:';.Fl.l.pi.L'r. work in pairs. They read each ether’s articles and say if
they want to visit the city their portner described.

[ Mext lesson Unit 1 Test

&7
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Audioscripts

1.6 & 1.7

Narrater: One. Where did Ali's grandfather use to live when he was
young?
Boy: Grandod, where did you use to live when you were o little
boy? Did you use to live in the countryside like we do now?
Mo, Ididn't! T used to lwe in a big city. But I didn't use to
live in o house. [ used ta lve in a hotel. It wos my family's
hotel. I con still remember the delicious breakfosts my
mother used to cook every doy for the tourists!

Narrator: Two. What place did Imod and Holo aolwoys use to visit
when they were children?

Man: Do you remember our halidays in Paris when we were kids?

Woman: Yes, I de! Dad alwoys used to take us to that museum. Do
you remember? The one with all the statues.

Man: Oh yes, that’s right! And one year we went to thot amazing
monument, the one they built to remember Nopoteon. Do
you remember how dod lost his passport while we were
there and then we hod to go to the pelice station?

Woman: Ohdear, yes, I reamember that!

1.11

Girl 1:
Girl 2:
Girl 1:
Girl 2:

Girl 1;
Girl 2:

Girl 1:
Girl 2

Girl 1;

What are you doing next week, Hanan?

I'm visiting my grandmother. She lives near Modrid.
Cool, I've never been there. How are you getting there?
I'm going by train. It leaves at &.47 tomorrow morning,
so [ have to get up very early! Then I'm getting the coach

from Madrid to my grondmother’s house.

What's Madrid like?

It's o great city. My fovourite place is the old city square
because there are a lot of beautiful, old buildings, but I
like the museums and parks, too.

Is there anything you don't like about it?

Waell, there's o lot of traffic. Last time I was there, we

waited in a traffic jam on o roundabout for mere than an
haurl
Yes, that's the problem with big cities.

1.8

Man: Good morning, Madio. What's that you're reading?

Girl: Marning, Dad. It's an article for my History closs. Tt's
about the Great Fire of London.

Man: That's interesting. I used to like History when I was your
age.

Girl: Reoliy? I didn’t use to like History. [ couldnt remember
all the names and dates. But this year 1 enjoy it because
our teacher makes it fur.

Man: Well, that helps!

Girl: And which subjects used to give you problems, Dod?

Man: Hmmm. I used to have problems with Maths, se T hod to
study a lot.

Girl: And which subject did you like the most?

Man: Oh, Tused to love Art, olthough I didn’t use to do wellin
My EXOms.

Girl: Why not?

Man: Well, Twasn't a very good ortist. My best subject was
Digital Skills. That's because my hobby used to be playing
with computers. I built o computer when I was only fifteen.

Girl: Really? That's cool! Digitol Skills is my fovourite subject,
too,

112

Marrator:
Boyl:

Boy
Boyl:
Boy 2:
Marrator:

Woman 1:
Womaon 2:

Woman 1:
Woman 2:
Woman 1:
Woman 2:

One

Come on! Our train leaves in an hour and I don't want to
miss it.

Relax! We're going by toxi so we con be at the railwoy
station in ten minutes.

Well, yes. Usunliy! But what if there's a traffic jom? And
have you called the toxi?

Mo, T haver't. I'm sure we con cotch one at the
crossroads. Don't worry!

Twa

Excuse me. Is there o tourist information office near here?
Mot in this neighbourhood. You have to go to the city
centre.

Oh! And how do 1 get there?

It's easy. You go to the next troffic lights and turn left.
Left ... and then?

Then you'll come to a reundabout and turn right. Look
for o reod sign that soys city centre.

114

Girl ;

The City of San Morino 15 situoted in one of the smallest
countries in Europe, also called San Marino, which is
lecated in the Apennines, a mountainows region of Italy.
San Marino has o population of about 33500 people and
about 4 000 peaple live in its capital city. The country
has an area of obout 24 square kilometres, and the city a
size of about 7 square kilometres, so both are really very
small. The weather in Son Marino is nice soit's good to
wisit at ony time of year - it's warm in summer and cool
in winter. The official languoge in San Marino is Itolion
and becouse San Marino doesn't have its own currency,
euros are used.
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Theme 2: Society

Jaby haverener mapar. gaahst cempier pragrommer, imenisn arhitect nosnkst.
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Our future

n > :‘-;Wnrt in pairs. Look at the WOW! Magazine
Welcome page. Then read and answer.

‘Scope and Sequence 3\l World of Wonder! Magazine

e Bk Guib Cailfurs

Lats of you wanted to heas
about different jobs and the

Listening: responding to instructions or

questions about an eral activity; making exciting things l‘hllr:eﬂ;ight

a variety of simple inferences; responding ?:Eepiﬁ:kﬂ;l:mtﬂ::;“'

accurately to oral language Heww mearey woeds da you ke
i . . v ; Dana hos a guestion far

Speaking: using rising and falling intonation you Can you think of some

to show willingness, approval, disagreement; aARswers?

responding to speakers (asking and answering :
questions, commenting, giving suggestions); :
partaking in simple discussions

Reading: previewing a text, moking predictions \
about content; skimming and scanning for

n T . . P Bang | '
main ideas ﬂnF! details; using metalinguistic Wihai's oeeiiiporias
knowledge to infer meanings of new phrases; having a good jok or having
drawing inferences by referring to explicit kg Py sk of

details | friends® Wy ?
etails ina text
=y this unit ]l ..

* |marn woords for jobs and

Writing: using writing strotegies (brainstorming,

outlining, drafting, revising, editing, publishing); impartant life everits.

writing a well-developed text, considering it e e
purpose and audience; revising written texts for » read a poem.

clarity, correctness, and coherence; expressing . :‘;“mﬂ’?ﬂﬁ;ﬁﬁ oo
themselves in writing different forms for « wark in & group to do a poster
different purposes (e.g. letters, emails) . f:::”h':ﬁtm N s
Viewing and presenting: viewing visual to affers of heip.

informatien and showing understanding by et b
asking relevant questions and discussing o P

intended meaning; identifying and explaining -
overt and implied messages in simple media
texts; discussing own feelings in response to
visual messages; responding to open-ended

questions related to the visual texts

_'_iggg;:ii’;;g-.?gﬁtstmaa;ﬂnﬂ Performance Indicators

Listening: identify the gist of short to medium-length passages, presentations, and messages; identify type of text (persuasive,
expository, informative); distinguish facts from opinions; guess the meaning of unknown vocabulary words and phrases from
context; ask and answer questions about what o speaker says in order to clarify comprehension, collect additional information,
or enhance understanding of a topic or issue; identify signal words and use them to understand the sequence of and relationships
between ideas (main idea/detoil, couse/effect, contrast, chronological order, exemplification, foct/opinion, elaborations
paraphrase); use social cues (body language, facial expressions), visual imagery and prior knowledge to help construct meaning
and moke inferences; use intonation to help identify meaning (questions, declarations)

Speaking: recognise the maoin points made by other speakers and respond by asking questions, commenting, or giving suggestions;
explain processes using appropriote connectives; portake in short discussions on simple themes; use formulaic expressions to
express greetings, obligotion, requests, prohibition, agreement, or disagreement; explain their ideas, reflection, and feelings clearly

Reading: previewing o text, making predictions about content; skim and scan a text for general ideas and specific details; use
knowledge of cohesive devices to aid comprehension; identify the topic, main idea(s), ond specific details of a reading text; explain
events, ideas or procedures in o text including what happened and why, bosed on specific information in a text; moke predictions
obout what will happen next in a story ond check your predictions; find and discuss words in the text whose grammatical category
or meaning has changed through affixation

Writing: practise the writing strategies of brainstorming, outlining, drafting, revising, editing, and publishing; use cohesive devices;
proctise writing different types of texts (descriptive, narrative); apply knowledge of the writing conventions of English; write o well-
developed text, considering purpose and audience; revise written texts for clarity, correctness, and coherence

Viewing and presenting: demonstrate understanding of visual information by asking relevant questions ond discussing intended
meaning; respond to questions related to visual texts; discuss own feelings in response to visuol messages; present and develop
ideas and opinions on a variety of topics orally or visually with posters




Unit objectives

To talk about jobs and life events

Language
Vocabulary Jobs hairdresser, manager, dentist, computer programmer, inventor, architect, novelist, graphic
designer, politician, diver, professional footballer, journalist

Life events start a business, find o job, be born, get a degree, retire, get married, go to school,
have children, go to university, grow up, move house, go backpacking

Grammar will for predictions

might, may and could for prediction

Functions Making and responding to offers of help

Phonics Intonation in questions and statements

Key competences

Linguistic competence: use longuage as an instrument for communication (L. 1-12)
Mathematical, science and technological competences: order to complete o task {L. 2)

Digital competence: use Pupil’s Book eBook (L. 1-12)

Social and civic competences: learn to be creative (L. 5 and 8}

Cultural owareness and expression: raise awareness of cultural similarities and differences (L. B}

Learning to learn: reflect on what haos been learnt and self-evaluate progress (L. 1-12); use previous knowledge (L 1};
follow instructions (L 1-12}; personalisation of language learnt (L 3 and 9)

Initiative and entrepreneurship: choose o topic for the project (L 8)

21** Century Skills for Learning and Innovation

Critical thinking Predicting (L. 10); Problem solving (L. 2); Logical thinking (L. 1, 2 and 10}; Defining and describing (L. 1,
2,5 and 6); Moking ond responding to offers of help (L. 9); Planning {L 8); Reflecting on learning
(L.1-12)

Creativity Making o poster about an unusual university degree (L. 8)

Communication Talking about jobs (L. 1); Answering questions (L. 2); Maoking future predictions (L. 3 and 6);
Functional dialogue (L. 9)

Collaberation Project groupwork (L. 8); Acting out (L. 9)

Evaluation

= Assessment for Learning: throughout the unit [see detailed notes in the lesson plans)

= Unit 2 Photocopiable Resources (optional): Vocabulary 1and 2, Grammar 1and 2, Communication game, Reading differentiotion,
Listening differentiotion, English in action

» Umit 2 Tesk
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Vocabulary

Objectives

» Lesson oims: to learn and use words for jobs

*  Torget longuage: hoirdresser, manager, denbist, computer
programmer, inventor, architect, novelist, graphic designer,
politician, diver, professional footballer, journalist

« Skills: Reading, Speaking, Listening

Materials

« sheets of Ad paper, enough for each pair of pupils
= Resource 24

Global Scale of English (GSE)

* Reoding: Con make basic inferences from simple information in
o short text {GSE 37).

» Speaking: Con list the odvantoges of o course of action in same
detail, using a range of fixed expressions {GSE 56). Con repeot
phrases and short sentences, if spoken slowly and clearly
(GSE 22). Can give brief reasons for their opinions on familiar
topics [GSE 48). Can talk obout commeon jobs using simple
language (GSE 34).

» Listening: Con extroct the key details from extended
informationol monologues, if delivered in cleor standard speech
[GSE 520

Assessment for Learning

7+ Setting aims and criterio: lesson objectives presentation;
Key question techmique

Monitoring pupils’ learning: Lollipop stick technique
-, Peer learning: pairwerk

=1 [Independent learning: Summative questions technique

Starting the lesson

(2.2 Listen and read. What jobs do the
9 LY J

. {E— Write Jobs an the boord. Using the Key question technigue, sk
pupils to think of o job they like, then to roise their honds and tell the
class. Have o vote for the most popular job.

Presentation

- fi'} Explain that in this lesson pupils will learn to talk about jobs.

Practice

Pupil’s Book

° ¢ '3 Work in pairs. Look at the WOW! Magazine Welcome
page. Then read and answer.

« Refer pupils to pages 18 and 19. Read the rubric and tell pupils to
look at the photos on the Welcome page for o moment.

« """ Read out the introduction, or ask a pupil to read it out. Maoke
sure pupils understond the questions. Give pupils one minute to
discuss in pairs.

= 1= Using the Lollipop stick technigue, ask pupils for feedback.
Accept all reasanoble answers.

&3 (21 Look and match. Then listen, check and
repeat.

g

= Refer pupils to page 19 Tell pupils to motch the
words they know and guess the ones they don't know.

= Ploy the oudio.

« 7 Check onswers using the Lollipop stick technique. Ask How
many words did you already know?

= Have pupils soy o word to their partner and their partner points
to the correct picture. Then they swap.

(=12 e (5]

Lesson 1

* Consolidote understonding with these questions in ony erder.

Fupils call out the job in unisen, e.g. Which person styles your
hair? {hairdresser) Which person writes books with storfes?
{nowvelist) Which person designs buildings? (architect) Which
person do you see for your teeth? (dentist), ete.

children want te do?
» 757 Check answers using the Lollipop stick

technigue.

Extra activity Critical thinking

* Pupils think about what the different jobs have in common, e.g.
A journalist and o novelist write. A hairdresser ond a dentist look

after your appearance.

ﬂ' ¢ [ Workin pairs. Look at the jobs on pages 18 and 19.

Find and say.

= 3 Place pupils in pairs for this activity.
» Walk around the cioss monitaring pairs.
« Ask different pupils to offer answers.

Diversity

Challenge

« Make sure pupils spaak in full sentences linked with becouse, and
encourage them to discuss with ngree/disagree.

Support

+ - Read the questions aloud to pupils before they talk in pairs
and make sure they understand them.

Activity Book

ﬂ Read and complete the sentences.
+ - Give pupils one minute to complete the activity, Have
pupils check their answers with their partners.

Answer key 2 inventor, 3 diver, 4 dentist, 5 hoirdresser,
6 journalist

9 Read the comments. What job would be good for each
person? Write.

* Pupils complete the activity individually. Have them raise
their hands to offer answers.

Answer key 2 professional footballer, 3 architect,
4 computer programmer, 5 graphic designer, & politicion

9 Hc;l.' Read the I'm learning box. Then complete the jobs
with the correct suffixes.

= - Place pupils in poirs to complete the activity,.
# . Ask for feadbock using the Lollipop stick technique.

Answer key 2 artist, 3 physician, 4 builder, 5 dector,
6 librarian, 7 scientist, 8 actor

Extra activity Fastfinishers

» Have pupils write new words in a vocabulary list in their
notebooks.

Finishing the lesson

" ’, Pupils close their beoks and work in pairs. Give eoch pair o sheet
of Ad paper. Tell pupils to draw twelve boxes on the paper.

« Give pairs one minute to remember the twelve new words and write
them in the twelve boxes.

= t== Using the Summative questions technique, sk How many words
did you remember? Which words are harder to remember? What can
you do to remember them?



hairdressere managers dentist7 computer programmer2 inventor+ architect s
novelistys graphic designer ¢ politiciansz diveris professional footballer 3 journalist 7

|I| DEAA 7 i .-'."'E"'EI'L‘E li] 1 Alex minces 90 inventar
1- | love reading and ' | always have so many ideas in my head! For example,

writing! | wantto do a job yesterday | thought it would be nice to have a pair of football
where | can read and write boots that get hot and cold. Then when it's really hot, they will
every day. | don't think 'l keep you cool and when it's cold, they will keep you warm. |
become a journalist. | want won't become a professional footballer because I'm not good

to write my own books. enough, but | want to do a job where | can use my ideas to make

T

- real things and have something to do with sports! @
l3_| Sami 1 ago architect
-l My favourite hobby

IE Flei i ir s diver
is making things. In the -l Every summer, | go to the beach with my family and |

future, | think I'll do a job spend all my time under the water like a fish! i Maybe I'll
where | can design and be a fish when | grow up! Maybe not! ButI'll do a job where |
build new buildings! can spend a lot of time in and under the water.

ﬁ #. () Work in pairs. Look at the jobs on pages 18 and 19. Find and say.

1 Which of the jobs do you think is the most difficult and why?
2 Which of the jobs do you think is the easiest and why?

3 Which of the jobs do you think is the most interesting and why? o
ning been
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Objectives

» Lesson oims: to listen to and read a dialogue about future jobs

» 5kills: Reading, Speaking, Listening

Global Scale of English (GSE)

» Reading: Con identify specific information in o simple story,
if guided by questions (GSE 35). Can scan a simple text to find
specific information (G5E 3B},

* Speaking: Conact out a short dinlogue or role ploy, gven
prompts (GSE 38). Con talk about commen jobs using simple
language (GSE 34).

» Listening Canunderstond some details in extended diologues on
familior everydaoy topics (GSE 46).

Assessment for Learning

-.{_?} Setting aims and criterio: lesson objectives presentation
Monitoring pupils’ learning: Lollipop stick technique
'+, Peer learning: pairwork; octing out

=1 Independent learning: Summative questions technique

Starting the lesson

= " |Using the Lollipop stick technigue, ask pupils to say one job they
remember from Lesson 1.

Presentation

- {{{F Explain that in this lesson pupils will read about the jobs Alex and
Sami want to do. Ask pupils to guess what the jobs might be.

Practice

Pupil’s Book

think Alex will do in the future?
= Refer pupils to page 20.
= Ask pupils to rawse their hand to offer answers.

Extra activity Critical thinking

* Ask How do we choose the job we like? Is it because of talent,
hebbies, what our parents do? Or samething else? Discuss asa
closs.

(2] # Work in pairs. Read the dialogue again and answer the
questions.

= [k Tell pupils to read the dialogue quietly and then discuss the
GNSWETS in pairs.

« U Check onswers using the Lollipop stick technique. Ask pupils
if they guessed correctly.

« Extension Check comprehansion with questions: Does Sami
agree with Alex’s blog? (no) When does Alex think ke will be a
professional footballer? {in his dreams) What does Alex ask Sami
to do for him? (design o house) What does Sami say Alex will olso
need” (o big garden)

Lesson 2

) # % Work in pairs. Find these expressions in the
diologue. Then use the expressions and act out.
- Pupils act out the expressions in poirs. Ask different paoirs to
demaonstrate the expressions to the closs.
» Extension Ask pupils to think of their own statements that could
prompt these expressions.

Diversity

Challenge

* Have pupils act out the expressions without their books.
Support

= Pupils can refer to the books when they act out.

Activity Book

from the dialogue on Pupil's Book page 20.

Then listen and check.

+ . Give pupils one minute to complete the activity,
Pupils check their answers with their partner.

* Ploy the oudio,

= Ask different pupils to offer onswers.

Answer key 1big; 2 kind, don't; 3 keep, knows;
4 such, building; 5 won't, wanted: & type, live

9 Read the dialogue again. Circle T(true) or F(false).
Then explain your answers.

« 7 Pupils write and then compare answers with o partner.
+ Ask different pupils to offer answers. Ask for class

agreement.
Answer key 2 F - He doesn’t think thot will happen.;
3 F - He says he'll keep practising.; 4 T - He soys he does a great
job with the WOW! website; 5 F - He says he will design a house
for him.; & F - He saoys he isn't sure.

9 .+ 2.5 Read and complete the dialogues
with the correct expressions. Then listen
and check.

« -7 Pupils write and then compare onswers
with o partner.

« 5 1Check answers using the Lollipop stick technique,
choosing two pupils. One pupil reads the sentence and the
other pupil uses the expression.

Answer key 2 Idwisagree!, 3 Oh, cool!, 4 I disagree!

Extrao activity Fastfinishers

= Pupils write their onswers to the questions from Pupil's Book
Activity 2 in their notebooks.

Finishing the lesson

# = Pupils close their books. Use the Summative questions technigue
to osk them the questions from Pupil's Book Activity 2 again. Pupils
raise their hands to affer answers.,




Sami: Great goal, Alex!

Alex: Thanks!

Sami: | read in the blog that you don't
think you're good enough to be
a professional footballer when
you grow up.[l disagreel]| think
you'll be a brilliant footballer
for one of the big teams!

Alex: Ah, that's kind of you to say, but
| dan't think that will happen.
I'm pretty sure it won't happen!

Sami: Yes, it willl A football manager
will come to our school and
she’ll see you play and she'll ask
you to join!

Alex: Ha hal | think that will only
happen in my dreams! But
thank you anyway. I'll keep
practising and who knows what
will happen in the future?
What about you? What will you
do when you grow up? You
do such a great job designing
and building the WOW!

Sami:

Alex:

Sami:

Alex:

Sami:

e

website. Will vou become a

graphic designer? Or maybe a
computer programmer?

No, | won't. I've always wanted
to be an architect.

(Oh, cooll Will you design a
house for me?

Of course | willl What type of
house will you want to live in?
OhJ/ I'm not sure] | think Ul live
in a big house near the sea.
You'll need a big garden so you
can practise scoring goals for
your professional team!

e ¢- Work in pairs. Read the dialogue again and answer the gquestions.

1 Why doesn't Alex think he can be a

3 What does Sami want to be when

N He doezn't think
professional footballer? ' ey

2 What job does 5ami do on the

WOW! website? He designs and builds
° the website.

hE grﬂml‘i Up? an architect

4 Where does Alex want his house to

be in the future? near the sea

9 - % Work in pairs. Find these expressions in the dialogue. Then use the
E_KFI'ESEiﬂ-I'IE and act out. Refer to Activity 1 for answer key [answers circled in red)

Oh, cool! | disagree! I'm not sure.
What do you want I've got some I think being a
to be when you chocolate for us to politician would be
grow up? share! boring.
) )
I'm nmot sure. Ok, coal! | disagree!

@ Ui rl|.|:|
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Grammar

Objectives

* Lesson oims: to learn and use will for predictions; to understand
o listening tosk

* Torget language: I think you'll be a brilliant footballer
» Skills: Reading, Listening, Speaking

Materials

« TruesFalse response cards
« PResources 7, 14 and 22

Global Scale of English (GSE)

* Reoding: Con identify specific information in o simple story,
if quided by questions (G5E 23). Can scan o simple text to find
specific information (GSE 38)

« Listening: Can dentify basic, factual information in short,
simple dinlogues or stories on familiar, everyday topics, of
spoken siowly and clearly (GSE 33).

* Spenking: Coanmake simple predictions about the future, given
o model (GSE 42). Can tolk about plans for the near future ina
simple woy (GSE 38).

Assessment for Learning

£¥% Setting aims and criterio: lesson objectives presentation

Monitoring pupils’ [zarning: True/Folse response cards
technique; Lotlipop stick technique

Peer learning: pairwork; groupwork

M fex

1 Independent learning: Summative questions techmique

Starting the lesson

= Play an ABC jobs gome. Ask pupils in turn around the class to say o
job starting with A and going te Z. If they cannat think of a job far
their letter, they say Pass!

Presentation

. +?} Explain that in this lesson pupils will learn to use will for
predictions and they will alsa de o listening activity.

= Write Alex a brilliant footbailer. Ask pupils to fill in the
gaps {will be).

* Underline willand circle be. Ask pupils what the form of the verb
after will 15 ond elicit answers.

Practice

Pupil’s Book

ﬁ Look back at the dialogue in Lesson 2. Are the sentences
true or false? Say why.

+ i Refer pupils to pages 20 and 21. They discuss in pairs.

- 13 Fupils give answers using their True/False response cards.
= Ask different pupils to raise their hands to offer reasons.

# They write the answars in their notebooks.

ﬂ ' Look at the grammar table. Then read and circle the
correct options to complete the rule.

= Give pupils a minute to work out the rule.
s 07 Check onswers using the Lollipop stick technique.

Lesson 3

« Tell pupils to look ot the sentence on the board. Ask How do we
know this is about the future? (Alex isn't o professéonal footballer
oW }

= 1 Tell pupils to write down the correct rule in their notebooks.
Have pupils check each other's notes.

Diversity

Challenge

* Pupils work out the rule individually.

Support

* " Pupils work in groups and discuss the rule.

ﬁ Read the dialogue in Lesson 2 again. Find examples of will

for predictions.

= Pupils work individually.
= " Ask for feedback using the Lollipop stick technique.

a i . Work in pairs. Make predictions about the things

( J2.6 Listen. What is Abeer doing and why?
9 y

U (2.7 Listen again. For each question,

below.

= - Ploce pupils in pairs for this activity.

« Ask one pupil from each pair to stand up and move to sit with a
different pupil. Pupils repeat the pairwark.

* Ask pupils to think obout what they con see in the
photo before they listen
* Ploy the audio. See poge 70 for audioscript.

choose the correct answer.

* Pupils read the questions before listening again.
* U5 Check answers using the Lollipap stick
technigue.

Extra activity Critical thinking
* Pupils think about what jobs people will'won't do in one hundred

Fi

years' time. They raise their hands to give suggestions and
reasens, e.g. People won't be shop assistonts because all shops
will be online.

nishing the lesson

« =i Use the Summative questions technique to ask pupits to exploin
when wea use will

Lesson &  Activity Book

Objectives

Lesson nims: ta learn and use will for predictions
Target longuage: I think you'll be a brifliant footballer.
Skills: Reading, Listening, Speaking, Writing

Global Scale of English (GSE)

Reoding: Can scan a simple text to find specific information
[GSE 38).

Listening: Con identify bosic, foctunl information in short, simple
dialogues or stories on famitiar, everyday topics, if spoken slowly
ond clearly {G5SE 33).

Speaking: Can moke simple predictions about the future, given

o maodel (GSE 42). Can talk obout plans for the near future in o
simple way (G5E 38).

Writing: Can write two or three related sentences on a familiar
topic {GSE 33).



£} Look back at the dialogue in Lesson 2. Are the sentences true or false?
Say why.
1 Sami thinks Alex is good enough at football to become a professional footballer. true

2 Alex thinks that Sami is good at designing. true

false (He wants to

be an architect.) =3 3 Sami wants to be a graphic designer when he grows up.
_._'_'_._._,__.a—-l" 4 Alex wants Sami to design a website for him in the future.

false (Alex wants
Somi to design o

house for him.) (2] ,; Look at the grammar table.
Then read and circle the correct

aptions to complete the rule.

rammar
will for predictions
| | think you'll be a brilliant footbailer.
| It won't happen.
| Will you become a graphic designer?
What will you do when you grow up?

We use williwon't + verb to talk
about things that we think can

©) @ Listen. What is Abeer {Jfagidh

happen in the present

£} Read the dialogue in Lesson 2
again. Find examples of will for
Fr!ditﬂﬂl'l'!- Refer to Activity 1 on

1 e 55 for answer key
{anzwers underlined in greent.

) & (O Work in pairs. Make
predictions about the things
below.

1 something that will happen at
school tomorrow

2 asporting event that will happen
next year

3 what schools will be like in 2100

|'. Tomorraw at 2choal 'l ]
finish my science project,

*n:.

A1
| Tl have lunch with
my friands_._

Assessment for Learning

Monitoring pupils’ learning: Lollipop stick technique
Peer learning: groupwork

—

=1 Independent learning: Summative questions technique

Starting the lesson

« /1 Pupils work in small groups and discuss what they think each
group member will do at the weekend.

Practice

n I:-;l 2.8 Listen and complete the sentences with A4
will or won't. T
* Ploy the oudio. See page 70 for audioscript.
Answer key 2 won't, 3 will, 4 won't, 5 will, & won't

9 Read and complete the sentences with will or won't and
the verbs in the box.
= [T | Check answers using the Lollipop stick technique.

Answer key 2 will watch, 3 will go, 4 won't eat. 5 won't buy,
& will study

doing and why?

- about jobs for

) ) Listen again.
For each question,
choose the correct

ANSWar,

1 What job will Huda do when
she grows up?
A She'll be a novelist.
B she'll be anarchitect.

L She'll be a journalist.

2 What job will Lama do?
SO
B she'll be a tootballer.
C She'll be a diver.
3 What job will Mariam do?
A she'll be a dentist.
B She'll be a manager.
She doesn’'t know ye

Ewerty-ong e

o "7/ Order the words to make questions with will. Then
write true answers for you.

Answer key 2 Will you work for o big company?; 3 Will your
family live in anather country?; 4 Will you learn any foreign
languages?; 5 Will your home be in o small tawn?; & Will you have
o lot of children?

o' Write questions about the future with will. Use the ideas in
the box or your own ideas.

Answer key 2 What will you study?; 3 When will you start working?;
& What job will you have?

Finishing the lesson

» ‘r==f Using the Summative questions technique, ask different pupils
What will you be when you grow up and elicit onswers.
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Book«Club

Objectives

» Lesson oims: to understand a reading text; to introduce life
events wvocabulory

* Skills: Reading, Speaking, Listening

Materials

« sheets of A4 paper, enough for each pupil
« aringbindar folder

Global Scale of English (GSE)

» Reading: Con scan a simple text to find specific information
[G5E 38)

» Speaking: Conread aloud a short, simple story ina way that
can be understood (GSE 35). Can talk about matters of personal
infarmation and interest in some detail (GSE 51).

* Listening: Can understond some details in extended diologues on
familior everyday topics (GSE 46).

Assessment for Learning

'K.?.?" Setting aims ond criterio: lesson objectives presentation
Monitoring pupils' learning: Lollipop stick technique
_-_'-“'__ Peer learning: pairwork

=i Independent laarning: Summative questions technique

Starting the lesson

= Ask Do you read poems? What do you know about poems? and elicit
ONSWErS.

Presentation

. +.'E_,'i- Explain that in this lesson pupils will read o Book Club text.

= Write My Life on the board. Ask pupils to roise their honds to guess
what the poem is about.

Practice

Pupil's Book

) Before you read Today's Book Club text is a poem. Answer
the question. Then look and circle the words that describe o

poem.
= Refer pupils to page 2Z. Tell them to look at the pictures.

= 0" Pupils work in pairs to complete the activity.
= 20 Ask tor feedbock using the Lollipop stick technique.

Key words search
| How to write o paem

9 (229 Listen and read. What is Laila thinking
about?

= Ask pupils to roise their hands to offer answers.
= Check comprehension with questions: Was Lailo

born in the morning or the evening? (evening) What subjects
does she mention? (English and Maths) What job will she do? (o

teocher or on astronaut) Will she start o business? (She may stard

o business.)

Lesson 5

Extra activity Critical thinking

o1 Pupils work in pairs and find the words in the peem thot rhyme.
Promote class discussion: Do poems have to rhyme? Do you prefer
poems that rhyme? Why? Do you think songs are poems?

) After you read Activity Book, page 17.
* Pupils turn to page 17 in their Activity Books.

ﬁ £ Work in pairs. Pupil A, read the first two lines of each
verse and Pupil B, read the second two lines of each verse.
Then swap roles and repeat.

« 1 Place pupils in pairs for this activity. Assign Pupil A and B to
paoirs.
* Flay the audio again and tell pupils to listen to the rhythm of the

PO
* Waolk around the closs monitaring pairs.

» Ask for feedbock: Is it easy to read o poem in English? Why 2/
Why not?

) ¥ Take it in turns to answer the questions in the poem
about you. Then write the poem with your answers.
« “F Place pupils in the same pairs for this octivity.
* Waolk around the closs monitoring pairs.
» Azk pupils to read out their poems, time permitting.
» Extension Pupils copy their version of the poem onto poper. Put
ali the poems in a folder for pupils to browse through.

Activity Book

'o After you read Read the poem on Pupil's Book
page 22 again. Then read and complete the sentences.
* Pupils complete the activity individually. Ask pupils to roise
their hands to offer answers.
Answer key 2 backpacking, 3 university, 4 teacher, 5 business

a Answer the questions. Use complete sentences.
+ Pupils complete the activity individually.
s " Chack onswers using the Lollipop stick technique.

Answer key 2 She will get o job after she finishes university.;
3 She con't tell. # She doesn't know.; 4 She will look back at her
life when she finishes wark/retires.

Diversity
Challenge

= Ask different pupils to write the answers on the board. Ask for
closs ngreement for the correct spelling.

Support
= Write the answers on the board and hove pupils check thesr

spelling.

a Read the Work with words box. Write the homoephones
for these words.
+ Read the explanation of homophones to pupils.
* Pupils work individually and then compare answers with o
partner. Write the answers on the board.

Answer key 2 sun. 3 ane, 4 meet, 5 no, & buy, 7 four,
8 there/they're, 9 here, 10 write, 11 where, 12 our



0 Today's Book Club text is a poem. Answer the question. Then
look and circle the words that describe a poem.

1 What poems have you read?

2 Poems usually have(versesy paragraphs.
3 In this poem, there are(fourysix lines in each verse.

She's thinking about her future life,

Tell me, Laila, about your life,
When were you born, on what day®

| was born on a Tuesday, at 6.30 pm,
On 29 May.

And what will you do when you Emw up?
e

For example, when you leave sc

| think that will be cooll

What will you do when you come back?
Will you go te university?

| might study English, | might study Maths,
| might get a good degree.

What will you do when you finish that?
What job do you think you'll do?

| could find a job as a teacher.

Or | could be an astronaut, tool

&) ) Listen and read. What is Laila thlnkmg about?

| may go backpacking, | may travel the world,

Do you think that you will start a business®
Do you think you'll be suecessful as well?

| may start a business - it may happen to me.
At the moment, | just can't tell.

When you finish work, when you refire,
What will you do for fun?

| might sit by the sea and look back at my life
And laugh at the things that |'ve done!

% 7 Work in pairs. Pupil A, read
the first two lines of each verse
and Pupil B, read the second two
lines of each verse. Then swap
roles and repeat.

e Ui rl1|:| twa

Extra activity Fastfinishers
* Pupils count the number of predictions with will in the poem,

Finishing the lesson

» "= Using the Summative guestions technigue, write Todoy I have
learnt ... on the board and have pupils complete the sentence in
their notebooks.

3 Activity Book, page 17. £) ¥ Take it in turns to answer the

questions in the poem about you.
Then write the poem with your
answers.
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Vocabularyland(Grammar

Objectives

& Lesson oims: to learn and wuse words for life events; to learn and
use might, may and could for predictions

* Torget language: start a business, find a fob, be born, get a
degree, retire, get married, go to school, hove children, go to
university, grow up, move house, go bockpacking;

Imight get a good degree. I could find a job as a teacher.

« Skills: Reading, Listening, Speaking, Writing

Materials
s Rasources ZBand 8

Global Scale of English (GSE)

» Reoding: Con scan a simple text to find specific infarmation
[GSE 38).

« Listening: Can wentify bosic, factual information in short,
simple dinlogues or stories on familiar, everyday topics, o
spoken slowly and clearly (G5E 33).

» Speoking: Con repeat phrases and short sentences, if spoken
stowly and clearly (G5E 22). Con make simple predictions obout
the future, given o model (GSE 42).

* Writing: Can write simple sentences about fomiliar things, given
prompts or a model {GSE 32).

Assessment for Learning

{7 Setting aims and criterio: lesson objectives presentation;
Key question technique

Menitoring pupils’ learning: Lollipop stick technique
"5 Peer lear ning: pairwark; groupwork
=1 Independent learning: Learning diary

Starting the lesson

= 1 Revise the jobs words. Pupils work in groups. Tell them they have
one minute to write down as many of the jobs as they can remember.

- -:?i— Ask o key question for feedback: How many jobs did you remember?

Presentation

* {-2} Explain thot in this lesson pupils will talk about life events and
make predictions with mag, might and could.

* Draw two columns on the boord. Write start, find, go, move and grow
on the laft. Write a job, backpacking, a business, house and up on

the right. Ask different pupils to come to the board ond drow lines to
match the words.

Practice

Pupil’s Book

'n' ﬂl 210 Look and match. Then listen, check
and repeat.

= Refer pupils to page 23. Tell them to look at the
pictures. Ask Which words did we just talk aobout?

= Play the oudio.

= Ask different pupals to offer answers.

» Consohdate understanding of the new words. Tell pupils to look
at the pictures, listen and answer:
Where do you get a degree from? School or university?
When you move house, do you move or does the house move?
How ol are peaple when they stop work and retire?

Lesson 6

Extra activity Critical thinking

* Ask pupils why the photos are in this order (they are the usual
erder of events in & person’s life). Ask pupils if they think the life
events could be in o different order ond why.

a- Read the poem in Lesson 5 again. How many words for
impaortant life events can you find?

» Refer pupils to page 22
= - Pupils work in pairs to find the words. Ask different pairs for
feedback.

ﬂ Read the poem again. Find the answers to these
questions.

* Pupils complete the octivity indoidueolly and then compare
answers with o portner.
s " Check answers using the Lollipop stick technique.

o ‘7 Look at the grammar table. Then read and circle the
correct options to complete the rules.

» Give pupils o minute to work out the rules.
= " Check answers using the Lollipop stick technigue.
o H Tell pupils to write down the correct rules in their noteboaks.

Hove pupils check each other’s notes. [=] 4]
e e

a i » 2.11 Listen to Fadi and answer the questions.
* Play the audio. See poge 70 for oudioscript.

Diversity

Challenge

* Ask further comprehension questions about the audio

Support

* Say True/False sentences about the oudio. Pupils correct the
folse sentences.

() Read and make predictions using will/won't or might,
may and eould. Then rewrite the sentences to make
predictions about your own future.

* Pupils work individunlly and then compore answers with
a partner.
« | Check answers using the Lollipop stick technique.

Finishing the lesson

= “==1 Pupils write what thay learnt about taday in their Learning
diary: Today, I learnt ... .

Lesson 7  Activity Book

Objectives

* Lesson aims: to use words for life events; to use might, maoy ond
could for predictions

* Target longuoge: start a business, find o job, be born, get a
degree, retire, get married, go to school, have children, go to
university, grow up, move house, ge backpacking; I might get o
good degree I could find a job as a teacher,

« Skills: Rending, Listening, Speaking, Writing

Global Scale of English (GSE)

* Reading: Can scan a simpla text to find specific information
(G5E 38).

« Listening: Can identify basic, factual information in shart,
simple diologues or stories on familior, everyday topics, if
spoken slowly and clearly (GSE 33).

* Speaking: Can make simple predictions about the future, given
a modeal {G5E 42),

* Writing: Can write two or three related sentences on a familiar
tapic [GSE 33).



Vocabulary and Grammar,

£} ¥ Look and match. Then listen, 0 "4 Look at the grammar table.

check and repeat. Then read and cirele the correct
start a business 8 find a job 7 options to complete the rules.

be born | get a degree & retire12
get married ¥ go to school 3 —
have children 11go to university & might, may and could for predictions

grow up? move house 10 _I__r'ni_ght_g_gt a.gncu:l degre-e
go backpacking & {I may start 8 business.

I_Ii -3

| could find a jokb a::"a teacher.

When we aren’t sure about
our prediction, we use will/won't +
verh.

When we are rE about our
prediction, we use might, may or
| couwld or might not, may not + verb.

£ 7 Listen to Fadi and

answer the guestions.

1 What might Fadi do
in the future? He might travel the world.

2 What will his sister NOT do in the
future? She won't get married too early.

3 What could his grandfather do
when he’s 607 He could get another degree.

G Read and make predictions using

£} Read the poem in Lesson 5 will/wen’t or might, may
again. How many words for and could. Then rewrite the
important life events can you sentences to make predictions

find?Refer to Activity 2 on page 59 for answer  about your own future,
key [answers underlined in green).

) Read the poem again. Find the 1 |Mada|

answers to these questions. (T want 1o go to university. Maybe,

1 When was Laila born? on 29" May T . )

2 What does she want to do when
she leaves school? tﬂ:\__i’:;r&“"-‘l“ﬂ- travel o ("0 and Khaled !

3 What does she want to study at - -
university? Maths or English | We definitely want

4 What does she want to do when \_tego I:ruckpm:lr.mg;:_
she retires? gjt by the sea and look I

bock at her life @
temnty-three

Mada might go fo university,

Assessment for Learnin g o Look at the table. Then write sentences with will, won't,
may (not), might (net) or could.

Mmbcrsg pUpAs’ leakinD. oy stick Behiiue = Tell pupils there is more than one onswer for sentences that use

muay, might and could.
Answer key 2 He may/might not move to a village in the

country.; 3 He may/might/could get married before the oge of 30;;
& He won't become a Maths teacher.; 5 He moy/might not have

3= Peer learning: pairwork; groupwork

== Independent learning: Summative guestions technigue

Startin g the lesson two children.; & He will retire before the age of 65.
+ " Play Parachute with the life events vorabulary, ) -/ Write your answers in the table in Activity 3. Then
write sentences with will, won't, may (not), might (not) or
Practice could.
= Pupils work individually ond then read each other’s work ond
o Complete the life events. Then tick () the five most give feedbock.
important life events for you.
« | Check answers using the Lollipop stick technigue. Extro activit Y Fast finishers
Answer key 2 grow, 3 go, 4 go, 5 go, & get, 7 find, 3 start, * Pupils write new wards from the lessonin thewr notebaoks.

9 get, 10 move, 11 have, 12 retire

a (2212 Listen to Jamal and his grandpa. Then
listen again and write the life events you hear.

" et Pupils close their books. Using the Summative questions
technique, ask What might you do when you grow up? and elicit
ANSWETS.

* Ploy the oudio: See page 70 for audioscript.

Answer key 2 grow up, 3 go to school, 4 move house,
5 go to university, & find a job, 7 get married
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Lesson 8

0 hl ectives » Refer pupils to page 24. Tell them to look ot the pictures. Ask
» Lesson oims: to learn about unusual university degrees What can you see? Where do you think the photos are from? and
» Torget longuage: revision of vocobulory and grommar elicit answers.
Skills: Reading, Speaking, Listening Dive rsitg
: Challenge
Materials « |~ Using the Loltipap stick tachnique. ask puplls to give details
« sheets of A4 paper, enough for each group of pupils about their experiences with any of the topics in the photos uzing
» coloured pencils food ond clothes words, colours and other adjectives.
« onaonline map Support
« Write Everydoy life, Weekend trip and Performance on the board
to help pupils think of ideas.

Global Scale of English (GSE)

« Reading: Con get the gist of short, simple texts on famitiar a ";-; 213 Listen and read.
topics, if supported by pictures {GSE 33} « Play the text all the way through.
* Check comprehension with questions: What do
students learn during the Bokery degree?
{ingredient chemistry and its effects on the products) Where?

{in speciol laboratories) What other sites can students
of Themed Experience work on? {zoos, wirtual worlds and

» Speoking: Con talk nbout basic personal experiences, using

simple linking words {GSE 37). Can give brief reasons for their
opinions on familiar topics (GSE 48).

» Listening: Con extroct the key details from extended
informationol monelogues. if delivered in clear stondard speech

Mt agquariums) What do students use to make puppets? (warious
materials, including wood)
Assessment for Learning Extra activity Critical thinking
{3’_‘;’1— Sething aims and criterio: lesson objectves presentation o - Pupils work in pairs to discuss which job they would like to do
Menitoring pupils' learning: Lollipop stick technique and why. Ask pairs for feedback Hove a class vote.
=0 Peer learning: pairwork; groupwork
=1 Independent learning: Summative questions technique g After you read Activity Book, page 19.
* Pupils turn to page 19 in their Activity Books.
ﬁ '3 __'Work in pairs. Ask and answer.

St{l rtl n g thE | ess50n .y ; Pupals discuss in pairs for one minute.
« Write University degrees on the board. Ask pupils to name the first

university degree thot comes to their mind. Key words search

bakery, thame park, puppetry

Presentation
. *;?_5' Explain that in this lesson pupils wall talk about some unusual Frqu ct

university degreas in the UK, the USA ond Canado.

« Extension Ask pupils to find the UK, the USA and Canado on o map. Use

. e s Make a poster about an unusual university degree.
an online map if available.

= [/ Divide pupils into groups of three. Give each group
popers and celoured pencils.

Culture notes

& » Give groups two minutes to brainstorm ideas.

« Although there are many ways to become a baker in the UK, even = Help pupils decide who will do each port of the research.
without any studies or training, some employers may require some :
bk i e bl * Monitor ond help groups.

4 , , : :

« Many people consider *theme parks’ to be the same os ‘omusement » Each pupil dEngI'L? and writes their part of the pester. Using wiewing
parks’, however the difference between the two is the ‘theme’. and presenting skills, pupils present their poster to the class.
Theme parks alwoys have o storytelling ond visitors enter o unique = Display the posters in the classroom so pupils con read them again
situation and setting. before the class vote.

* Puppets con be os big os a human and even larger and these are
used in porodes and demonstrations. One or mere people need to ll:th'itg Book
work together to move the puppet!

b g ) After you read Read the text on Pupil's Book
page 24 again. What do the sentences describe?
Practice Answer key 2 ingredient, 3 rollercoaster, 4 aguariums,
5 puppet, & edit
Pupil's Book
'9 Answer the questions. Write complete sentences.
lﬂ Before you read What are the most popular university Answer key 2 Fomous bakers from oround the world visit
degrees in your country? and shore thewr experience.; 3 There are more than twelve
e Al ) - ) theme parks.; 4 People can see things that are nat really there
= [ Pupils discuss in poirs for one minute. Then ask for class in virtual worlds.; 5 Students learn how to make o puppet out
feedbock. Pupils raise their hands to offer ideas. Encourage closs of various materials.; & They learn how to use sound when
discussion with questions, e.g. What about other degrees? Do performing with puppets.

students usuelly choose to study the same degree ol university?

62



22 Listen and read.

When school finishes, most students
continue their studies at university. Here
are some university degrees that are a
little different than the usual ones!

# Baking Science and Technology,
London, UK

Baking bread and cakes might seem like
a simple, fun activity, but if you want to
become an expert, then there's a degree
for you. London offers a university course
on Baking Science and Technology, where
students study the chemistry of each
ingredient and how it affects products

in special laboratories. Students also get
a chance to take part in projects and
famous bakers from around the world visit
to talk to students.

UNUSUAL UNIVERSITY STUDIES

0 What are the most popular university degrees in your country?

Themed Experience,
Orlando, USA

.4 1 . The city of Orlando in Florida |
f; . ,-Iﬂ‘. 4] has more than twelve theme
i DN

LR T LB parks full of roller coasters
and water parks. Where would

it be better to study Themed
Experience than here? With this degree, you will

become an expert in designing and organising
theme parks, zoos, virtual worlds, aquariums, etc.
That's a job that anyone would pay to do!

i

* School of Puppetry,
Toronto, Canada

All people enjoy
watching puppet shows.
So, why not study

the art of creating

and performing with
puppets? The Toronto School of Puppetry offers
just that. Here students learn to make puppets
out of various materials, including wood. They
also learn secrets about sound and how to create
stories, film and edit videos with puppets.

WOWETD

Puppetry has been around for
thousands of years. The Ancient
Greek, Egyptian and Chinese
civilisations all used this form of art.

& Activity Book,
page 19.

1 Which of the studies would you
choose and why?

about studying these degrees?

a r.'-'.'EI'I‘.l_.| fouir

university degree. Complete the text.
* Play the oudio. See page 70 for oudioscript.

Answer key 2 degrees, 3 moves, 4 fost,
5 protection, & design, 7 learn/practise. 8 job

Extra activity Fastfinishers
= Pupils write ten impartant wards from the text in their notebooks.

2 What do you think would be difficult

#Project <

Make a poster about an unusual
university degree.

1 In groups, think about unusual
university degrees.
2 Choose one and decide who will find:

+ information about what the degree
is about.

» information about what pupils
learn and practise.

* some good photos and some
interesting facts about the degree.

3 Put your notes and photos onto a
poster.

4 Display your poster in the classroom
and present it to the class.

5 Take a class vote to decide which
degree sounds the most interesting

. an why.

Finishing the lesson

s == Using the Summative questions technique, write on the board

The most interesting thing in this fessen for me s ... and have pupils
complete the sentence in their notebaoks. They read out their ideas

to the class.
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EnglishlinTaction

Objectives

Lesson aims: to learn to moke and respond to offers of help;
to learn and practize intonotion in questions and stotements

Target language: Do you need any help?
Skills: Reading, Speaking, Listening

Materials

Yes/ Mo response cards
Resource 26

Global Scale of English (GSE)

Reoding: Con understond the main points of short, simple
dialoguas related to everyday situntions, if guided by questions
(GSE 34). Can scon o simple text to find specific information
(GSE 38).

Speaking: Conact out a shart dialogue or rela ploy, gven
prompts {G3E 38

Listening: Con understond some details in lenger dialogues

on familiar everyday topics, if guided by questions or prompts
[GSE 42].

Assessment for Learning

-{?_} Setting aims and criterio: lesson objectives presentation

Monitoring pupils’ learning: Yes/No response cards
technique; Lollipop stick technique

Paer learning: pairwork

i==1 Independent l2arning: Thought-provoking questions

technigue

Starting the lesson

Ask pupils questions and they respond with their Yes/No

response cards: Do you fike parties? Do you ke clearing up after a

party? Do you moke a mess ot a party? Do your guests moke o mess?

Presentation

® ‘E} Explain that in this lesson pupils will learn to make ond respond
to offers of help.

e =
G

,Ask pupils ta work in pairs and think of a sentence they would

say to offer o friend seme help. Ask different pupils for suggestions
ond write thewr ideas on the board.

Practice

Lesson 9

Pronunciation

9 (. »2.16 Listen and repeat. When does our
voice go up at the end, in the question or
the statement?

Activity Book

) [, 2.17 Read and complete the dialogue.

Ask What 15 intonation? Pupils offer answers.
Explain if necessony.

Play the audio. Ploy it ogoin, pausing after each line, and

haove pupils repeat. Play it o third time and have pupils soy the
sentences with the audio. Make sure they copy the intonation,
Ask diffarent pupils to offer answers.

Extension Ask pupils to write two sentences: one in which the
intonation goes up ot the end and one in which it goes down.
Invite a few pupils to the front to soy their sentences.

Then listen and check.

* Pupils do the activity individually. Then they
listen and chack.

« Pupils roise their hands to offer answers.

Answer key 2 hond, 3 this food, 4 Let me help,
5 need any help, & but no need, 7 help you, B bring you some

a % Read and complete the dialogues with your own

ideas. Then act out the dialogues with your partner.
« - Place pupils in pairs.
« Walk around the room monitoring pairs.

2218 __ Listen to the questions and
answers. Write them in the correct column.
Then practise with your partner.

* Ploy the oudio. See page 70 for audioscript.

» Ask different pupils to write the questions and
answers on the board.

= = Pupils practise in pairs. Monttor intonation.

Answer key Up: Would you like o hand?; De you need any help?;

Con [ help with the woshing-up? Down: No, den't worry, I'm

nearly done.

Extro activity Fastfinishers

P

& Pupils work in poirs to read out random questions or onswers

to each other. They soy whether the intonation goes up or down.

Finishing the lesson

Pupil’s Book

= Refer pupils to page 25. Ask pupils to look at the

picture and raise their hands to 2oy whaot they
can see,

* Play the oudio.

Check onswers using the Lollipop stick technique.

IBI Read the dialogue again. Find and write four offers of
help. Use the Say it! box to help you.

= Draw pupils' attention to the Sag it! box. Read out the sentences
and hove pupils repeat os o class. Explain meanings if necessary.

= [ Pupils work in pairs and discuss. Ask different pairs for

feedbock.

= Extension . Pupils read out the dialoguwe in pairs.

L | Using the Thought- provoking questions technique, ask How

successful is your learning? Ask pupils to say what they are doing to
learn.



Son:
Dad:
Son:
Dad:

Daughter:

Dad:

Daughter:

Dad:

Daughter:

Son:

Daughter:

The room is such a mess
after our family party
last night! We have to
tidy it.

Would you like a hand?

Yes, please.
I'll clean the shelves.
That would be great.

Let me help you, too. I'll
put the books away.

Thanks! I'll tidy up the
mess on the floor.

I've finished with the
books now. Do you need

English in action

Making and responding to offers of help

any help with the floor?

Thanks, but I'm nearly
done and Mum's already
helping me.

I'll get us all some juice
and biscuits.

I'll help you, too!

Mo, don't worry! You've
done enough! Sit down
and relax and I'll bring
you a snack!

£) % Listen and read.

Answer the questions. [
1 Which room is messy and why?

The living room iz messy bécause the

2 YWhat does the girl do to hE!!p?

puts away

3 What does Dad do to help?

He tidies up the mess on the floor.

6 Read the dialogue again. Find

and write four offers of help.
Use the Say it! box to help you.

Eefer to the diclogue for answer key
@L (onswers underlined in green).
"

Y

Offering to help Accepting an offer of
I'll help you. help

Let me Yes, please!

help you. That would be great!

Can | help you? .
Would you like E:f;‘""g artatNeos

Ehand? - Thanks, but no need!
o rlful e I'm nearly done.
any nelp? No, don"t worry!
Pronunciation )

£) @4 Listen and repeat. gre—g
When does our voice & i
go up at the end, in '
the question or the
statement? in the question

Will you become a graphic
designer?

P
=

Fir s~

| could find a job as a teacher.

Y, o

twenty-fve @

ad o party.
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Reading

Objectives

» Lesson oims: to read ond understand a reading text

» Target longuage: bleg, opinion, housework, idea, feeling;
revision of vocobulary and grammar
» Skills: Reading, Speaking, Listening

Materials
« sheets of A4 paper, enough for each pupil

« Rosource 18

Global Scale of English (GSE)

» Reading: Can skim straightforward, extended texts with a clear
structure to get a general idea of the content {G5E 55). Can get
the gist of short, factual school texts (GSE 41). Can scan a simple
text to find specific information {GSE 33).

* Speoking: Can give brief reasons for their opinions on fomiliar
topics {GSE 48).

« Listening: Can extroct the key detoils from extended
informational monelogues, if delivered in clear standard speach
[GSE 52).

Assessment for Learning

+’_%"__1- Setting aims and criterio: lesson abjectives presentation;
Key question technique

| Monitoring pupils’ learning: Lollipop stick technique
Peer learning: pairwerk

1) s
s

Independent learning: Thought- provoking questions
technique

Starting the lesson

ﬁ ﬁ 2.19 Listen and read.

. ‘._?} Write Robots on the board. Ask a key question: Do you like
robots? Do you think they are useful? Encouroge class discussion with
questions, e.q. What can a rebot do? Where do we see robots? Note you
can olso saurce anline wideos here which show robats in octian so os
to shimulote closs discussion.

Presentation

- "H:'_f' Explain that in this lesson pupils will rend on article abowt robots
ond jobs in the future.

= Draw pupils’ attention to these words: blog, epinion, housework,
idea and feeling. Write them on the board ond ask Which word is
something you write enline? Which werd is an emotion? Which word
means chores? Which word is what you think about something?
Which word s something that pops inte your head? Elicit answers.

Practice

Pupil’s Book

o Before you read Read the first paragraph quickly. Does
the blogger agree or disagree with the title of the blog?
= Refer pupils to page 26. Reod the Reoding tip to pupils. Give
pupils time to read the blog quickly.
* Pupils raise their hands to offer answers.

Lesson 10

Diversity

Challenge

« Pupils work alone to decide on an answer. Ask them to give
rensons for their answer from the text.

Support

* ' Pupils wark in pairs to decide on an answer. Tell pupils where

the remson can be found in the text,

* Play the audio.
» Check comprehension with questions: Is Samia

worried? (no} What kind of jobs can people do now
{more interesting jobs) What will we have time for in the future?
{new things and different jobs) Whe would like o robot to do her
homework? {Nina)

» Extension Pupils do the differentiation for the reading tasks.

£ After you read Read the blog again and answer the

questions.

* Fupils work individually to complete the activity.
. Ask for feedback using the Lollipop stick technigue.

Extra activity Creativity

« Hand each pupil o sheet of poper to design a working robot. They
prasent it to the closs and say what it does.

Activity Book

ﬂ Read the definitions and write the words.
* Pupils complete the actwity individually. They compare
answers with a partner before closs feedbock.
Answer key 2 blog, 3 feeling, 4 opinion, 5 housework

a Read the blog on Pupil's Book page 26 again. Read
and complete the sentences with two words.

+ Pupils complete the actwity individuatly.
» Ask different pupils to offer answers.

Answer key 2 our jobs, 3 any need, 4 used to, 5 will drive,
& todo

9 Read the sentences and circle T{true) or F{false).
Then explain your answers.

* Pupils complete the actwity individuolly. They can refer to
thetr Pupil's Books if necessary.

Answer key 2T - She soys robots make cors in factories,;

3 F - She soys peaple con do more interesting jobs now.

& T - She soys we will hove time to learn new things;

5 F - She soys robots will never have ideas or feelings;;

& F - She says robots will never understond a worried child.

Extrao activity Fastfinishers

= Pupils write the words in context in their notebooks with the
dafinibions.

Finishing the lesson

T | Using the Thought- provaking questions technique, ask Are

you good at understonding what kind of text you are reading? Is it
passible to understand a text without knowing afl the words? Do you
feel confident about reoding activities? How can you get better? Do
you read blogs? Do you leave comments? Encourage closs discussion



Literacy: blogs

(1) Read the first paragraph quickly.
Does the blogger agree or disagree with the

title of the blog?she disagrees with
the title.

) § Listen and read.

Remember that a blog
is the opinion of the
writer, so it might not
be true!

JUST 5AYING | My blog by Samia Wakil

b LET ME KNOW WHAT YOU

18 October THINK ABOUT THIS ...
Robots are coming for our jobs ... & Kim:23 minutes ago

| was talking to some friends yesterday about robots, Completely agree! Robots
Everyone thinks that there won't be any jobs left for us can never take the place
in the future because robots will do all our jobs instead. of people!

“They're coming for our jobs,’ one friend said! But | don't

agree with this idea and | don't think there's any need to Antheny - 57 minutes ago
worry about the future. b | think you're wrong. By
Robots aren’t coming for our jobs. They're already doing 2050, robots will do nearly
them! They do a lot of the jobs that people used to doin half of all our jobs. What
the past. For example, robots make cars in factories and

milk cows on farms. This doesn't mean that people can't WL WE alf-00 et

find jobs any more. It just means that people can do Maha - 2 hours ago

more interesting jobs now.

In the future, it's true that robots will
do more jobs. For example, they will
do housework and drive cars. But this
means that we will have time to learn
new things and do different jobs.

Also, robots will never have ideas or
feelings, so there are some jobs that
they will never do. For example, a Nina - 2 hours ago
robot will never take care of a sick I'll be happy if a robot
person like a nurse can and a robot - does my homework!
will never understand what a worried child needs in the
way a teacher can.

We need to change how
we think about work.
There may be new jobs
which nobody is doing yet.
We need to keep learning
and keep changing!

3] Read the blog again and blog opinion housework
answer the questions. idea feeling

2} Activity Book, page 21

1 What did Samia and her friends talk about
on the hlng? They talked about robots doing our jobs in the future.

2 Where do robots already do jobs for us? They do jobs in factories and on farms.
3 What type of jobs will robots do in the future? They will do housework and drive cars.
4 What two jobs does Samia think robots will never do and why? they will never be able

5 Whao disagrees with Samia's opinion and why? to take care of sick
e twe ity - 5ix Anthony disagrees because he thinks that robots people like nurses can
will do nearly half of all our jobs by 2050. or understand children

like teachers can.
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Writing

Objectives

» Lesson oims: towrite o blog
« Target laonguage: revision of vocobulory and grommar
» Skills: Reading, Writing

Materials

» sheets of A4 paper, enough for eoch pupil

Global Scale of English (GSE)

« Reading: Con skim straightforword, extended texts with o
clear structure to get o general idea of the content (GSE 55).
Can identify main paragraph topics in simple texts on familiar
subjects, if supported by prompts or questions (GSE 41).

* Writing: Can write short, simple texts on fomiliar topics in
linked sentences (GSE 40).

Assessment for Learning

{E} Setting aims and criteno: lesson objectives presentation
=1 Monitoring pupils' learning: Lollipop stick technigue
= Peer learning: pairwork; Two stars and o wish technique

==+ [Independent learning: portfelio; Learning diary

Starting the lesson

* Pupils work alone and write down as many new words from Unit Z os
they can remember in one minute.

= 7 Ask for feedback using the Lollipop stick technique.

Presentation

. {5‘ Explain that in this lesson pupils will write o blog about teachers
in the future.

Practice

Pupil's Book

0 Read Dalia's blog and tick the best title for it.

= Refer pupils to page 27. Give them one minute te read and
chooze.

= Ask o pupil to offer an answer. Ask for class ogreement.

= Extension Check comprehension with questions: Does she agree
that we won't need doctors? (no) Are patients all the same? (no)
Can robots make decisions? (no) Promote class discussion: Do
you agree with Dolio? Do you want to see a doctor when you are
sick? Do you think robots can make decisions? Can robots learn?
Do they have feelings?

o Read the How to write... box. Then read the blog in Activity
1again and match the paragraphs to the questions.

= Gwve pupils time to complete the actowity individually.
s 07 sk for feedbock using the Lollipop stick technique.

£} Write a blog called: Will we need teachers in the future?
Use the How to write... box to help you.

= Read the Writing tip te pupils.

* Give pupils time to complete their plon. Moniter ond help with
idens.

= Pupils work individually to complete the blag.

* Pupils evaluaote their own work. Make sure that pupils double
check their spelling and punctuation.

« ' Using the Two stars and a wish technique, pupils read ond
check each other’s work.

Extra activity Creativity

« 4 After checking their written work, pupils copy it onto o
sheet of paper and find/draw 4 picture. They display their work
on the classroom wall and loter add it to their portfolios.

= Invite parents or pupils from other classes to see the work
displayed in the classroom. Ask them for feedback.

Finishing the lesson
" = Pupils write down what they achieved in their Learning diary:
Today, I wrote a blog about ... .

Lesson 12 Activity Book

Objectives

» Lesson aims: towrite a blog
* Torget longuage: revision of vocobulory and grammar

« Skills: Reading, Writing

Global Scale of English (GSE)

*  Reading: Can skirn straightforward, extended texts with a clear
structure to get o general ideo of the content {G5E 55).

«  Writing: Con write short, simple texts on farmiliar topics in
linked sentences (GSE 40)

Assessment for Learning

© Maonitoring pupils’ learning: Lollipop stick technique
B0 Peer learning: pairwork; groupwark; Two stars ond a wish
technigue
=i Independent learning: Summaotive questions technique

Sta rting the lesson

= [/ Write Education in the future on the board. Pupils work in groups
to make pradictions. Cheek onswers and write some of the ideas on the
board.

Practice

o Read and complete the sentences with because or s0.
Use a comma where necessary.
*» Pupils complete the activity individually.
« ' Check answers using the Lollipop stick technique.
Answer key 2 becouse; 3 becouse; &, s0; 5 because; b, so

e "/ Plan a blog called Will we need to study languages in
the future?

» Give pupils one minute to complete their notes. Monitor ond
help with ideos.

« . Using the Two stors and a wish technique, pupils reed and
check each other's work.



£ ) Read Dalia’s blog and tick the best title for it.

a What jobs will robots do in the future? &
b Will we need doctors in the future?
¢ What job will | do in the future?

I've just read a blog thot says that we won't
need doctors in the future. Robots will look after

patients, do operations and give out medicines.

| completely disagree with this idea. [ think that
we will alwoys need doctors because when you

are sick, you want to talk to a person and not a
robot. Also, every patient is different — doctors

can understand this, but robots can't. In addition,
sometimes doctors have to make difficult decisions
about how to make a patient better. In my opinion,
robots can't make decisions, so0 we will always need
to talk to a doctor.

Overall, robots can help doctors to do their jobs, but
I don't think they will ever do their jobs for them.

£} Read the How to write... box. Then read the blog in Activity 1 again and
match the paragraphs to the questions.

a blog

Blogs can be formal or informal, but most are informal. To write a good blog:
* share your opinions and experiences about things you're interested in.
= use phrases to introduce your opinions, for example In my opinion ..., In my view ...
= use linking words when you have a lot of ideas, for example also, in addition, what's more.
= use short forms instead of long forms, for example ['ve just read a blog ... instead of
| have just read a blog ...

A What's your final idea about the topic?
B What are your opinions on this topic?
C What's the topic of your blog?

£) Write a blog called: Will we need
teachers in the future? Use the
How to write... box to help you.

Paragraph 1 C
Paragraph 2 B
Paragraph 3 4

JE =
P
5o and because

We use so to link two ideas when
the second idea is the result of
the first idea.

We use a comma before so.

We use because to link two ideas
when the second idea is a reason
for the first idea. We don't use a
comma with because.

1 Write a plan: use the guestions in
Activity 2.

2 Write your answers,

3 Add more information to your
answers to make a blog.

4 Read and check your blog. Check your
spelling and punctuation.

-~

Ewenty-seven e

9 Now write your blog.
* Pupils work individually to complete the blog in their notebooks.

ﬂ Read your bleg. Check your spelling and punctuation.
* Maoke sure that pupils double check their spelling and punctuation.
e £ Workin pairs. Read your partner’s blog. Do you agree
with your partner?

e a Pupals work in pairs. They read each other's blogs and say if they
ogree with their partner.

Extra activity Fast finishers

* Pupils find the words they used from Dalia’s blog in their own blog
and write o list in their notebooks.

Finishing the lesson

s ‘=i Using the Summative questions technique, ask Do you write o
blog? If you don't, what would you write o blog about?

S

| Next lesson Unit 2 Test
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Audioscripts

268&27

Girl 1: Hi, my nome is Abeer ond I'm doing a survey obout jobs
for a science project. I'm talking to lots of students ot my
school about what jobs they want to do in the future. Hi,
Huda, what job do you think you will da in the future?

Girl 2: Well, I used to want to be a writer, but now I'm not sure
because I don't think that I'll enjoy working on my own
every day. Maybe I'll be an architect because I love looking
at houses and buildings, but I'm not very good ot drawing.
Hmmm, I think I'll be a journolist becouse it'll be exciting
to work at o newspaper!

Girl 1: Lama, what job will you do when yeu grow up?

Girl 3: I think I'll become a politician when [ grow up because I
want to do a job where [ can help people and make their
lives better. But when [ was a little girl I dreamed obout
becoming a professional footboller or o diver!

Girl 1: Mariam, what job will you do in the future?

Girl 4 My mum wonts me to be a dentist and my dod wants me
to be a manager. I don’t know yet. T think Il woit until I'm
alder before I decide.

2.8

Boy: My nome’s Mazen. I'm really keen on foreign languages.
I'm sure I'll become a languoge teacher ene doy. 1 alrendy
speak English and Italian really well. I think I'll start
learning Spanish or German after school next year. I'm
not sure which. One day maybe I'll live in onother country,
but I'll stay close to Jordan because ['want to ba near my
farnily.

Girl: My nome’s Fadia. I love sports like basketball, but [ won't
be o professional player because I'm not goed enough.
I'ma great writer though, se maybe I'll become o sports
journalist! I'll study journalism at university, but I won't
need to study photography because that's my hobby. I
have a blog with lots of photos.

212

Boy1: Can [ ask you some questions, Grandpa?

Man: Of course, Jamal. Go ahenod.

Boy: OK. You were born in Amman, weren't you?

Man: Mo, dear. That's where [ grew up, but I was barn in o town
near Amman. called Kerak.

Boy: Oh, [ didn’t know that! And is that where you went to
schoaol?

Man: Mo, dear. My parents moved house ... to Amman when I
was only three years old so that’s where [ went to schoal.

Boy: I see. And when you finished schoel, did you go to
university?

Man: Mo.1found a job ot a bookshop because I needed to
make money to study.

Boy: Oh, I see!

Man: And that's where I met your grondmother. She worked ot
the bookshop.

Boy: That's nice! And what happened then? Did you get
marrigd?

Man: Mo, we waited for a few years because we wanted to go
to university first.

Boy: Oh! That was good thinking!

. Man: Yes, it wos!

211

Boy 1: Do you think you might have children when you grow up,
Fodi?

Boy 2: Well, I definitely will get married and have children. But
I might travel the world first! I'll go to as many countries
as I can.

Boy 1: Does your sister know what she wants to do when she
leaves school, Fadi?

Boy 2:  She might go to university ond get a degree. She isn't
sure yet. She doesn't want to get married too early.

Boy 1: Will your grandfather retire next year when he's sixty?

Boy 2: Mo, he won't. He doesn’t want to retire. He may get
anather degreel

Boy1:  Reolly? Thot's cool! Do you think he might go
backpacking?

Boy 2:  Mo! He says he’s too old for thot now!

Boy1:  Thaot's not true!

214

Mewquay is a town in Cornwall in Southwest England. It's pepular
for its beaches and the big woves from the Atlantic ocean are
perfect for surfing. This town alse has one of the most unusual
university degrees - in surfing of course! Students study how water
maves and what a surfer can do to use this energy and surf as fast
and high as possible. Another subject is the protection of beaches
that can be in danger from natural ond human causes. The course
also covers the design and making of surfing boards.
Unfortunately, students don't learn how to surf during the course,
but there are lots of instructors on the beach for that. After the
course, students can find a job in the surfing industry, which is

becoming bigger and bigger.

2.18

Wauld you like o hond?

Thanks, but no need.

Do you need any help?

Mo, don't worry.

Can I help with the washing up?

I'm nearly done.
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Languagelboosteral

Lesson 1

Objectives Assessment for Learning

* Lesson oims: to consolidate and extend vocabulary and {?j_
grammar from Units 1-2

* Torget language: places in o city, adjectives, making
suggestions and plans

-l
=

1§ )%

« Skills: Reading, Writing, Listening, Speaking

Materials

« sheets of A4 paper, enough for each pupil
# stopwaotch or timer

Global Scale of English (GSE)

Setting aims and criteria: lesson objectives presentation
Manitoring pupils’ learning: Lollipop stick technique
Pear learning: pairwork; groupwark

Independent learning: portfolio; Summative questions
tec hnigue

» Reoding: Can extract factual detoils from a simple text (GSE 40}. Can get the gist of short factual school texts (GSE 41). Con guess the
meaning of unknown words by linking them to words they already know (GSE 44).

»  Writing: Can write short, simple descriptive texts obout fomiliar ploces using basic connectors, given o model (GSE 41).

» Listening Caonunderstond some details in extended diologues on familiar everydoy topics (GSE 46).

» Speoking Conadd detail to descriptions of everyday topics (e.g. people, places, expariences) using a range of nouns and verbs (GSE 49).

Mapping

Scope ond Sequence Matrix Learning Outcomes and Performance Indicators

Theme &: Listening: responding to instructions or questions about
Enviranment an oral activity; making o variety of simple inferences;
responding accurately to oral language

Speoking: responding to speakers {asking and
answering questions, commenting, giving suggestions);
partaking in simple discussions

Rending: previewing a text, making predictions obout
content

Writing: writing o well-developed text, considering
purpose and oudience; expressing themselves in writing
different forms for different purposes (e.q. letters,
emails)

Viewing ond presenting: viewing visual information and
showing understanding by asking relevont questions
and discussing intended meaning

Listening: identify the gist of short to medium-length
possages, presentations, and messages; ask and onswer
questions obout what a spaaker soys in arder to clarify
comprehension, collect odditional informotion, or enhance
understanding of a topic or issue

Spenking: recognise the main points made by other speakers
and respond by osking questions, commenting, ar giving
suggestions; portoke in short discussions an simple thames

Reading: preview o text and make predictions obout content;
skim and scon o text for generol ideas and specific details

Writing: proctise writing different types of texts {descriptive,
narrativel; apply knowtedge of the writing conventions of
English; write o well-developed text, considering purpose ond
audience

Viewing and presenting: demonstrate understanding of visual
information by asking relevant questions and discussing
intended meaning; respond to questions related to visual texts

Starting the lesson ) Read and match the tips to the photos.
= 7 Say the name of o country. Have pupils work in pairs and write « Read out the title of the article. Ask a volunteer to define the word
down the copital city of the country for one point and any other city tourist (o person who visits o place as part of a holiday).
in that country for two points. « Write postecord, flog ond promenade on the board. Say o gapped
sentence for pupils to guass which ward is missing, 2.9. Sue 15 on
Presentation holiday in Paris this week. I got a... from her soying that it was

. {E} Explain that in this lesson pupils will leorn more vocobulary
related to places in o city and how to describe them.

Practice .

Pupil's Book .

n w..g How many places in o city can you name? Think of
adjectives to describe the places.

+ Set o timer for ane minute and have pupils think of as many places in

raiming there. (postcard) The ... for Spain has the colours red and
yellow. You can see it outside official buildings. (flag) There s a
lovely... olong the sea. A lot of tourists love toking @ walk here.
{promenade)

Ask pupils to look ot the four photos and, without leoking at the
texts, say if they know whaot the places are.

Fupils werk individually to complete the octoity.

" Check answers using the Lollipop stick technique.
Extension - Ask Do you read tips or opinions about where you
are going to travel? Pupils work in poirs ond tell each other why
they do or don't.

a city as possible and write them in their notebooks. They share their u Look at the text in Activity 2 again. Find and write the
ideas with the class. Write the appropriate ones on the board. words.

« '/ Ask pupils to work in groups and write odjectives to describe .
the places on the board. Pupils raise their hands to offer .
suggestions.

12

Fupils work individually te complete the octivity.
Extension -7~ Pupils work in pairs. They find out where photos 1-4
were taken and for 1-&, what they show.



“Carning O
Q r"f.-" How many places in a city can

you name? Think of adjectives to
describe the places.

) Read and match the tips to the photos.
TOURIST TIPS

E Habil, 1, Asman. lerdan

Wiahas, 17, Buenos Abes, Anganiina

LR

because our country’s flag was flawn

featball march!
Iil Luty, 13, Lonidon, Unked Kingdom

IEI Fatima, 12, Mwscat, Dmman

the lights shimmering an the water,

Are you planning a city holiday? Then read
‘our city travel tips, which are written by
local people. You won't need a tour guide
1o find these special places! Wiy not send
us a postcard of a secret place in your city?

& I pou visit Amrman, you must stop at the
amazing Roman Thestre. Roman Emperor
Artoninus Pius built the theatre inaround
150 CE. Mvrenend 5,000 people could visit it
Today it s & farmous taurist hotipet and you
can still vee concerts and events there today

O of wrry fawourite places in my cty i
the Chbelison de Busnos Aires, whith =2
& huge stome monurment. it important

here for the first tme. Peogle meet here
1o celetrate happy events ke winning a

£ My favourite place in my city & our clock
tower, Big Ben. Big Ben s aver 36 metres
tall, 5o you feel tiny when pou're standing at
the bottom! You can dimb the steep steps
insice to get a gorgecus wiew of the city!

My fawvouriite place in Muscat i the popular
hutrah Cormiche. It a long promenade that
stredehes shaut 3 kilometres! During the day,
ol can walk along and [ook ot the ships,
muosgues, fountams and beautiful buildi
AL night when it dark, you can laok at

@’.W'.'Elllg might

o Find and write the adjectives from the text in Activity 2.

= Review the list of adjectives from Activity 1.

« Ask pupils to complete the octivity indoadually.
« Extension -

adjectives (they con choose any oppropriate adjective, not
Just from the unit). Then ask different poirs te read out their

definitions to the class ond guess each other’s adjectves.

Extra activity Fastfinishers

s =i - Give out o sheet of Ad paper to each pupil Pupils work
in pairs to look at Activity 3 and write descriptions of the places
using the adjectives from Activity & ond the texts, e.q. The
monument is huge. Pupils can keep their work in their portfolios.

'B [ Talk to your classmates.

« Read out the guestions. Tell pupils to write notes in their
notebook or on a piece of papar.

= =1 Ploce pupils in pairs. They ask and answer the questions
using the notes they mode.

Diversity

Chaollenge

= Pupils write obout places near where they live without
mentioning the names of the places. Then they read out the
descriptions for the closs to say what ploce itis.

Support

= Brainstorm places in your area with pupils. Write them on the
boord. Help pupils think of odjectives to describe the ploces.

—-, In pairs, pupils prepare four definitions for other

Lesson 1

Language booster 1

£) Look at the text in Activity 2 again.

Find and write the words.

monEment

elock fawer

mawr gulide teurict

) Find and write the adjectives from

the text in Acthvity 2.

1 that not many people know secret
2 very big hasge

3 wvery small riny

4 with no light dark

5 alot of people like it populas

& wvery pleasant happy

£ [ Talk to your dassmates.

1 What's vour favourite place near
where you live?

2 Describe it using some of the
adjectives from Activity 4.

Activity Book

) After you reod Read the text on Pupil's Book page 28
again. Choose T (true) or F(false).

= Pupils read the text again and do the activity individually.
+ Ask pupils to correct the false statements.
Answer key 2 Folse, 3 True. 4 True, 5 False, & Folse

9 Read and match.

« | Pupils do the octivity individually. Check answers asa
class, using the Lollipop stick technique.

Answer key 2 concert, 3 tourist, 4 promenade, 5 monument,
6 clock tower

B Order the letters to complete the sentences.

* Pupils complete the actwity individually, then check
OnsSWers in pairs.

Answer key 2 popular, 3 steep, 4 tiny, 5 dark, & gorgeous

Finishing the lesson

= =1 Use the Summatve questions technique to ask pupils what they think

about what they learnt today. Ask Whot did you ke best?

13



74

Languagelboosteral

Objectives

* Lesson oims: to consolidate and extend vocabulary and
grammar from Units 1-2

* Torget language: places in o city, adjectives, making
suggestions and plans
« Skills: Reading, Speaking, Listening

Materials
« sheets of A4 paper, enough for eoch pupil

« TruefFalse response cards

Global Scale of English (GSE)

* Reading: Con identify specific information in detailed written
diologues (GSE 53).

» Speaking: Con make suggestions about what to do, using a few
basic fuced expressions (e.g. 'Let's’, "Why don't we .. (G5E 42).

« Listening: Can understond some details in extended dialogues on
familior everydaoy topics (GSE 46).

Assessment for Learning

r'*ﬁl Setting aims and criterio; lesson objectives presentation

Maonitering pupils' learning: True/False respense cards
technigue; Lollipop stick technigue

210 Peer learning: pairwark

‘m=I Independent learning: Summotive questions technique

Starting the lesson

Review the ploces and adjectives from the previous lessen. Say
definitions for pupils to soy the word, e.g. something very small
{tiny), no or very little light {dork), a person who shows tourists
around {tour guide ), something in the street you can look at to tell
the time {clock tower), etc.

Presentation

. f_?_:" Explain that in this lesson pupils will have further practice with

wocabulary related to ploces in o city and how to describe them.

Practice

G . o LB11 Listen and read. What are the

Pupil's Book

children going to be this weekend? Match.

= Pupils look ot the illustrotion. Ask What do you think they are
talking chout? What are they saying” Have twe pupils invent an
imag inary canversation for the rest of the class to listen to.

= Play the oudio. Pupils listen and follow in their books. Encouroge
pupils to ask obout any words they don't understand.

* Ploy the nudio again for pupils to match the nomes with the
jobs.

« |7 Check comprehansion with the True/False response cards.
Soy stotements for pupils to hold up one of their cards. Soy,
e.q. Heba wants a tour of the city. (false) Salwa wants to go toa
market on Sunday morning. (false) The views from the top of the
hill are great. (true) Heba wants to continue watching TV (true)

Lesson 2

« 1Y Pupils work in pairs. They proctise performing the

conversation togather. Ask volunteers te perform the
conversation for the class.

a Find three suggestions that Salwa and Heba make. Use
the Say it! box to help you.

* Pupils look at the Say it! box. Moke sure they understand how to

use shall in questions for suggestions.

* Pupils complete the octivity indwidually. Check as a closs,
having pupils read the correct questions oloud.

Extra activity Fastfinishers

« Write situations on the board (e.g. I'm hungry). Ask pupils to
write o suggestion to go with it (e.g. Shaill we go for lunch?).
Other situations: I can’t find my keys. I'm too hot.

o ¢ | Make suggestions te your partner.

= F Place pupils in pairs. They choose if they are A or B.

« Using the cards, they make suggestions. Their partner can
answer with the answer suggestions in the Say it! box or with
their own answers.

Possible answers  A:15hall we go to the library tomorrow?;
2 Shall we ploy basketball after school?; 3 Shall T help you with
your homework?

B:15hall I make us some coffee?; 2 Shall we walk to the station?,
3 Shall we eat outside?

a # ¥ An exchange student is visiting you this weekend
and wants to do a tour of your favourite places. Make
suggestions to your partner and plan a schedule.

« Reod the instructions oloud.

= L Pupils work in pairs and make a plan. They can use the
dialogue in Activity & to help them.

* Help ond monitor where necessary.

Show what you know

= Tell pupils they are going to think about whaot they have learnt an
Dona's Learning Club pages. Pupils read and complete the Show
what you know box individually.

= -5 In poirs, pupils ask ond answer the questions gnang an example
to show what they know, e.q. Can you use nouns and adfectives to
describe places in cities? Yes, I con. In my city, there’s o huge modern
manirment.

« Extension Use games in the Games Bank to review any naw words.

Activity Book

4 0 ) LBE1.2 Read and listen to the dialogue
on Pupil's Book page 29 again. Complete
Salwa and Heba's schedule for the weekend.
* Ask pupils to read the dinlogue around the closs.
= Ploy the audio for pupls to isten and complete the

schedule. Play the audio again for pupils to check thear
answers.

Answer key 2 climb a steep hill, 3 bosketball match,
& Science Museum

B Write suggestions.

* Ask ovolunteer to read out the first sentence. Point out that
pupils have to add shall to complete the questions.

= |7 |Pupils complete the activity individually. Check as a
class using the Lollipop stick technique.

Answer key 2 Shalllcorry your luggaga?; 3 Shall we climb

the monument?; & Shall we meet at the fountain®; 5 Shall I call
a taxi?; & Shall we toke the bus?



{3 © /) LB1.3 Complete the dialogue with the

{3 ) Listen and read. {7
What are the children Do O,
going to be this weekend? Match.

1 Salwab a tourist
2 Heba «
3 Li a

b photographer
¢ tour guide

Salwa: Hey, Heba, can you help me with
sormething?

Heba: OK. Let me stop my TV programme ...
What is it?

Salwa: My exchange friend, L, is visiting this
weekend and she wants to go on a tour of the city.
Heba: I'm free this weekend. Shall | come with you?

Salwa: That would be great!

Heba: No problem! Let's think of some places we
can take Li.

Salwa: OK! So, there's the market under the dock
tower on Friday moming from 10 am. Shall we go
there?

Heba: Yes, great ideal Li might want to do some
shopping. What else?

Salwa: Well, maybe we could climb the steep hill
next to the theatre. You get gorgeous views from
there.

Heba: Yes, | remember when we visited there last
year. What next?

Salwa: Well, on Saturday moming, you could come
and watch my basketball match.

Heba: Yes, OK. What about Saturday afternocon?
Shall we take her to the Science Museum?

Salwa: Yes, good ideal | think it'll be fun! You can
ba the tour guide because you love talking!

Heba: Ha! And you can be the photographer
because you're always on your phone!

Salwa; Yes, OK| So, have you finished watching TV?

Heba: Mol Don't change the channel | was
watching that!

words below. Then listen and check.

* Pupils complete the dialogue indwvidually.

» ! Check in pairs. One person is Adel and
the other is Hamed. Pupils check they hove
the same answers.

* Play the audio.

Answer key 2 next, 3 whot, 4 shall, 5 minute

o Find three suggestions that
Salwa and Heba make. Use the
Say it! box to help you.

Refer to the dinlogue for answer key
@1 lanswers underlined in greenl.

Ty

Making suggestions:

Shall we have lunch in this café?
Shall | open the window?
Responding to suggestions:

v Yes good/ X No,|don't
great ideal think so.

L >,

B 2 () Make suggestions to your

partner.

Pupil A Pupil B
1we/goto 11 '
library / tomorrow? mnT: EE#:;?

2 we [ play 2
basketball / after |~ e’ Walk/to
school? et ke
31/ help you / with ,,:.m;;g:?
your homeweork? ' -
'H_'_‘—-———._p'

L) 7= % An exchange student is
visiting you this weekend and
wants to do a tour of your
favourite places. Make suggestions
to your partner and plan a

schedule.
Fri.am Fri. pm
Sat. am Sat. pm

Show what

Can you use nouns and adjectives| ]

to describe places in cities? -
Can you use shall to make [
suggestions? |

Can you plan a tour of your
town/city?

| J
|.'||'.'E.'|.|._J FLne @

Finishing the lesson

« 1 In pairs, pupils write on sheets of Ad papers three things thay
enjoyed obout todoy's lesson and one thing they didn't like. Pupils

share thoughts with the closs.

* =1 Use the Summative questions technigue to ask pupils what they

think about what they learnt today.
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Social'Studies

Objectives

» Lesson oims: to learn to compare and contrast things

» Target longuage: location, population, transport, climate
» Skills: Speaking, Reading, Listening

Materials

= True/False response cords

Global Scale of English (GSE)

« Speaking: Conexpress their opinions on fomilior topics, using
simple language (GSE 41).

» Reoding: Can connect the information in o text with the
infarmatian given in charts, grophs or dingrams {G5E 52).

» Listening Caon extroct the key detoils from extended

infarmational monalogues, if delivered in clear stondard speach
[GSE 52).

Assessment for Learning

i Setting aims ond criterio: lesson objectives presentation
Manitoring pupils’ learning: Lollipop stick technique; Trues
False response cards technique

— Peer learning: pairwork

=1 Independent learning: Thought-provoking questions
technique; Summative questions technique

Starting the lesson

= Write Reports on the board. Ask What is the purpose of o report?
Pupils raise their hands to offer ideos.

Presentation

. {*;'_':“ Explain that in this lesson pupils wall learn to compare and contrast
two places. Ask Whaot do we do when we compare and controst? Elicit or

exploin that we look for similorities and differences.

Practice

Pupil’s Book

ﬂ Think Think of two cities in your country that you know
or that you have heard about. In what ways can you
compare them?

« 2} Refer pupils to page 30. Read the question. Pepils discuss for
one minute in poirs. They then roise their hands to offer ideas to
the closs.

# Teach the words or consolidate understanding for all pupils if the
words were alrendy suggested: location, population, transport,
climate Write them on the board. Write these guestions next to
eoch new word:

Lacation: Where is it?
Transport: How con you travel in the city?

Climate: What's the weather like there?
Population: How many peaple live there?

Lesson 3

ﬂ Learn l:-;l LBE1.4 Listen and read. How can we LR oo
compare with a T-chart? Why dowe call ita  {Fau 3
T-chart? s

» Before pupils read, tell them to note down key
words from the text that help them answer.

* Play the audio.

» 1 Ask for feedback using the Lollipop stick technique. Check
comprehension with questwons: Is @ poemsreport fiction or
non-fiction? {fiction/non-fiction} What letter shape is the chart?
(T} What two things are compared in the T-chart? (a city and a
town)

Diversity

Challenge

= = Ask thought-provoking questions: Do you understand what
the text is about? Do you need to understand all the words to
do this? Are there any new words in the text? Can you wark out
what they mean from the sentence they ore in? If not, where can
you find their meanings? Write the new words pupils suggest
on the board and hove them write them in their notebooks with
definitions or translations.

Suppart

« Tell pupils not to worry about understanding all the wordsin o
text if they can understand the general wea. But remind them to
learn key words. Ask pupits to say which words are new and write
them on the board. Have pupils copy them into their notebooks.

Write definitions ar translotions on the board for pupals to copy,
too.

Extra activity TPR

. I ! Using thew True/False response cards, pupils respond to
theze statements and others you might want to odd:
A story is fiction.
A repart is fiction.
Most school texts are non-fiction.
A report compares ond controsts focls.
It isn't important to plan a report.
We don't learn about cities in social science.
We don't compare and contrast facts in T-chorts.
T-charts are useful for planming reports.

Extra activity Fast finishers

* Have pupils find the numbers in the text and write themn as words
in thelr noteboaks.

Finishing the lesson

= =1 Pupils work in pairs. They look at the T-chort for one minute.
They cover the information for the town and together try to
remember the contrasting information.

" T Using the Summative questions techmque, ask What new
information did you learn in this lesson?



Social Studies
| How can we compare
'(Eqi AW and contrast things?

w o Think of twao cities in your country that you know or that you
have heard about. In what ways can you compare them?

% ) & Listen and read. How can we compare with a
T-chart? Why do we call it a T-chart?

We can compare two places or things. We call it @ T-chart because the chart hos a shape of @ letter T, _".: Ty

We read and write different types of texts (fiction and non-fiction) and we
plan them in different ways. For example, when we plan a fiction story, we
think about the characters, the beginning, the middle and the ending. When
we write a non-fiction text such as a report, we plan the information that we
want to include.

You already know different ways of organising information. For example, a
Venn diagram ([ ) which shows how two things are the same (in the middle)
and in what ways they are different (at the sides). A T-chart compares and
contrasts two things using information about the same topics. For example, in
Social Studies, we can compare two places. To do this, we write the names of
the places that we want to compare at the top, on the left and the right. We
draw a line under the two names and a line down the middle. Then we think
about each topic in turn and complete each side of the chart with information.
Can you see why we call it a T-chart?

Place 1 Place 2

A. It's near the coast and beside a river. A. It's in a valley in the mountains.

B. In winter it's usually quite wet and B. It can get very cold and snowy in the
windy. winter.

= Mo iheninegr thausand prape C. About five hundred people live here.

live here.

D. Most of them are aged between 18 D. There are not many under 20. Most
and 50. are aver 40.

E. There is an airport and there are E. Only buses and cars can drive in the
buses and trains. valley.

— .
b -‘-;ﬁf'
@ thirty
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Social'Studies

Objectives

& Lesson oims: to learn obout twoe different mountoin cities in
South America

* Torget language: stope, peak, foot

» Skills: Reading, Speaking, Writing

Materials

« sheets of Ad paper, two for each group of pupils
= Resource 29

Global Scale of English (GSE)

« Reoding: Can get the gist of short, simple texts on familiar
topics, if supported by pictures (GSE 33}

» Speaking: Conexpress their opinions on fomiliar topics, using
simple language (GSE 41).

* Writing: Can write a short text to report something (G5E 49).
Can make simple comparisons between people, ploces or things
[GSE 40).

Assessment for Learning

ﬂ-.-j Setting aims and criteno: lesson objectives presentation

Monitoring pupils’ learning: Loflipop stick technique

Peer learning: pairwerk; groupwork

R} s

Independent learning: Summative questions technique

Starting the lesson

= Write Information to compare and contrast places on the board.
Ask pupils to roise their honds and say the infarmation headings
for infermation that we can use to compare and contrast ploces.
Ask different pupils to write them on the boord and to explain the
meanings.

Presentation

- ‘& Explain that in this lesson pupils will learn obout two different
mountmin cities in South America. They will also write and prasent a
report about two places of their choice.

= Pre-teach the words: slope, peak and foot with a lobelled drawing of
o mountain. Point to each part ond say This s the peak/slopesfoat of

the mountarn.

Practice

Pupil’s Book

o Let's proctise! Read Fatima's report about two mountain

cities.
= Refer pupils to page 31. Give pupils one minute to read the
report.

e Look at paragraph 2. Choose the correct topic order. Does

she follow the same order in paragraph 3?

L

* =~ Pupils work in paers to read and onswer the questions.
= 70 Ask for feedbock using the Lollipop stick technique.

Lesson &

Show what you know

Write a compare and contrast report about twe places in

your country.

= /% Place pupils in groups of four to complets the octivity. Hand each
group a sheet of poper for notes ina T-chart ond a sheet of paper for
the report.

* Pupils prepare their T-charts to be checked before they write the
report. The T-charts can be checked by you or in peer groups.

* Pupils then write their reports.

» Before the presentations, read the Speaking tip to pupils. Make sure
every pupil tokes part in the presentation by having them read out
one topic each.

= Loy let's compdre and contrast your reports. Encourage class
discussion,

Diversity

Challenge

+ | Pupils read the notes together as o group and ask if they
have any problems. They also look at the example for help in their
groups.

Support

« Rend out the notes to pupils ond draw their ottention to the
example befare they start to work in groups and deal with any

problems.

Extra activity Critical thinking

= Pupils write a report about their own town and include one of the
other topics of information they suggested in Lessan 1

Extra activity

= Before the class, prepare quiz questions about cities all over the
waorkd about location, climote, transpert and populotion, e.q. In
which country is Buenos Aires? Divide the closs into two teoms.
They take part in uw-sti:]lz quiz and 'I:heg win a point for each
correck answer.

Extra activity Fast finishers

« Have pupils write in their notebooks three things they learnt
that they didn't know before these lessons,

Finishing the lesson

= Pupils close their books. Ask them to raise their hands and soy one
piece of information they remember obout one of the two cities.
Anather pupil says the contrasting informaotion about the other city.

» =i Using the Summative questions technique, ask Did the T-chart
help you plon? Did you include everything in your report? Did you
compare and contrast all the details? How did you feel about doing o
presentotion?



Let’s practise: £} Read Fatima’s report about two mountain cities.

I Many people live The highest city is in Paru. It's 5,100 metres above

in mountains with the sea and it's called La Rinconada. La Rinconada
steep slopes and iz al=so at the foot of a glacier called "The sleeping
snow on their beauty’. La Rinconada has rainy summers and
peaks. The Andes dry winters with lots of snow, The reads can be

Mountains in South dangerous because of rocks and ice. About 50,000
America have two of  people live there.

the highest citiesin =~ The second highest city is El Alto in Bolivia. It's
the world. 4 150 metres above the sea. El Alto means ‘The
high one’ because it's high up in the Andes. Like
Einconada, E1 Alto is cold even in warm months
and it has some very rainy seasons. It has a
railway and lots of traffic. Nearly one million
pecple live in El Alto.

e Look at paragraph 2. Choose the correct topic order.
A. location, population, climate, transport
B. location, climate, transport, population &

Does she follow the same order in paragraph 37 g

»
Write a compare and contrast mpnrt about two places in your country.

1 In groups, brainstorm places rerrereribiifisrananennanis vl
you want to compare. Choose Climate: The climate of ... is ... and ... in summer.
four topics that you can In winfer it ... and ...
compare for the places. Lecation: ... isin / near / beside a ...

P.:-Fu|nﬁn n: The pa Fulﬂﬁan i5s abaut ...
Tra n§p ert: There are ... f}lpef of tran Ipnr't E.'ﬂin-'rﬂl.'f

L+ | o P -ﬂﬂd

2 Write notes about the places
in a T-chart, as in this example

and the one on page 30. Bangkak Chiang Mai
3 Order your information. B.very het and dryin winter, | B. warm in winter, very
4 Think of mmeth]ng SPE'EI-EI wetin fummer wetin fummer and
about your two places for the C. subway, buses, the BTS autumn
introduction. Skytrain and tve airparts | C. shuttle buses, taxis

D, more than 10 million pesple and an airporf
B abeut 1.2 million F-!ﬂp|¢

5 Then write your report and
draw or find pictures of each
place,

6 Present your report. What
interesting things did you learn
from your classmates’ reports?

h——-—i =

Stand still and wait until the class is quiet. Keep
your head up when you speak. Speak slowly

and clearly. Wait 2-3 seconds between each bit
of information. Smile at the end.

thirty-one
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Baaks! fmatai, gropive moal, racipd Daok, Biagrasiy, sounsd fuein, drama
BAVOTHLYT SIEry, pRelng. mushevy, Aevroe sy, 1ei-heles deteciae siory
w:leﬂmmMmmﬁmm

Let’s read!

£} 7 ') Work in pairs. Look at the WOW! Magazine
Welcome page. Then read and answer.

Theme 1: Society Theme 2: Culture

Theme & Recreotion

Scope and Sequence

‘Matrix

Listening: responding to instructions or questions
about an oral activity;, making o variety of simple

flaok Clirh

- 3 Some of you said that your |

infere rEtES res_pum:!lrllg uctumtellg ttl:n oral Iu.ng uage s ntEH:nbhg Mmj‘:" m
Speaking: using rising and falling intonation what type of books can you Lo -y
to show willingness, approval, disagreement; see? Which do yeu like best?

respanding to speakers (asking and answering Mei loves boaks and she has

questions, commenting, giving suggestions); a question for you. Can you

think of spme answers to her

partaking wn simple discussions; drilling quivatlnn?

regularly on short speeches

Reading: previewing a text, making predictions
about content; skimming and scanning for main
deas and details; using metalinguistic knowledge
to infer meanings of new phrases; drawing
inferences by referring to explicit details in a text;
reading a range of stories, poetry and information
books and beginning to moke links between them
Writing: using writing strategies {brainstarming, MeF | miraite) o

outlining, drafting, revising, editing, publishing) W che i e g s ?
using cohesive devices; using Euﬂng questions,
problem-solving practices and scenarios to I this wnit { will ...

conduct small-scale investigations and projects; o lnare) wascels for ciiffarant fypes

-

writing o well-developed text, considering af baoks.

purpose and audience; revising written texts for . mﬂd}éﬂl'«i‘ﬂw describing :

C l‘ﬂnt‘g, correctness, |:!nd fluherE:ncIE = i F— \ -
Viewing and presenting: identifying and * read & mystery story [ -
explaining overt and implied messages in simple * use the Present simple and Past ' 1E1 )
medin texts; discussing own feelings in response Himipls pas i . HLLY
to visual messages; responding to open-ended 2 m‘: mm At it mors :
questions related to the visual texts; presenting o lmarm how b sass or ditagres. G

a ru:l: developing inus and ap inions on a variety of | = read and write a detective story. - L. =

topics orally or visually; using body language to @ R

reinforce and add meaning to oral presentations;
using PowerPoint, Google Slides and Keynote to
create presentations; dealing with nerves and
thinking more positively about public speaking

‘Learning Outcomes and Performance Indicators

Listening: identify key ideas and supperting details in an oral presentation or conversation with reasens and evidence o speaker provides to
support particulor points; identify the gist of short to medium-length possages, presentations, and messages, identify type of text (persuasive,
expository, informative); guess the meaning of unknown vocabulary words and phrases from context; assess audie material (outstanding,
interesting, lacking); make suggestions for the improvement of his/her own and peers’ presentations; show appreciation of other’s ideas
through facial expressions, gestures, and words, empathise with classmates

Speaking: recognise the main points made by other speakers and respond by asking questions, commenting, or giving suggestions, speak
(7=10 sentences) to communicate an idea using correct cohesive devices; partake in diologues with little or no help from the teacher;
partake in short discussions on simple themes, articulate evidence-based and sound table-topic discussions; use formulaic expressions

to express qreetings, obligation, requests, prohibition, agreement, or disagreement; explain their ideas, reflection, and feelings clearly;
pronounce three-element consonant clusters in initial and final pasitions

Reading: previewing a text, making predictions about content; skim and scon a text for general ideas and specific details; use metalinguistic
knowledge (prefues, roots, suffuces) to infer meanings of new words or phrases, use knowledge of cohesive devices to aid comprehension, identify
the topic, main idea(s), and specific details of o reading text; draw inferences through referring to explicit details and exomples in a reading

text; read and understand a variety of factual recounts and informatienal and literary texts along with supplermental materials; exploin events,
ideas or procedures in a text including what happened and why, based on specific information in a text; find and discuss words in the text whose
grammaticol category or meaning has changed through affixation; read and understand short classic stories and relate it to immediate lived
realities; narrate a short story, or a folktale or a fable; identify the setting, characters, and main events in literary texts; summarise short stories
of level-oppropriate; moke predictions about what will hoppen next in a story and check your predictions; close read o literary text

Writing: practise the writing strategies of brainstorming, outlining, drafting, revising, editing, and publishing; use cohesive devices,
practise writing different types of texts (descriptive, narrative], apply knowledge of the writing conventions of English; write a well-
developed text, considering purpose and audience; revise written texts for clarity, correctness, and coherence; revise and edit written texts
for irregularities and errors of writing; edit peer -written texts for the conventions of English writing, organisation, clarity, and coherence

Viewing and presenting: demonstrate understanding of visual information by osking relevant questions and discussing intended meaning;
describe the influence of visual presentations on a particular audience; respond to questions related to visual texts; discuss own feelings in
response to visual messages, make connections to more than one of the six course themes; use actions and body lanquage to reinforce and add
meaning to aral presentations, empathise with classmates




Unit objectives

To talk about books and describe places

Language
Vocabulary Books fantasy, graphic novel, recipe book, biography, science fiction, drama, adventure story,
poetry, mystery, horror story, self-help, detective story

Adjectives to describe places tiny, dark, empty, steep, strange, gorgeous, terrible, secret, huge, bright,
popular, charming

Grammar Reported speech: statements

Present and past simple passive

Functions Agreeing and disagreeing

Phonics | Letter sounds str, spr, scrand tch

Key competences

Linguistic competence: use longuage as an instrument for communication (L. 1-12)
Mathematical, science and technological competences: ordering events (L. 5)

Digital competence: use Pupil’s Book eBook (L. 1-12)

Social and civic competences: learn to be creative (L. 1, 2 and 5); learn to talk about books (L. 10}
Cultural awareness and expression: raise awareness of cultural similarities and differences (L. 8)

Learning to learn: reflect on what hos been learnt and self-evaluate progress (L. 1-12); use previous knowledge (L. 1},
follow instructions {L 1-12); personalisation of language learnt (L. 3 and &}

Initiative and entrepreneurship: choose o topic for the project (L B)

21** Century Skills for Learning and Innovation

Critical thinking Predicting (L. 1 and 10); Problem solving (L. 2 and 5); Logical thinking (L 1, 2 ond 10); Defining and
| describing (L. 1, 2,5 and 6); Finding information (L. 9); Planning (L. 8); Reflecting on learming {L 1-12}

Creativity Maoke a presentation about a mystery (L. 8)

Communication Talking about books (L. 1, 3); Answering questions [L. 2, 8 and 11}, Reporting information (L 3;
Functional dialogue (L 9)

Collaboration Project groupwork (L. 8); Acting out (L. 2 and 9)

Evaluation

- Assessment for Learning: throughout the unit [see detailed notes in the lesson plans)

= Unit 3 Photocopiaoble Resources {optional): Vecabulory 1and 2, Grammar 1 and 2, Communication game,
Reading differentiation, Listening differentiotion, English in action

= Unit 3 Test




Vocabulary

Objectives

» Lesson oims: to learn and use words for types of books

* Target longuage: fontasy. graphic novel, recipe book,
biography, science fiction, drama, odventure story, poetry,
mystery, horror story, self-help, detective story

« Skills: Reading, Speaking, Listening

Materials
«  Resource 34

Global Scale of English (GSE)

* Reoding: Con make basic inferences from simple information in
o short text {GSE 37).

« Speaking: Con give brief reasons for their opinions en familiar
topics (GSE 48). Can repeat phroses and short sentances, if
spoken slowly and clearly (G5E 23).

» Listening Caon extroct the key detoils from extended
infarmational monalogues, if delivered in clear stondard speach
[G5E 52).

Assessment for Learning

I:_"f;‘ Setting aims and criterio: lesson objectives presentation
7= Monitoring pupils’ learning: Lollipop stick technique
~10  Peer learning: pairwork

== Independent learning: Summative questions techmique

Starting the lesson

ﬂ . » 3.2 Listen and read. Do the WOW! Quiz

= Write Bookworm on the boord. Soy A bookworm s someone who
lowes reading.
= Say My fovourite book is (title). The outhor’s name is (name). Ask

pupils to think of their fovourite book and then to raise their hands
and tail the class the title and the outhar,

Presentation

. fff]' Explain that in this lesson pupils will learn to talk obout books.

Practice

Pupil’s Book

1] & 2 Work in pairs. Look at the WOW! Magazine Welcome
page. Then read and answer.

= Refer pupils to pages 32 and 33. Read the rubric ond tell pupals
to leok ot the book covers on the Welcome page for a mament.

= =i~ Read out the introduction, or ask o pupil to read it out. Moke

sure pupils understond the questions. Give pupils one minute to
discuss in pairs.

- = Using the Lollipep stick technique, ask pupils for feedback.
Accept all reasonoble onswers.

9 3.1 Look and match. Then listen, check
and repeat.

= Refer pupils to page 33. Tell pupits to mateh
the words they know and guess the ones they
don't Enow.

= Ploy the oudio.

# = Check onswers using the Lollipop stick technique.

= -1 Have pupils say o word ta their partners and their partners
point ta the correct picture. Then they swop.

Lesson 1

» Consolidote understonding with these questions. Pupils raise
their hands to suggest answers, e.q. Which book is about
cooking? Which one has carteon-style drowings? Which one (s
scary? Are science fiction and fantasy about the real world, or
not? Which books give people advice to change their lives? What

15 an odwenture story like - boring or exciting?

and guess the type of book.

« = Check answers using the Lollipop stick
technigue.

Extra activity Critical thinking

« Pupils underline the key words in the quiz which helped them
find the onswers.

£ ¢ ) Work in pairs and answer the questions.

= - Place pupils in pairs for this activity.
» Walk around the closs monitaring pairs.
« Ask different pupils to offer answers.

B ¢ 9 Make up a sentence from one of the types of books

in Activity 2. Can your partner guess what type of book
it is?
* Pupils write their sentence individually and then swap notebooks

with a partner.
» Ask for teedbock: Did you find the type of book? What helped
You? Was it the vocabulory?

Diversity

Challenge

* Point out to pupils that different typas of books have different
wocobulary ond styles and they need to think about this when
they write their sentence for Activity 5.

Support

» Write Styfe and Vocabularyon the board. Tell pupils that
different types of books have different vocobulory and stule.
Broinstorm some ideas on the board, e.g. A recipe book haos
instructions. A horror story has words connected to fear.

Activity Book

ﬁ Find and circle the types of books. Then write.

Answer key 2 horror, 3 poetry, 4 science, 5 mystery,
6 odventure, 7 fantasy, 8 graphic, 9 self-help, 10 detective,
11 biography, 12 recipe

) Match the pictures to the descriptions. Then write the
book types from Activity 1.
Answer key 2 b,_horror story; 3 f, grophic novel;
& g, recipe book: 5 g, science fiction; & d, self-help

a ' Read the I'm learning box. Then write the adjective
form of the nouns. Use a dictionary to help you.

« ' Ask for feedbock using the Lollipop stick technique.
Answer key 2 mysterious, 3 comedic, 4 terrible, 5 fontastic

Extra activity Fastfinishers

» Have pupils write new words and definitions in o vocabulary list
i their note books,



(2] 7 Look and match. Then listen, check and repeat.

fantasy:z graphic novelis recipe book z biographys: science fiction s drama »
adventure story 5 poetrys mystery+ horror story 1 self-help s detective story ¢

r-z__l l Alsg 1 hours ago H_.ugmphy

Mel 5 minutes sga graphic novet | like reading true stories about
| like a lot of different types of people's lives. That's always much more
books, but | really enjoy reading baoks exciting than reading a story. Last month,
with pictures of the characters. | want to | read a book about my favourite footballer
WG L oWt storg: Bamiewith plctutes ane and | found out a lot of interesting things
~daylo about his life.
|'3_-| 1 Dana * foursgo sclence fiction @1 Sami 7 monuled ago horror story
= | like stories that take place on " | enjoy being a little bit frightened
different planets. | always enjoy reading when I'm reading a story. | don't want to
about space. feel very scared, just scared enough to
make the stony surprising.
3 & (O Work in pairs and answer ) 7 % Make up a sentence from
the questions. one of the types of book in

Activity 2. Can your partner

1har typsar o doyau-enjoy guess what type of book it is?

reading and why?
2 What type of book do you not
like reading and why?
. ¥ thirty-three @

Finishing the lesson

. O Pupils close their books. Using the Lollipop stick technique, hove
pupils say a book type from the lesson without repeating one their
classmates have already nomed.

» =4 Using the Summative questions technique, ask How many words
did you remember? Which words are harder to remember? Why is

that? Can you spell them correctly? What can you do to remember
them?



84

Objectives

» Lesson oims: to listen to and read a dialogue about a book
survey

* Skills: Reading, Speaking, Listening

Global Scale of English (GSE)

» Reoding: Con skim straightforwaord extended texts witha
clear structure to get o generalideo of the content (GSE 55).
Can identify specific information in o simple story, if guided
by questions {GSE 35). Con scan o simple text to find specific
information (GSE 38).

» Speaking: Conact out a short dialogue or rele ploy, gven
prompts (GSE 38).

» Listening Can understond some details in extended diologues on
familior everydaoy topics (GSE 46).

Assessment for Learning
<+ Setting oims ond criteria: lesson objectives presentation
Monitoring pupils’ learning: Lollipop stick technique
‘0 Peer learning: acting out; pairwark

£l

!

Inde pendent learning: Summative guestions technigue

Starting the lesson

= Say the first word or sylioble of o book type from Lesson 1 and have
pupils complete it in unison.

Presentation

. c,?j Explain that in this lesson pupils will read obout o survey that the
WOW! Team have done.

Practice

Pupil’s Book

o Q@ ﬂ 3.3 Listen and read. What type of
survey are the girls talking about?

= Refer pupils to page 34. Pl
= Ask pupils to roise their hands to offer onswers. E i

Extra activity Critical thinking

« Ask What type of books de you think your grandparents liked?
What about your parents? Why do popular book types change?
Driscuss as a closs.

a Read the dialogue again and answer the questions.

= = Tell pupils to read the diologue quietly ond then to discuss
the answers in pairs.

s = Check answers using the Lollipop stick technique. Ask
volunteers bo write the onswers on the board.

« Extension Check comprehension with questions: Where are
the results of the survey? {on Meis computer) Who soid they
emoyed reading? (everyone) What does Dana think odventure
stories, detective stories and mystery stories have in common?
{Theyre the most exciting. ) What does Dana think is a shame?
(that anly two pupils liked poatry)

Lesson 2

£ ¥ Find these expressions in the dialogue and match
them with the meaning. Then make your own dialogues
with these expressions and act them out.

« AL Pupals act out the expressions in pairs. Ask different pairs to
demanstrate the expressions to the closs.

Activity Book

o . J 3.4 Read and complete the sentences
from the dialogue on Pupil's Book page 34. %
Wha said them? Write. Then listen and check. o

+ Give pupils one minute to complete the activity.
Pupils check their answers with their partners.

« Ploy the oudio:

» Ask different pupils to offer answers.

Answer key 2 Mei, Hold on; 3 Dana, exciting; 4 Mei, drama;
5 Dann, tell me; & Mei, recipe books

9 Read the dialogue again and circle T{true) or
F(false). Then explain your answers.

* Pupils write and then compare answers with o portner.

= Ask different pupils to offer answers. Ask for class
agreement.

Answer key 2 F - Everyone said they enjoyed reading..

3 F - Most pupils soid they liked detective stories.; 4 T - Her

older sister, Mojeda, loves it; 5 F — Only two people said they

liked poetry.; 6 T - She suggests having a poetry competition

on the website.

9 & J 3.5 Read and complete the dialogues
with the correct expressions. Then listen
and check,

* Pupils write and then compare answers with
a partner.

= 1 Check answers using the Lollipop stick technigue,
thaosing two pupils. One pupil reads the sentence and the
other pupil uses the expression.

Answer key 2 What o shome.; 3 Sure, no problem;
& What a shame.; 5 Sure, no problemn.; & Hold on.

Extra activity Fast finishers

* Pupils write their answers in their notebooks to the questions in
Pupil's Book Activity 2

Finishing the lesson

= ‘=1 Pupils close their books. Use the Summative gquestions technigus
to osk them the questions in Pupil's Book Activity 2 ogain. Pupils
raise their hands to offer answers.




Dana: Hey, Mei. Alex told me that

you had the results of our book
SLMVEY.

Mei: Yes, that's right. Over 100
students answered the survey.

Dana: Oh, that's good. 50, what were
the results?

Mei: Let me find them on
my computer. Here we are.
Well, everyone said that they
enjoved reading, so that's a
good start!
A lot of children like reading
books that are films, too. Most
students said that they liked

Dana: That doesn't surprise me. They're

Mei: A lot of students said that they

Dana: My older sister, Majeda, loves

Mei: Hmm, most students said that they

type of book.
Dana: Can you tell me some of the other

Mei: (Sure, no problem.|Some students

that the% liked Fnetgg.
Dana: at a shame!)Poetry is cool.

Mei: That’s a good ideal !

o E:, @3 Listen and read. What type of survey are the girls talking about? = back survey

adventure stories, detective stories
and mystery stories best.

the most exciting. What do they
not like?

didn’t like drama.

it. She told me that it was her
favourite type of book. What
about biographies?

didn’t read biographies very often
and only one person said that
biographies were their favourite

results?

said that they used recipe books
at hame. Also, some students said
that they enjoyed reading self-help

books, but only two students said

Maybe we should have a poetry
competition on the website to get
more students interested.

9 Read the dialogue again and
answer the questions.

1 Do all the pupils who did the 'B
survey enjoy reading? yes
2 What types of books do most
f, i odventure stories,
pupils like best? detective stories and
mystery stories

3 What type of book do a lot of
pupils not like? drama

4 Who likes drama? Dana’s older sister

5 How many pupils said that
they liked biographies best? one person

e Ehurty- Fowr

6 How are the girls going to get pupils

i § Th ing to h
interested in poetry? Ihes are soing to have

on the website.

¥ Find these expressions in the
dialogue and match them with

the meaning. Then make your own
dialogues with these expressions and
act them out. Eefer to Activity 1 for answer key

lanswers circled im red).

1 Hold on- a That's fine.
2 What a shame b Wait a moment.
3 Sure, no ¢ I'm sorry to hear

problem that.

85
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Grammar

Objectives

» Lesson oims: to learn and use reported speech; to understand o
listening tosk

* Torget language: 'We enjoy reading.’ They said that they
enjoyed reading.
« Skills: Reading, Listening, Speaking

Materials
« Resources 9,15 and 23

Global Scale of English (GSE)

» Reoding: Can scana simple text to find specific informaotion
[GSE 38).

» Listening: Can understond people's likes in informal
conversations, if the speakers talk slowly and clearly {GSE 36).
Can extract factuol informotion from short, simple dialogues or
stories obout post events, if spoken slowly ond clearly and guided
by questions or prompts [(G5E 39).

» Speaking Contolk obout something they like or dislike ond give
rensons, if quided by questions {GSE 39).

Assessment for Learning

{74 Setting aims and criterino: lesson objectives presentation
Manitoring pupils’ learning: Lollipop stick technique
Paer learning: pairwork

=1 Independent learning: Summative questions technique

Starting the lesson

= Ask What is your fovourite type of book? and elicit answers. Write
the answer for one pupil on the board in quototion marks, e.q. "My
[favourite type of book is fontasy,’ soid Asmo.

Presentation

. ‘4:-"_} Explain that in this lesson pupils will learn to use reported speech

and they will also do a listening activity.

= Write under the previous sentence Asma soid that her fovourite type
of book was fantasy. Ask pupils to find the differences in the two
sentences. Ask a volunteer to underline them (her, that was). Tell
pupils that this is reported speech.

Practice

Pupil's Book

o Look back at the dialogue in Lesson 2. Are the sentences
true or false? Say why.

= 1 Refer pupils to pages 34 and 35. They discuss in pairs.

= Ask different pupdls to roise their hands to offer answers and
reasons.

9 ‘1 Look at the grammar table. Then read and circle the
correct options to complete the rules.

= Give pupils a minute to work out the rules.
# = Check onswers using the Lollipop stick technigue.

= =1 Tell pupils to write down the correct rules in their notebaoks.

Have pupils check each other’s notes.

Lesson 3

Diversity
Challenge
« Pupils wark out the rules individually.

Support
+ - Pupils wark in poirs and discuss the rules.

a Read the dialogue in Lesson 2 again. Underline examples of

reported speech.

* Pupils work individually.

= 7 Ask for feedback using the Lollipop stick technigue.

» Extension Pupils look ot the text ogain ond say what the direct
SpERCh WS,

ﬁ ¢ [ Workin pairs. Tell your partner about what books

a (3.6 Listen. For each question, choose

a 3.7 Listen again. Are these sentences true

Fi

you like and don't like to read. Then change pairs. Report

to your new partner what your old partner said.

« - Place pupils in pairs for this activity.

» Ask ane pupil from each pair to stand up and move to sit with o
different pupil Pupils repeat the pairwork.

» Aszk pairs to demaonstrate one statement and one reparted
statement.

the correct answer.

= Tell pupils to read the guestions and all the options
before they listen.

* Play the audio. See poge 100 for oudioscript.

* =0 Check answers using the Lollipop stick technigue

or false? Say why.

« = Check answers using the Lollipop stick
technigue. Ask different pupils to give reosons.

nishing the lesson

= [l Pupils write the reported sentences from Exercise 4 ond check in

pairs.

Lesson &  Activity Book

Objectives

Lesson aims: to learn and use reported speech; to understand a
listening task

Target language: "We enjoy reading.” They said that they
emjoyed reading.

Skills: Listening, Reading

Global Scale of English (GSE)

Listening: Can understond people's likes in informol conversations,
if the speakers taolk slowly and clearly {GSE 36). Con extroct factuol
information from short, simple diologues or stories about past
events, if spoken slowly and cleorly and guided by questions or
prempts (GSE 39).

feoding: Con understand the moin points of short, simple dialogues
reloted to everydoy situations, if guided by questions (GSE 34).

Assessment for Learning

iy

“1l Peer learning: groupwork

=i Independent learning: Summaotive questions technique



£} Look back at the dialogue in
Lesson 2. Are the sentences true
or false? Say why.
1 Mei has the results of the
reading survey. true

2 Dana's brother loves reading
falze (Dana's sister loves
dra ma'rﬂ:d-lng drama.)

3 Three pupils like biographies
best, false (One person likes
biographies best.}
4 Only two pupils like poetry. true

£) "4 Look at the grammar table.
Then read and circle the correct
options to complete the rules.

Grammar
Reported speech: statements

‘We enjoy reading.”
| They said that they enjoyed reading.

"We don't like biographies.’

They said that they didn't like
biegraphies.

'‘Mei has the results of the book survey.'
Alex told me that Mei had the results of
the book survey.

‘It's my favourite type of book.’
She told me that it was her favourite

_type of book.

When we report speech, we say said
that or told me that + the words.
We change the(present)/ past tense
to the present /
example, enfoy changes to enjoyed.
Wethangey don't change pronouns
and possessive adjectives. For
example, we changes to they and
my changes to her.

£) Read the dialogue in Lesson 2
again. Underline examples of
repm'[ed EPE'ECI'I Refer to Activity 1 on

page 85 for answer key

[answers enderlined in
green).

Starting the lesson

= /. Ask pupils to work in groups ond soy what they remember about
the rules for reported speech from the lost lesson

Practice

. Piug the oudio. See page 100 for audioscript.
Answerkey Zc 3b

e Read and complete the dialogue with reported speech.

Answer key Z there waos, 3 they didn't sell,
& she needed, 5 she didn't know, & she could give

e Read and write the sentences as reported speech.

Answer key 21 soid thot grophic novels didn’t interest me.;

3 Heba told us that we had to read her new poem.; 4 The boys said
that they wanted to see o horror film.; 51 told my friends that they
needed to help me study.; & Kamal said thot his brother didn't read
wery much.

3 7 ) Work in pairs. Tell your
partner about what books you like
and don't like to read. Then change
pairs. Report to your new partner
what your old partner said.

F!undﬂ said 1hn1‘ she |I|'LE.1'.‘f r‘-e:udmg
adventure stories and mystery stories.
She said that she didn't like reading
biographies, She told me that her

favourite book was The Railway Children. |

&3 (4 Listen. For each
question, choose the
correct answer.

1 Abeer and Halima are talking
about Halima's Book Club. What

type of book are they discussing
this week?

A a biograph
B arecipe book
€ ascience fiction book

2 Farid is telling Issa about a
detective book. He said that:

A he liked it because it was
old-fashioned.

< B _he liked the characters>

C he liked the ending.

{3 ¢ Listen again. Are
these sentences true
or false? Say why.

1 a Jameela Musa is a chef. true

b She has written one recipe book.
false {She's written a lot of rl'l:l:tpc books.)

¢ Abeer's dad told her that the
hm-graph}r was interesting.

tnld r it was interesting.)

2 a EEH’I is talki ing atieuut a mystery
hﬂﬂk folse (He's talking about a detective book.)

b His favourite character was the
dEtEcti'fE Erue

C a doesn't like detective stories.
alse [Me likes detective stories.)

t"'ll':l:l-"'l.'E e

Extra activity Fast finishers

* Hove pupils copy the sentences from the grommar table into
their notebooks.

Finishing the lesson

= "= Use the Summative questions technique to ask different pupils

to say something they like and other pupils to report what they said.
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Book«Club

Objectives

» Lesson oims: to understand a reading text; to introduce
odjectives to describe places

* Skills: Reading, Listening, Speaking

Materials

» sheets of A4 paper, enough for eoch pupil

Global Scale of English (GSE)

» Reoding: Con scan a simple text to find specific information
(GSE 38). Can read a short text and predict what they think will
happen next (GSE 40].

» Listening: Can follow the sequence of events in a simple story
or narrative, if teld slowdy and clearly {GSE 36).

» Spenking: Can briefly soy what they like or dislike about a
simple story (G5E 32). Can briefly soy what they think will
happen next in o simple story or ploy (G3E 42). Can oct out
parts of a picture story using simple actions and words
(GSE 30).

Assessment for Learning

-F$I- Setting aims and criterio: lesson objectives presentation
= | Monitoring pupils’ learning: Lollipop stick technique
“%1 Peer learning: pairwork; groupwork; Expert envoy technique

7= [Independent learning: Summative questions technique

Starting the lesson

= Ask Do you read mystery stories? What do you like about them? ond
elicit answers.

Presentation
. ":j} Explain that in this lesson pupils will read o Book Club text.

. Write Mysteries on the board. Using the Lollipop stick technique,
pupils say o word they think will be in the mystery.

Practice

Pupil's Book

n Before you read Today's Book Club text is a mystery
story. Look and circle the options that describe a mystery
story.

= Refer pupils to page 36. Tell them to look ot the pictures.
= - Pupils work in pairs to complete the activity.
= U7 Ask for feedbock using the Lollipop stick technique.

. Key words search
[ Howto write o miystery story

9 2 3.9 Listen and read. What is the mystery?

= Ak pupnlz. to rowse ther hands to offer onswers.

= Check comprehension with questions: What 15 the s
building in the story? (o tower ) Were the children E .
brave or scored? (brave) What did they use to see in the dark?

(torches)

Lesson 5

lﬂ %' &% Work in groups. What do you think is making the
strange noises? Tell the class your ideas and then have a
class vote.
. Using the Expert envoy technique, pupils discuss in groups
ond give feedback to the closs.

'ﬁ (23,10 Now listen to the rest of the story.
Were you right?

* Ploy the audio for pupils to check. See poge 100

for oudioscript.

Extra activity Creativity

* Hand gach pupil a sheet of poper. They draw on illustration for the
end of the mystery story. Have pupils compare thewr drawings.

e After you read Activity Book, page 29.
* Pupils turn to page 29 in their Activity Books.

1) 7 #: piscuss in a group.
* (= Place pupils in groups of three for this activity. They ask one
question eoch.

* Walk around the class monitoring groups.
= Ask different groups to tell the class their ideas.

Activity Book

* Pupils complete the octivity individually. Ask
pupils to raise their hands to offer anzwers.
Answerkey Ze 3c dd 5o 6h TF8h

9 Answer the questions. Write complete sentences.

* Pupils complete the octivity indvidually.

* ° Check answers using the Lollipop stick technigue.
Answer key 2 They were scored and they ran away.; 3 They
saw pictures of animals on the walls;; 4 They sow a cow in the
corner of the tower.; 5 She thought the cow wos saying thank
you

Diversity

Challenge

= Ask different pupils to write the answers on the board. Ask
for closs agreement for the correct speliing.

Support

s Write the answers on the board and have pupils check their

spelling.

a Read the Work with words box. Write the nouns. Use a
dictionary to help you.

* Pupils work individually ond then compare answers with a
portner. Write the answers on the board.

Answer key 2 darkness 3 emptiness, 4 greatness 5 illness,
6 kindness, 7 sadness, B strangeness, 9 tidiness

Extra activity Fastfinishers

* Pupils find the verbs in the Past simple in the story and think
about the Present simple form.



n Today's Book Club text is a mystery story. Look and circle the

options that describe a mystery story.

1 A good mystery story has a lot of suspense, which means you
want t put the book do

2 A question is usually answered at the stanf the story.

3 The writer uses adjectives to describe the setting, which is

Cthe place where the story happE:g)‘tha people in the story.

9 % Listen and read. What is the m}rstery'-'smgg ek Tt s

 Once, there was a charming, nl:l tower on a steep
hill near a village. [t was built a long time ago and it
used to be very popular. Many tourists used to come
to look at the gorgeous pointings on the walls.
But one day, people heard strange noises from insida
the tower. Everyone was scared and ran away.

Two brave children from the village heard about the mystery and decided to explore.
; ‘We're detectives,’ soid Nina to her brother, Jack. "We'll selve this mystery!’

They walked to the tower and they listened carefully, but they couldn’t hear anything.

'LnntI{:nltl Nina. 'The walls are painted an the sutside with bright pictures.’

D%nﬂl( replied Jack. 'They're beautiful. Look at those animals. [ can see pictures
of horses and cows. Let’s have a look inside.’

;nd&umt Th:g nlmnl on their

. torches.
_ "Eu;:t,lu-utl'mid Mina. 'The tower
Bu‘tlmplg What's that thing in the

@ &2 Work in groups. What do you think is making the strange noises?

Tell the class your ideas and then have a class vote.

{3 % Now listen to the rest of the story. Were you right? meping

making the

) [T Activity Book, page 29,

{uﬁ’ 25- Discuss in a group.
1 Why do you think the people were scared of the noise?
2 Do you think Nina and Jack were brave? Why?Why not?

3 Would you go and explore like Nina and Jack did? Why?/Why not?
Ehirty-six

Finishing the lesson

« == Using the Summative questions technigue, write Today I have
learnt ... on the board and have pupils complete the sentence in

their notebooks.
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Vocabularyland{Grammar

Objectives

* Lesson oims: to learn and use adjectives for places; to learn and
use the Present simple possive and the Post simple passive

* Torget language: tiny, dark, empty, steep, strange, gorgeous,
terrible, secret, huge, bright, popular, charming;
The tower (s visited by many tourists every year.
The tower was built o feng time ago.

» Skills: Reading, Listening, Speaking

Materials
s Rasources 3B and 10

Global Scale of English (GSE)

» Reoding: Con scan a simple text to find specific information
(G5E 38). Can understand the order in which events happen,
e.g. in diary entries or a story {GSE 41).

» Listaning: Can extroct factual infermation from shart, simple
dialogues ar stories about past events, if spoken slowly ond
clearly ond guided by questions or prompts (GSE 39).

» Speoking: Conrepeot phrases and short sentences, if spoken
stowly and clearly (GSE 22). Con re-tell the moin points of an
extended story in their own words (G5E 54).

Assessment for Learning

{2,» Setting mims and criteria: lesson ohjectives presentation
Monitoring pupils’ learning: Lollipop stick technique

K|

0 Peer learning: pairwork

Starting the lesson

Lesson 6

Extra activity Critical thinking

* Ask pupils why we use odjectives in stories and elicit answers.
Ask pupils to make a list of other odjectives they know that can
describe places. Write their ideas on the board.

9 Read the story in Lesson 5 again. How many of the
adjectives from Activity 1 can you find?

« Refer pupils to page 36.
= “H Pupils work in pairs to find the werds.

&) Think about the story in Lesson 5. Are the sentences true
or false? Say why.
* Pupils complete the octivity indoidually and then compare

answers with o portner.
= = Check answers using the Lollipop stick technique.

ﬂ " Look at the grammar table. Then read and circle the
correct options to complete the rules.

* Give pupils o minute to work out the rules.
» U Check answers using the Lollipop stick technique.

. S Tell pupils to write down the carrect rules in their notebooks.
Hove pupils check each other’s notes.

E ¢ 3.12 Listen to the tour guide. What events
happened to the tower in these years?

* Flay the audio. See poge 100 for oudioscript. Ask s
differant pupils to write their answers on the board. E =

Diversity

Challenge

« Ask different pupils to read out the dotes before they listen.
Support

* Reod out the dates before pupils listen and have them repeat.

Finishing the lesson

= ", Revise the book type words. Pupils work in pairs, Tell them
they have one minute to write down as many of the book types as

they can remember fantasy, graphic novel, recipe book, biography,
scignce fiction, drama, adventure story, poetry, mystery, horror

story, self-help, detective story.
* Ask for feedback: How many did you remembar?

Presentation

. {f} Exploin that in this lasson pupils will learn adjectives for ploces and
learn to use the Present simple possive ond the Post simple possive.

* Draw two columns on the boord. Write tiny, dork, empty, strange and
gorgeous on the left. Write huge, bright, full, normai and terrible on
the right. Ask different pupils to look and work out how the word on
the left and right are connected (they are opposites).

Practice

Pupil’s Book

ﬂ (5 3.1 Look and match. Then listen, check
and repeat.

= Refer pupils to page 37. Tell them to look at the o
pictures. Ask Which words did we just talk about?  [a]

= Play the oudio.

= Ask different pupils to offer answers.

= Ask questions and have pupils call out the words, e.g.
Whats another word for very big/small pretty<bad/blacks
fightsattractive? (huge. tiny, gorgeous, terrible, dark, bright,
charming) Is a steep hill difficult to walk up? Do we know about
secret places? When everyone likes something, what is it?

* Pupils write any new words from the lesson in their notebooks.

Lesson 7 Activity Book

Objectives

* Lesson aims: to learn and use reported speech; to understand a
listening task

* Target language: 'We enjoy reading.” They said that they enfoyed
reading.

= Skills: Reading, Writing

Global Scale of English (GSE)

* Reoding: Can scan a simple text to find specific informotion (GSE 38

*  Writing: Con write short, simple texts on familiar topics in linked
santances [GSE 40).

Assessment for Learning

= | Independent learning: Summotive questions technique

Starting the lesson

* Play Backs to the board with the adjectives from Lesson 6.



Vocabulary and Grammar,

) (Y Look and match. Then listen, O ' Look at the grammar table.
check and repeat. Then read and circle the correct

ions t lete the rules.
tiny2 darks emptys steep7 options to complete the rules

stranges gorgeousto terrible At
secrets hugs | brghts Present simple passive
populars charmingse #ep

Many tourists visit the tower every year.
The tower is visited by ;l'lan‘:.r tourists
every year.

Everyone enjoys the paintings.

The paintings are enjoyed by everyone.
Past simple passive

Some people built the tower a long
time ago.

The tower was built aniung time ago.

A cow made the noises.

The noises were made by a cow.

-

We use the passive when the action

is More)/ less important than the

person who does the action.

We make the(Presenty Past simple

passive by using am/is/are + the past
articiple of the verb.

f‘u’e mali:e the Present imple

passive by using was/were + the past

participle of the verb.

To say who did the action, we use
£) Read the story in Lesson 5 again. @rm_

How many of the adjectives from .

Activity 1 can you find ?®efer to Activity 2
on page B¥ for answer !lg foenswers underlined in green). 9 @ Listen to the tour

&) Think about the story in Lesson 5.
Are the sentences true or false?

Say why.

1 Some people built the tower last
Yedr. false (it was built a long time ago.)

2 A cow made the strange noises. true

3 Many tourists now visit the tower
every year. true

4 Nobody enjoys the paintings on
the tower now. false (The paintings are

enjoyed by everygone.}

guide. What events
happened to the tower ¥
in these years?

e e — — -
1856 1511 1976 1984  last year

The tower was built in 1856.

The castle was domaged by a huge thunderstorm in 1911.
The tawer was bought by an artist in 1978,

The tower wos opened to tourists in 1984,

A mystery was solved by two children last year.

thirty-seven e

Practice a Complete the text with the Present or Past simple passive.
Answer key 2 is known, 3 are visited, 4 was built, 5 wasn't designed,
o Read the clues and complete the crossword. & was mode, 7 wos damaged, 8 wos rediscovered, 9 was listed
Answer key 2 huge 3 dork, 4 terrible, 5 tiny, & gorgeous, R
7 bright, & secret, 9 strange Flﬂlﬂhlﬂg the lesson
9 Batil ind eircln the corract wards: = =i Pupils close their books. Using the Summative questions

technique, ask Is the person or the action more important when we
Answer key 2 aren't, 3 is, 4 weren't, 5 are, & wasn't use the passive? and elicit the oction.
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Objectives

# Lesson aims: to learn obout unexploined mystenes
» Target laonguage: revision of vocobulory and grommar
» Skills: Reading, Speaking, Listening

Materials

» sheets of Ad paper, enough for ench group of pupils
» coloured pencils

* on onling maop

Global Scale of English (GSE)

» Reoding: Con get the gist of short factual school texts {GSE 41).
Can scon a simple text to find specific information (GSE 38).

» Speaking: Con give brief reasons for their opinions en familar
topics (GSE 48).

« Listening Can extroct the key details from extended
informationol monologues, if delivered in clear stondard speech
[GSE 52).

Assessment for Learning

.;'f} Setting aims and criterio: lesson objectives presentation
Monitoring pupils’ learning: Lollipop stick technique
Peer learning: pairwork; groupwork

= Independent learning: Summative questions technique

Starting the lesson

= Revise the adjectives from Lesson &. Write them an the beard with
the vowels missing and ask different pupils to complete them: bright,
charming, dark, empty, gorgeous, huge, popular, secret, steep, strange,
terrible, tiny.

Presentation

. *.:*:':r Explain that in this lesson pupils will talk about mysteries thot
can't be explained.

= Extension Ask pupils to find the USA, Chino and India on a map. Use
an anline maop if available.

~Culture notes .

« The Baghdad Bottery was tested on the series MythBusters and
with the use of lemon juice instead of vinegar the battery produced
4 volts of electricity.

* The Hessdalen Lights oppear at doy and night from o few seconds
to over an hour. Sometimes they move fost ond other times they
hover. They have been seen there since the 1930s.

« Today experts ngree that Plato's Atlantis was fictional. The story
has been depicted in art ond literature over the centuries.

L #

Practice

Pupil’s Book

Before you read Do you know any famous mysteries?
Why do you think that people like mysteries?

. HE Pupils discuss in poirs for one minute. Then ask for class
feedbock. Pupils raise their hands to offer ideos.

= Refer pupils to page 38. Tell them to look at the headings.
Ask Have you ever heard of any of these mysteries? and elicit
ANSWErS.

Lesson 8

e ﬁl‘li. Listen and read.

* Play the text all the way through. a8
. Check comprehension with questions using E
the Lollipop stick technique: How old is the
Baghdad Bottery? (abowt 2000 years} What do scientists say
about the lights? (They can't agree on what mokes them. )} Do
you know what BCE 57 (Before Comman Era) Which mystery is
connected to Greek mythology? (the lost city of Atlantis)

Extra activity Critical thinking
e Pupils work in poirs and discuss o possible solution for each
mystery. Ask pairs for feedback.

o After you read Activity Book, page 31.
* Pupils turn to poge 31 in their Activity Books.

3 # | Warkin pairs. Which of the mysteries from the text
do you think is the most difficult to solve and why?

« B Pupals discuss in pairs for one minute. Encouroge closs
feedbock and discussion.

Key words search

Unexplained mysteries, the Boghdad battery, Hessdalen lights,
Atlantis

Project

s 1 Divide pupils into groups of three. Give each
group popers and coloured pencils.

= Give groups two minutes to brainstorm wdeas.
» Help pupils decide who will do each port of the research. Assign parts
if necessary.

* Have pupils do their presentations for the class.

Diversity

Challenge

* Encourage pupils to learn their presentation well, so they can
look at their audience while they speak.

Support

= Allow pupils to read their presentations from their paper.

Activity Book

o After you read Read the texts on Pupil's Book page 38
again. Then read and complete the sentences with two
words from the box.

Answer key 2 written record; 3 Norwegian valley;
4 large, bright; 5 lost cities; & Greek writar

9 Answer the questions. Use complete sentences.

Answer key 2 It could be used to stick gold onto sitver

3 Thay go on and off and move around the sky or down the
vaolley ; 4 They can be as large as cars.; 5 Plato thought Atlantis
might be near Spain.; & People think Atlantis might be in
Africa, Greece or Antarctica.

a ﬂ 3 .14 Listen to a report about another
mystery. Complete the text.

* Ploy the audio, See page 100 for audioscript.

Answer key 2 desert, 3 people, 4 2000, 5 USA, 61939,
7 unusual, 8 animals, 9 washed, 10 rains, 11 may, 12 enjoy



Lesson g

| 'r‘r'W lhj" Culture

Q Do you know any famous mysteries? Why do you think that
people like mysteries?

) {9 Listen and read.

One of the oldest mysteries

of Atlantis. People have
been trying to find this city,
which was lost underwater
in around 9,600 BCE. The
Greek writer, Plato, was

the first to write about

the city and he thought

it was a huge island near
Spain. Since then, people

where Atlantis might be,
for example, Africa, Greece
and Antarctica.

in the world is the Lost City |

have had many ideas about §

Another mystery that

we can't explain is

the Hessdalen Lights.
These bright lights are
sometimes seen in the sky
above a valley in Norway.
They go on and off and
they move around the sky |
or down the valley. They
can be as large as cars.
Scientists can't agree

on what makes these
lights, so they are still a
mystery!

f+ Loren
e "-' ||| i | ] _. _I

MYSTERIES

PR

It seems that 2,000 years
ago, people in Khujut Rabu,
near Baghdad, used to use
batteries! The Baghdad
Battery is a jar made of

clay that has a metal stick
on the top. When vinegar is
poured in it, the jar produces
electricity! It's stilla mystery
what it was used for, because
there's no written record, but
they probably used it to stick
gold onto silver.

E
|

=

o s

-

=

‘.‘ Huium_

ML o
| some people think that Atlantis

must be in the Atlantic Ocean
because the names are similar.

F'ru]ect -

Both names may come from
Atlas, a character from Greek

mythology.

e Activity Book, page 31.

€3 7 (O Work in pairs. Which of the
mysteries from the text do you
think is the most difficult to solve

and why?

e thirty-eight

Extra activity Fastfinishers
= Pupils write ten important words from the texts in their notebooks.

Finishing the lesson

= == Using the Summative questions technigue, write on the board
The most interesting thing in this lesson for me (s ... and have pupils
complete the sentence in their notebooks. They read out their idaas
to the class.

Make a presentation about an
unsolved mystery. X

1 In groups, choose one of the
mysteries from the article.

Decide who will find out more about:
* the mystery.

* the place it happened.

* possible answers to explain it.

Discuss and decide which answer
you think is the best.

Present your ideas to the rest of
the class. Say why you chose your
answer.
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EnglishlinTaction

Objectives

* Lesson oims: to learn to agree and disagree; to learn and
practize intonotion for ogreeing and disagresing

» Torget language: I totally agree.
» Skills: Reading, Listening, Speaking

Materials

*  Yesz/Moresponse cards
= Resource 27

Global Scale of English (GSE)

» Reading: Con understond likes and preferences in short,
simple personal texts, e.q. diary entries or emails (G5E 37). Can
understand the main paints of short, simple diologues reloted
to everydoy situations, if guided by questions {GSE 34].

» Listening: Con understond people’s likes in informal
conversations, if the speakers talk slowly and clearly {GSE 36).

*» Speaking Canactout o short dinlogue or rele ploy, gven
prompts [(G5E 38).

Assessment for Learning

ﬁg Setting aims and criteno: lesson objectives presentation

Monitoring pupils’ learning: Yes/No response cards
technique; Loflipop stick technique

Peer lear ning: octing out; porwork

== Independent learning: Thought- provoking questions
technigue

Starting the lesson

= U1 Ask pupils questions and they respond with their Yes/No
response cards: Do you ever disagree with a friend? Are you polite
when you disagree? Then osk What do you say?

Presentation B

- L:f} Explain that in this lesson pupils will learn to agree and disagres.

= i Ask pupils to work in pairs and think of a phrase they would say
to agrea with o friend. Repeat for disagreeing with a friend.

Practice

Pupil's Book

= Refer pupils to page 39 Ask pupils to look at the
picture and roise their hands to soy whaot they
can see.

= Ploy the oudio.
s 7 Check answers using the Lollipop stick technigue.

'ﬂ' Read the dialogue again. Find and write something Amal
and Eman agree about and something they disagree
about. Use the Say it! box to help you.

= Draw pupils' attention to the Say it! box: Read out the sentences

and have pupils repeat os o class. Explain meanings if necessary.

= = Pupils work in pairs and discuss. Ask different pairs fer
feedbaock.

= Extension - Pupils read out the dialogue in pairs.

Lesson 9

Diversity

Challenge

» Ask two pupils to read out the dialogue to the closs.
Support

* Read out one sentence at a time and have pupils repeat.

£) ¢ [ Choose a situation and act out dialogues with your
partner. Then swap roles. Use the Say it! box to help you.

« " Place pupils in pairs and assign Pupils A and B.
* Waolk around the closs monitaring pairs.
» Ask different pairs to act out to the closs.

Extra activity Collaborative work

* . Pupils remain in the same pairs as in Activity 3. They think
of two more situations ond they oct out new dialogues.

Pronunciation

ﬂ -::: 3.16 Listen, write and say.

* Ask pupils to took ot the pictures and then
complete the words.

* Play the audio to check answers. Play it again,

pousing ofter each word, and hove pupils repeat. Moke sure they
copy the pronunciation.

Activity Book

o 5 317 Listen and number the expressions
in order. Then answer the question.

* Ploy the audio. See page 100 for audioscript.
* Pupils do the activity individually.

* Pupils raise their hands to offer answers.
Answer key Soying you ogree: 6,7, 8,5

Saying you disagres: 2,3, 1,4
detective film

) ' Read the statements. Do you agree or disagree?
Write your answers. Use the expressions in Activity 1
to help you. Then practise with your partner.

* Pupils work individually and then in pairs.
= Walk around the room monitoring pairs.

a (2318 __ Listen to the words. Write them
in the correct column. Then listen again
and repeat.

* Ploy the oudio. Pouse after each word to give
pupils time to write it in the correct column. Ploy
the audio ogain and hove them repent what they heaor.

e : Pupils practise saying the words in pairs. Monitor
pronunciation.

Answer key street: stripe, straw, stretch, string, strong,

strowberry; sprint: spring. spread, spray; screen: screw,

scream; catch: ditch, patch, stretch, switch, watch

Extrao activity Fastfinishers

« - Ask pupils to work in pairs. See if they can add more words
to each column.

Finishing the lesson

« 7= Using the Thought- provoking questions technique, ask Do people
agree and disagree like this in your countryAonguage? Ask pupils to
soy what is different or the same.




Do you prefer reading a
book or watching a film,
Amal? | prefer reading
books. The pictures we see
in our heads when we read
are much better than films!

| totally disagree, Eman. I'd
much rather watch a film
than read a book. It's more
relaxing.

| don't think so. | prefer
reading.

| quite like reading, too,
and if there's a film made of
a book, then I like to read
the book before | watch the
film.

Absolutely! | totally agree.
Otherwise, you always see
the actors in your head when
you're reading about the
characters.

That's so true!

Amal:

Eman:

Amal:

Eman:

Amal:

English in'action
Agreeing and disagreeing

£) {7 Listen and read.
Answer the questions.

1 Who prefers reading?

2 Who prefers watching films? Amal

L

Saying you
agree

| (totally) agree.
Absolutely!
You're right.
That's so true.

.

Saying you disagree
| {totally) disagree.

| don't think so.

I'm not so sure about
that.

| don't agree.

) Read the dialogue again. Find
and write something Amal
and Eman agree about and
something they disagree about.
Use the Say it! box to help you.

-l
£) 7 () Choose a situation and act
out dialogues with your partner.
Then swap roles. Use the Say it!
box to help you.

Plini
Pupil A SiLE
You think

You think

= detective stories
are better than
biographies.

= reading is better

* biographies are
better than
detective stories.

" going to the
cinema is better

tf}an going to the than reading
:ln_E[ﬂH- - " Writing sh::-rie-; i
=wiriting stories s ring :
fun. ;
- —

~Pronunciation
{3 7 Listen, write and say.

tch B o
scr . W .' =y
str i

spr .

s p ring

s o een ca

They agree abouwt:

+ they always read the book before they watch a fllm.
= [f you watch the film before you read the book, you
always see the actors in your head when you're reading.

They disagree about:

“ books are better than Tilms.

Lhirty-nina @
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Reading

Objectives

» Lesson oims: to read ond understand a reading text

» Target longuage: league, advertisement, assistant, busimess, plan;
revision of vocobulary and grammar
» Skills: Reading, Speaking, Listening

Materials
= Resource 19

Global Scale of English (GSE)

» Reading: Candentify key informotion in shart, simple foctual texts
from the headings and llustrations (GSE 33). Can understond
the moin themes of o simplified story (GSE 36). Con identify specific
information in o stmple story, if guided by questions (GSE 35).

* Speaking: Con briefly say what they like or dislike about a simple
story [G3E 32}

» Listening: Can extroct factual information frem short, simple
dinlogues ar stories about past events, if spoken slowly ond
clearly and guided by questions or prompts (GSE 39).

Assessment for Learning

5 Setting aims and criterio: lesson objectives presentation
Monitoring pupils' learning: Lollipop stick technique

-~ Peer tearning: pairwork; Expert emvoy technique

=1 [ndependent learning: Thought- provoking questions

technigue

Starting the lesson

+ Write Sherlock Holmes on the board ond ask pupils what they know
obout this name Pupils raise thair hands to offer answers,

Presentation

" ‘ﬁ? Explain that in this lesson pupils will read o detectve story.

= Draw pupils’ aottention to these words: league, advertiserment, assistant,
business and plan. Write them on the board ond explain meanings:
Aleague is a group of people. An advertisement tells you to buy
something. An assistant helps you. A business 15 o company. A plan is
what you organise to do.

Practice

Pupil's Book

lﬂl Before you read Look at the title of the story and the
pictures. What do you think it's going to be about?
= Refer pupils to page 40.
= Pupils raise their hands to offer answers.
+ Read the Reading tip to pupils.

9 ﬂ- 3.19 Listen and read.

= Play the oudio.

= Check comprehension with questions: What colour
was Mr Wilsen's hair? {red) Who s Vincent Spoulding?
[(Mr Wilson’s assistant) Whot's the name of the thigf?
{John Clay) Who caught the thief? (Sherieck Holmes)

Lesson 10

£) After you read Read the story again and answer the
questions.

* Pupils work individually te complete the octivity.
» 7 Ask for feedback using the Lollipop stick technique.

Extra activity Critical thinking

+ - Pupils wark in pairs to think of two more comprehension
guestions for the story. They swap with onother pair and onswer
each other's questions.

&) & | Work in pairs. What did you like about this story?
Was there anything you didn't like?
s 50 Place pupils in pairs.
* ‘Walk around the room monitaring poirs.
» Ask different pairs for feedback.

Diversity

Challenge

= During feedback, ask pupils to give reasons for what they liked
and didn’t like.

Suppart
= " Use the Expert envoy technique for pairwork.

Activity Book

o Read and complete the sentences.
* Pupils complete the actwity individually. They compare
answers with a partner betore closs feedbock.
Answer key 2 plan, 3 ndvertizement, 4 lengue, 5 ossistant

9 Read the detective story on Pupil's Book page 40 again.
Who says the following sentences? Write.

* Pupils complete the actwvity individuably.
» Ask different pupils to offer answers.
Answer key 2 Wilson_ 3 Holmes, 4 Watson, 5 Merryweather

9 Read the sentences and circle T(true) or F(false). Then
explain your answers.

+ Pupils complete the activity individually. They can refer to
their Pupil's Books of necessary.

Answer key 2T - His ossistant, Mr Spoulding, showed him an

advertisement.; 3 F — Mr Wilson saw on advertisement for the

Lengue of Redheads ; 4 F - There was £30,000 in o room under

the bank.; 5T - The police officer, Jones, wos helping to catch
the thief.

Extra activity Fast finishers

* Pupils write the words in context in their notebooks with the
definitions.

Finishing the lesson

= =1 Using the Thought- provoking questions technique, ask Are you
good at understanding staries in English? Is it possible to understand
a text without knowing afl the words? Do you feel confident about
reoding stories in English? How can you get better? Encourage class
discussion.




Literacy: detective stories

Eeuing

[ Look at the title of the story and
the pictures. What do you think it's going t

be about?
£) ) Listen and read.

The Red-headed League =

‘Come in, Watson!" Holmes
cried. “Mr Wilson is t:"ing me a
strange story.’ He trned to the
large man. “Dr Watson helps me

with my detective work.
Wilson showed us an old

advertisement. ‘Tt hrga.n with
this,’ he said. °I have a shop
which isn't duing well, Wilson
said. ‘M].r assistant, YVincent
Spaulding, works hard for litde
money, He showed me this
advertisement eight weels

w, 2E0- Yes, it was strange,
; but the

Spaulding helped Wilson to
ser the job at the League of
Redheads. He worked there for
cight weeks, then suddenly the

business closed. [...]
Sherock Holmes asked
Wilson's assistant. Spaulding.
some questions, then told
Watson his ]:ll:m.
“We have o stop a thief -

o night‘." Holmes said suddenly.

*Meet me at home lager.”

That night, | found two men
with Holmes in his Aat. We
went back to the hne street
near Wilson's shop, into a dark
b ui]ding and down into an
underground room.

“Watson,” Holmes said quictly,

Words in context

¢ | talking.

Lesson 1p

When you're reading a story
with dialogue, remember
that each new speaker starts
on a new line. This will help
you to understand who is

‘Othcer Jones hopes to catch John

Clay, a thicf. Mr Merryweather
works for this bank. There’

£30,000 here and he doesn't want

to lose it.”

We waited. Suddenly, two men
climbed up through the Aoor

into the room. Holmes quiclﬂ}'

caught 'l'I'I.l: El’.'i[ mann. .]]'IE Sll.'EDHEI.

man ran outside into the arms of

a pn]ictman-
“Thank you, Holmes," said
Merryweather. “You saved the

bank Euni.g]'u. You n:aH}r are a
great detective,’

league advertisement

assistant business plan
YY) Activity Boak, page 33

T—

—

€ Read the story again and answer the questions.

1 What does Dr Watson help 4 How long did he work there? sight weeks

Sherlock Holmes with? his detective work 5 What's the name of the thief? John clay
2 What does the job advertisement ask for? a man with red hair

3 Who helped Wilson to get the job? spaulding

£3 7. (D Work in pairs. What did you like about this story? Was there
anything you didn't like?
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Writing

Objectives

* Lesson oims: towrite o detective story
» Target longuage: revision of vocobulory and grommar
» Skills: Reading, Writing

Materials

» sheets of A4 paper, enough for eoch pupil

Global Scale of English (GSE)

« Reading: Con understond the main themes of a simplified story
[GSE 36). Can dentify specific information in o simple story, if
guided by questions (GSE 35).

* Writing: Can write a very simple story, given prompts or o
maodel (GSE 36).

Assessment for Learning

{E- Setting aims and criterio: lesson abjectives presentation
Maonitoring pupils’ learning: Lollipop stick technique
—L Peer learning: pairwork; Two stars and a wish technigue

=1 Independent learning: portfolio

Starting the lesson

= Pupils work alone and write down as many new words from Unit 3 as
they can remember in one minute.

= = I Ask for feedback using the Lollipop stick technique.

Presentation

- "ET Explain thot in this lesson pupils will write o detective story.

Practice

Pupil's Book

ﬁ Read Nawal's detective story. Who do you think is the thief
and why?
= Refer pupils to page 41.
+ Ask o pupil to offer an answer. Ask for class agreement.
* Extension Check comprehension with questions: What did the shop

sell? {jeweilery) Whe called the police? {Osama and Roed) Where
was the glass? (outside) Whe hod to go to the police station? (Roed)

&3 £ ) Answer the questions in the story planner about
Nawal’s story. Compare with your partner.
= ;- Give pupils time to complete the activity individually before
talking in pairs.
= = Ask for feedbock using the Lollipop stick technique.

9 ‘) Write your own detective story. Use the How to write...
box to help you.

+ Give pupils time to complete their plan. Monitar and help with ideas.

= Pupils work individually to complete the detective story.

= Pupils evoluate their own work. Make sure that pupils double
check their spelling and punctuation.

- .:.'r-_ Using the Two stars and o wish technigue, pupils read and
check each other's wark. They can also check for spelling and
punctuation,

Finishing the lesson

s i Aftar chee king their written work, pupils copy it onto a sheet of
paper and find/drow a picture of the ploce. They display their work on
the clossroom wall and later add it to their portfolios.

Lesson 12 Activity Book

Objectives

» Lesson aims: to write a detective story
= Target longuage: revision of vecabulery and grammar
= Skills: Writing

Global Scale of English (GSE)

= Writing: Conwnile overy s'meEe story, g'wen prompts or o model
IGSE 36]

Assessment for Learning

© Monitoring pupils' learning: Lollipop stick technigque

=1, Peer learning: pairwork; groupwork: Two stars and a wish
tachnigue

=i Independent learning: Learning diory

Starting the lesson

= /1 Put pupils in groups and have them discuss what the stary from the
previous lesson was about. Write characters, plot and setting on the
board to hilp them with their discussions.

Practice

o Rewrite the sentences with correct punctuation for
reported speech.
» Pupils complete the octivity individunlly.
= ' |Check answers using the Lollipop stick technique.

Answer key 2 'It's quite lote,’ said Rana, 'ond we should probobly
go.’; 3 'Whan did you guess the identity of tha thief?' asked Watsaon ;
4 'Don't move!' shouted the police officer. "You're under arrest.’;

5 'This is the best pizza I've ever hod,' smiled Yousuf.

ﬁl (c_} Plan a detective story.
* Give pupils one minute to complete their notes. Monitor ond
help with ideos.
« - Using the Two stars and a wish technique, pupils read and
check each okher's work.

9 Now write your story.
= Pupils work individuolly to complete the stary,

o' Read your story. Check your spelling and punctuation.
» Make sure pupils double check their spelling and punctuation.
9 £ Workin pairs. Read your partner's story. Did you enjoy
the story?
. g Pupils work in pairs. They read each other's story and say if
they enjoyed reading it



the thief and why?

The missing jewellery

Osama and Raed Hayek had

a jewellery shop called Hayek
Brothers' Jewellery. Osama was
very hard-woerking, but Raed was a
bit lazy. One day, Osama arrived at
the shop and one of the windews
was broken. He and his brather
called the police.

‘Netective Issa, Orama said,
“here's a broken windew at our
sthop and we think some yewellery
wag 1."f'.::-|1n-|.'I

T on my wn}.f: faid Detective
Issa. 'Den’t go inside and don't
towch ﬂn}r‘f‘hing."

Detective Issa was very clever
and very gaﬂ-& at catehing Thigver.
He went inside the dark thap and
found three empty jewellery boxes.
Then he saw seme breken glnﬁ

2 \Write your answers.

Extra activity Fastfinishers

= Pupils find the words they used from Mawal's story in their own
story and write a list in their notebooks.

Finishing the lesson

= "= Pupils write down what they achieved in their Learning diary:
Today I wrote o detective story obout .. .

MNext lesson Unit 3 Test ]

Use the How to wrife... box to help you.
1 Write a plan: use the questions in Activity 2.

Faed becouse he knew that there were three empty boxes and th
glass was outside rather than inside the shop so the thief hod a key.

£} Read Nawal's detective story. Who do you think is

Writing

outside the shop.

‘Osama and Raed, he said to
the brothers, 'where were you last
night?’

Pea you think we are the thievesr
asked Raed. 'l didn't do it!’

‘The broken glass was outiide the
chop! said Detective Issa. 'So, the
thief wat inside when the windaw
was broken. The
thief had a key to
EE'-I- iﬂ-:r

‘Tt wasn't me,
caid Raed.'l didn't
take the jeweller}-
out of those three boxes)

‘Raed’ said the detective. How
do you know that there were three
empty boxes when you haven't been
inside? 1 think you should eame
with me to the pr:r|in:'_e- station.

-"_..

9 &2 () Answer the questions in the story planner about Nawal's story.

Compare with your partner.
[ How to write.. NERTLLERLY
\
Include:
* a beginning that explains the mystery
and makes us want to read it.
= a middle that is exciting. f . Where does the
* an end that solves the mystery and Who is the Who is the story take place?
doesn’t leave us with lots of questions. EEEEEH"{EE Ezﬂ'ﬁﬁd a jewellery shop
+ interesting characters and setting. Who is/
= suspense through the story to keep us el :
- the other What is
interested.
P, character(s)? stolen?
."":| 2 d : S three boxes of jewellery
6 - Write your own detective story. Hayek What happens atfin

the beginning, middle
and end of the story?

3 Add more information to your answers to make your story more jriteresting.
4 Read and check your story. Check your spelling and punctuati

Osoma finds a broken window.
They call the detective.

The detective works out

who the thief is.

forty-one o
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Audioscripts

3.6&37

Narrator: One. Abeer and Halima are tolking about Holima's Book
Club. What type of book are they discussing this weak?

Girl 1: Did you decide which book we're discussing this week?

Girl 2:  Yes, Idid. I got a brilliont new biography obout Jameela
Musa. She's my fovourite chef ond she's written lots of
recipe books. I have all of them! I can't wait to share it
My mum said that she read it last week and it was really
interesting.

Girl1:  Cool' Conl decide what we're rending next week?

Girl 2: Sure, no problem.

Narrator: Two. Farid is telling Issa obout a detective book. He soid
that. ..

1 have nothing to read. Can [ borrow a book?

Yes, of course. This detective book is good. It's quite old-
fashioned, but you should read it because the characters
are great. [ like the detective best of all - he's vary
clever. The ending isn't as exciting as the start but I think
you'll still enjoy reading it

0K, great. I always like reading detectve stories.

Boy 1:
Boy 2

Boy 1:

3.8

Narrator: One

Adnan

Boy 1: I'm a real bookworrm. I like all types of beoks, but 1 love
science fiction. I'm also into graphic novels. My friends
and I collect them. I'm not that keen on detective stories.
I think they're boring.

Narrator: Two

Suha

Girl1: My favourite books are horror stories, like Dracula, by

Bram Stoker. I told my little brother it was o good book

for him to read, but he prefers mystery stories. We're so
different!

Narrator: Threg
Amal

Girl 2 I'm always busy with homework, so T don't read many
novels, but T like biographies about histarical people.
I think it's interesting to leorn about history and how

| people used to live in the post.

3.10

'‘0Oh Nina, it's o huge cow. Poor thing! It can't get aut. Let's help it
The children let the cow out of the tower and it ron cutside quickly
into the sunshine. It said, ‘MOOQOO0000001

"The cow 15 saying thank you! said Nino. ‘Tt was trapped in the
tower. The terrible noises were mode by the cow. There were cows
outside ond inside the tower! We've solved the secret of the noisy
tower!’

Today, the tower is populor again. It is visited by mony peaple
every year and the paintings are enjoyed by everyone. Tourists
always enjoy hearing about the tower's most famous wisitor - the
noisy cow!

100

312

Man:

Good morning, everyone. I know it was a long, steep
climb up that hill, but thank you for visiting ond welcome
ta our charming tower. First, I'd like to tell you o it
about the histary. It was built in 1856, It used to be part
of a lorge costle, which was owned by o rich family in
the aren. However, the castle wos domaged by o huge
thunderstorm in 1911. The tower was empty for many
years. In 1976, an ortist bought the tower ond mode it
beautiful again. You can see the gorgeous paintings of
animals thaot were pointed on the walls of the tower.

In 1984, the tower was opened to tourists and it has
been very popular ever since. Last year, we heard some
strange noises coming from the tower, but two brave
children from the villoge sofved the mystery! It was only
a cow thot come bowisit!

314

Boy:

The Nazca Lines are very mysterwous. They are on the
ground in the Mazco desert in southern Paru. They were
made by people and some of them are about 2,000 years
old. A professor from the USA rediscovered the lines in
1939 He was flying over the area when he noticed the
unusual lines. He found pictures of plants, animaols and
people, teo. The pictures hoven't woshed away because
it almaost never roins in the desert. Some people think
the Mazca lines are astronomical symbols. We may never
know for sure, but we can enjoy the beauty of these
ancient pictures.

3.17

Boy 1:
Boy 2
Boy 1:
Boy 2:

Boy 1:
Boy 2:

Boy 1:
Boy 2

Boy 1:

Boy 2:
Boy 1:
Boy 2:
Boy 1:
Boy 2:
Boy 1:

Boy 2:

| Boy 1:

Do you like rending books, Tareg?

Yes, I do, but I prefer watching wideos. They're the best.
I'm not so sure about that. They aren't as relaxing.

Oh, I totally disagree. [ relox on the sofo when I'm
watching a video.

Really? Do you think people in the future will only watch
videos?

I den't think so. Videos ond books are totally different.
People enjoy both.

What books do you like?

I like seience fiction stories because they re really
exciting.

I don't ngree. I prefer reading biographies. They're more
interasting.

Maybe, but I'd rather read exciting stories.

1 like exciting stories, but biographies teach you things.
That's so true, but they oren’t os fun.

What other books do you like?

I love detective stories.

I totally agree. We should watch a detective film
together this weekend.

Absolutely! How about Sherlock Holmes? That would be
fun.

You're right. Good idea, Tareq!
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The envirorment: anhﬁmmq. :anthm“.mmur: Fipak e,
awiteh off kahes, sashe svergy. poiian seriray M raianests, piokap
rubbirh e renewnbie mermy warmy :
Extrema weathae: hurricans, fornsde thusdsr asd Aphtang, gafi; heodwaw,
drakgfit. fares fire wefcosa. esimami, floed svlmche ssowatam

Theme 4: Environment
Theme 7: National Identity and World Affinities

‘Scope and Sequence

Matrix

Listening: responding to instructions or questions
about an oral activity; making a variety of simple
inferences using signal words to understand the
sequence of and relationships between ideas;
responding accurately to oral language

Speaking: responding to speakers (asking

and answering questions, commenting, giving
suggestions); expressing obligation, prohibition,
requests, and agreement; partaking in simple
discussions

Reading: previewing a text, making predictions
about content; skimming and scanning for main
ideas and detail; using metalinguistic knowledge
to infer meanings of new phrases; drawing
inferences by referring to explicit details ina
text describing the logical connection between
particular sentences and paragraphs in a text

Writing: writing a well-developed text,
considering purpose and audience; expressing
themselves in writing different forms for different
purposes (e.g. letters, emails)

Viewing and presenting: viewing visual

You told s that you're worried
obaut our planet's futre, :
Why is the weather changing?
What are we doing toour
world? Look at the pictures.
How mizniy words do you know
for things on our plonet?

Alex hos o guestion for you
Can you think of any answers (5
ko his question?

Adan T
What can we do ko protect
our planet#

== iy this wnit | will ...

o learn words for the environment
and matural disasters.

= uie modal verbs and reported
fueitiong and commands.

« fead & diary about & frighteasdng
BEDETiEnCE.

* learn about how climate change
can cause problems for animals.

* work in & group 1o wrile an action

Our planet

€) 7 < Work in pairs. Look at the WOW! Magazine
Welcome page. Then read and answer.

plan 1o kelp an endangered animal,

information and showing understanding by * learn how to give advice.
asking relevant questions and discussing intended allisied il

meaning; responding to open-ended questions @ forty-two .
related to the visual texts ' :

‘Learning Outcomes and Pe

Listening: identify the gist of short to medium-length passages, presentations, and messages; respond to critical thinking questions
before, during, and after listening; use tone to help identify speakers’ mood (surprise, disappointment) or purpose (warning, advice);
ask and answer questions about what o speaker says in order to clorify comprehension, collect additional information, or enhance
understanding of a topic or issue; guess the meaning of unknown vocabulary words and phrases from context

Speaking: recognise the main points made by other speakers and respond by osking questions, commenting, or giving suggestions; partake
in short discussions on simple themes; use formulaic expressions to express greetings, obligation, requests, prohibition, agreement, or
disagreement; articulate evidence-baosed and sound table-topic discussions; differentiate between voiced and unvoiced th

Reading: preview a text, make predictions about content; skim ond scan a text for general ideas and specific details; use prior
knowledge and identify types of texts; identify the topic, main idea(s), and specific details of o reading text; exploin how a text's
illustrations contribute to what is conveyed in a story [e.g. setting, choracters); identify the main idea of a text and explain how it

is supported by key details; describe the logical connection between particular sentences and paragraphs in a text (comparison,
causeseffect, first/second. .. in a sequence}; explain how specific images contribute to and clarify a text; use information gained from
illustrations and words in a text to tell where, when, why and how key events occur; explain how an author uses reasons and evidence to
support particular points in a text; identify the word in a text whose meaning is given

Writing: practise writing different types of texts (descriptive, narrative); apply knowledge of the writing conventions of English; write o
well-developed text, considering purpose and audience

Viewing and presenting: demonstrate understanding of wisual information by asking relevant questions and discussing intended
meaning; respond to questions related to visual texts; describe visual images of various types by illustrating intentions; find own
examples to share understanding of visuol texts
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Unit objectives

To talk about the environment and extreme weather

Language

Vocabulary | The environment protect the environment, climate change, save water, plant trees, switch off lights,
waste energy, recycle, pollution, destroy the rainforests, pick up rubbish, use renewable energy, global
warming

Extreme weather hurricane, tornado, thunder and lightning, gale, heatwave, drought, forest fire,
valcane, tsunamy, flood, avalanche, snowstorm

Grammar . Modal verbs

Reported questiens and commands

Functions Giving advice

Phonics Voiced and unvoiced th

Key competences

Linguistic competence: use longuage as an instrument for communication (L. 1-12)

Mathematical, science and technological competences: order words (L. 3); number events (L. 5}

Digital competence: use Pupil’s Book eBook (L. 1-12)

Social and civic competences: learn to be creative (L. 1, 2 and 5); learn to talk about the environment and weather (L. 10)
Cultural awareness and expression: raise awareness of cultural similarities and differences (L. 8)

Learning te learn: reflect on what hos been learnt and self-evaluate progress (L. 1-12); use previous knowledge (L. 1),
follow instructions (L 1-12); personalisotion of language learnt (L 3 and &)

Initiative and entrepreneurship: choose a topic for the project (L 8)

21** Century Skills for Learning and Innovation

Critical thinking Predicting (L. 1 and 10); Problem solving (L. 2 and 5); Logical thinking (L. 1, 2 and 10}; Defining and
describing (L. 1, 2,5 and 6); Finding information (L. Q); Planning (L. 8); Reflecting on learning (L 1-12}

Creativity Writing an action plan to help an endangered animal (L. 8}

Communication Talking about saving the planet (L. 1, 2 and 10); Talking about schoel rules (L. 3); Giving commands (L. 5);
Functional dialogue (L 9)

Collaboration Project groupwork (L. 8); Acting out (L. Q)

Evaluation

= Assessment for Learning: throughout the unit (see detoiled notes in the lesson plans)

= Unit 4 Photocopiable Resources {optional): Vecabulary 1and 2, Grammar 1and 2, Communication game, Reading differentiation,
Listening differentiation, English in action

= Unit 4 Test

» End-of-semester 1 Test
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Vocabulary

Objectives

& Lesson oims: to learn and use words related to the emaronment

» Target longuage: protect the environment, climate change,
save water, plant trees, switch off lights, waste energy,
recycle, pollution, destroy the rainforests, pick up rubbish, use
renewable energy, globol warming

» Skills: Reading, Speaking, Listening

Materials
=  Resource 44

Global Scale of English (GSE)

* Reoding: Con scan several short informational texts on the
same theme to find relevant infarmation (GSE 57).

« Speaking: Con express their opintons on familiar topics, using
simple language (GSE 41). Can repeat phrases and short
sentences, if spoken slowly and clearly (GSE 22). Can talk about
everyday octivities, using simple language [GSE 32).

» Listening: Can wdentify clearly stated opinions in extended
informal conversations on matters of personal interest, if the
speakers use clear standard speech (GSE 55).

Assessment for Learning

G} Setting aims and criterio: lesson objectives presentation

= Monitoring pupils’ learning: Lollipop stick technique

Peer learning: pairwork; Think-pair-share technigue;

groupwork

== Independent learning: Thought-pravoking quaestions
technigue

e

Starting the lesson

B i 4 4.2 Listen and read. Which children

. ;:.,' -Write Save our planet on the board. Ask What problems does our
planet hove? Pupils discuss in groups and then raise their hands to
offer ideas.

Presentation

. {E‘} Explain that in this lesson pupils will learn to talk about the
environment.

Practice

Pupil's Book

£} 7 ‘< Work in pairs. Look ot the WOW! Magazine Welcome
page. Then read and answer.

= Refer pupils to pages 42 ond 43. Read the rubric ond tell pupils
ta look at the photos on the Welcome page for @ moment.

« I Read out the introduction, or ask g pupil to read it out. Maoke
sure pupils understand the questions. Give pupils ene minute to
discuss in patrs.

. Using the Lollipop stick technigue, osk pupils for feedback.
Accept all reasanoble answers.

e (4.1 Look and match. Then listen, check
and repeat.

= Refer pupils to page 42. Tell pupils to motch the
words and phrases they know ond guess the ones
they don't know.

Lesson 1

* Play the audio.
. Check answers using the Lollipop stick technique. Ask How

many words did you afready know?

* Hove pupils say o word to their partners and their partner points
to the carrect picture. Then they swop.

* Consolidote understonding with these questions. Pupils raise
their hands to suggest answers, e.g. What'’s another word for
look after/weather/use less/turn off/use toe much/all around
the world? (protect, climate, sove, switch off, waste, globall Can
we recycle giass? Do you pick up rubbish on the beach? Can the
sun give us renewable energy?

Diversity

Challenge

+ Tell pupils to write the new phroses in their notebooks in
o vacabulary list ond to write explonations in English for
homework_ They con use an online dictionary to help.

Suppart

= Tell pupils to write the new phraoses in their notebooks in o
wocabulary list. Give them explanations and/or tronsiotions to
write with each phrase.

helped the environment and how?

» "= Check answers using the Lollipop stick
technigue.

ﬂ " Look at the words in Activity 2 and put them into two

groups.

* Pupils work individually and then compore their answers with o
partner.
* Pupils raise their hands to offer answers. Ask two pupils to write

the answers on the board.

£) & [ Work in pairs. Answer the questions.

» i Place pupils in pairs for this activity.

* Waolk around the closs monitoring pairs.

» Ask different pupils to offer answers. Promote closs discussion:
Who does the same? Do you have another ideo? Do you agress
disagrea?

Extra activity Critical thinking

* " Draw two columns on the board and put + ond - at the top
of ench. Ask pupils to work in pairs and find words in Activity 3
which they think are positive and negative for our planet. Ask for
feedback and have pupils write the words on the boord.

Activity Book

'n Read and circle the correct options.

+ " Check onswers using the Lollipop stick technique.

Answer key 2 protect, 3 waste. 4 glebal 5 change,
& pallution

) Look, read and complete the sentences.
+ Ask different pupils to read gut their answers.

Answer key 2 switch off, lights; 3 save water; 4 pick up
rubbish; 5 use renewable energy; & plant trees

) 7 Read the I'm learning box. Then read and complete
the sentences with verbs for protecting our planet.
There may be more than one correct answer.

= - Pupils complete the activity using the Think-pair-shaore
technique.
Answer key 2 destroy, 3 protect, 4 use, 5 waste, & plant



protect the environment? climate changes save waters plant treese
switch off lightss waste energy 7 recycleiz pollutions destroy the rainforests s
pick up rubbish1 use renewable energyio global warming 2

ml Saml 5 minutes ag [I Mel 15 T
I love nature and my A During the summer, we took part in the
favourite place is the sea! ButI'm Great Beach Clean. | picked up maore than 30
worried about global warming. We pieces of rubbish from the beach. | couldn't
have to do everything we can now believe how much there was. We should always
to stop climate change. put our litter in a bin.
@ 1 Almx 7 haur ago
3] A At Last year, my aunt gave me a tree to plant.
= We did a project on She said that people shouldn't destroy the
renewable energy last term. | rainforests and we should plant trees instead.
made an oven out of an old pizza Sol planted the tree in my garden and | can watch it
bax and sunlight. It was so cool! grow every year, 4

0 {a Look at the words in Activity 2 and put them into two groups.
Our planet's problems Things we can do to help our planet

= 7 7 : protect the environment, recycle, save water,
) 7. (O Work in pairs. Answer the questions. piant trees, switch off lights, pick up rubbish,

use renewable energy

1 What things do you recycle? Can 3 How do you save energy?
you think of any other things you 4 What can we do to stop pollution?
could recycle? 5 Do you use renewable energy?
2 How do you save water? What type?
L climate change, global warming, torty-three e

pollution, destroy the rainforests,

vruthi shatgy Mei = she picked up rubbizh from the beach.

Alex - he planted a tree.

Extra activity Fastfinishers

= Pupils give themsalves one minute to learn the new vocabulory.
They close their books and see how many they can remember.

Finishing the lesson

* Pupils close their books. Call out the last word for each phrase and
have pupils raise their hands to say the other words.

» "= Using the Thought-provoking questions technigque, osk Are
phrases harder to remember than single words? How will you learn
these words and phrases?
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Objectives

» Lesson oims: to listen to and read a dialogue about o competition
» 5kills: Reading, Listening, Speaking

Global Scale of English (GSE)

* Reading: Con understand the main points of short, simple
dinlogues reloted to everydoy situations, if guided by questions
[GSE 34). Can scan o simple text to find specific information
[GSE 3B)L

* Listening: Can understond some details in extended diologues
on familiar everyday topics (G5E 46).

« Speaking: Conact out a short dinlogue or role ploy, gven
prompts {GSE 38). Can talk about everyday activities, using
simple language (GSE 32).

Assessment for Learning

+E‘§- Setting aims and criterio: lesson objectives presentation
Monitoring pupils’ learning: Lollipop stick technique

<L Peer learning: pairwork

| &

=1 Independent learning: Summative questions technique

Starting the lesson

. 'Soy the underlined openings of these phroses from Lesson 1
and have pupils complete in unison: clymate change, destroy the
rainforests, global warming, pick up rubbish, plant trees, pollution,
protect the environment, recycle save water, switch off lights, use

renewable energy, waste energy.

Presentation

r'I i 1 r
s A} Explain that in this lesson pupils will rend obout 0 competition
that the WOW! Team want to take part in.

Practice

Pupil’s Book

0 (4.3 Listen and read. What competition
are the children going to take part in?
= Refer pupils to page 44.
= Ask pupils to roise their honds to offer answers.

Extra activity Critical thinking

= Ask Why do people take part in competitions? What
competitions do schools take part in? Discuss as o closs.

£ 7 Read the diglogue again and answer the questions,
Talk to your partner.

= - Tell pupils to read the diologue quietly ond then discuss the
QNEWErs in pairs.

. Check onswers using the Lollipop stick technique. Ask
volunteers to write the answers on the board.

Lesson 2

Diversity

Challenge

« 1 After discussing in pairs, pupils write down their answers
in their notebooks. They swap with o portner and check each
other's work.

Support

« 7 After discussing in pairs, pupils write down their answers
in their notebooks. Write the answers on the board for them to
check.

Activity Book [E]Prée
K e s
o [ 2 4.4 Read and match the two halves of 793 E? i
the sentences from the dialogue on "-" ol e
Pupil’s Book page 44. Then listen and check. o3
il TRC]

;- Give pupils ane minute to complete the

octivity. Pupils check their answers with their partners.
+ Ploy the audia.
= Ask different pupils to offer answers.

Answerkey 2c 3o 4d5hb

a Read the dialogue again and circle T{true) or F(false).
Then explain your answers.

s Puptls write and then compare answers with a partner.

* Ask different pupils to offer answers. Ask for class
ogreement.

Answer key 2T - He asks what they can do to save energy.;

3 F - He soys they shouldn't throw plastic bottles away.;

& F - He agrees with Alex; 5 T - Alex soys he hopes Sami isn't

gaing ta farget to turn it off.

a . 4.5 Read and complete the dialogues
with the correct expressions. Then listen
and check.

e 7 Pupils write and then compare onswers
with o partner. Play the audio for pupils to check.
+ 7 Check answers using the Lollipop stick technique,
choosing two pupils. One pupil reads the sentence and the
other pupil uses the expression.

Answer key 21 know!, 3 Brilkant!, 4 I know!, 5 Me too!,
& Brilliant!

Extra activity Fast finishers

» Pupils write the words connected to saving the planat in this
leszen in their notebooks.

Finishing the lesson

* T=1 Pupils close their books. Use the Summative questions technigue

to osk them the questions in Pupil's Book Activity 2 ogain. Pupils
raise their hands to offer answers.



e

054

1o tﬂkE pﬂﬂ |I'|-lr o competition to see which school can save the most energy

Listen and read. What competition are the children going

7= Read the dialogue again and answer the questions. Talk to your partner.
switch off lights,
1 What are the WOW! Team going to do when they leave a classroom? eurn off i:nmgpul:cr:

an L dﬂ'ﬂr.'l
2 Why are they going to close doors? te keep the classrooms warm s
3 What recycling boxes do they already have? paper

4 What recycling boxes do they need? plastic

5 HhEr;uuagl;e u;}::f going LE:L ELI& EL'-E hﬁti‘l&l; ﬂ"p'l; about the competition?

6 What should Sami do when he leaves the classroom?
turn off the computer and switch off the lights

Sami:

Alex:

Sami:

Alex:

Sami: How about recycling more
things?

Alex:  Yes, good idea. At the moment,
there are recycling boxes for
paper, but what about plastic?
We use a lot of plastic bottles
and we shouldn't just throw
them away.

Sami: | agree. OK. 50 we need to
let everyone know about the
competition. Shall | put it in the

Hew. bk a1 thi ” newsletter?

ey, look at this website. ) \ .
There's a competition to see Alex:  No, we needn’t do that. Let's
L SR e put our ideas up on the WOW!
aE AR B tEs A bel website and ask people for

R ay- other suggestions, too.
p—‘ . , Sami: Brilliant! Come on, we must
I think that’s a great idea. o or we'll be late for our next
What can we do to save S50,
enerqgy then? :

9y : Alex:  Sami, | hope you aren't going to

| know! We need to switch off forget to turn off the computer
lights and turn off computers and switch off the lights!
when we leave a room. Sami:  Nol | was just about to do that!
And we must close doors in Alex, close the door behind
winter, too. That will keep you ...l
the classrooms warm. What
else should we do?

forty-four
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Lesson 3

Grammar

Objectives

& Lesson oims: to learn and use medal verbs: to wnderstond o
listening tosk

* Torget language: We should take part in the competition. We
must close doors. We need to switch off the lights when we
leave a roam.

» Skills: Reading, Listening, Speaking

Materials
«  Resources 11,16 and 24

Global Scale of English (GSE)

* Reoding: Con understond the main points of short, simple
dinlogues related to everyday situations, if guided by questions
(GSE 34). Can scan o simple text to find specific information
[G5E 38)

« Listening: Can wentify specific information in shart, simple
digloguas, if there is some repetition and rephrosing (GSE 34).

» Speaking: Con tolk obout matters of personal information and
interest in some detnil (GSE 51).

Assessment for Learning

{_"5:1- Setting aims and criterio: lesson objectives presantation
Menitoring pupils’ learning: Lollipop stick technique
~ Peer learning: pairwork; groupwork

=1 Independent learning: Summative questions technigue

Starting the lesson

= Ask What do you switch off at home? and elicit onswers,

Presentation

. ‘.21' Explain that in this lesson pupils will leorn to use modal verbs for
things thot are right or necessary to do. They will also do a listening
ctivity-

= Write We're going out. We should switch off the lights. Ask Which
verh 15 the modal verb/and elicit should.

Practice

Pupil's Book

o Look back at the dialogue in Lesson 2. How are the
children going to save energy? List all their ideas.
« - Refer pupils to pages 44 and 45. They write their lists
in pairs.
= Ask different pupils to raise their hands to offer ideas. Ask for
closs agreement and have pupils tick the points off their lists.

Diversity

Challenge

» " One pupil in each pair finds an idea and dictates it to the
ather pupil to write down.

Support

» - Pupils work in pairs and they both write down the lists,

e "4 Look at the grammar table. Then read and circle the
correct options to complete the rules.

* Give pupils a minute to work out the rulas.

= = | Check answers using the Lollipop stick technique.
= - Tell pupils to write down the correct rules in their notebooks,
Hove pupils check each other’s notes.

9 Read the dialogue in Lesson 2 again. Underline examples
of the modal verbs.

*» Fupils work individually.
s 5 Ask far feedback using the Lollipop stick technigque.

ﬁ Talk about the rules at your schoel. Use the modal verbs
from the grammar box.
s - Place pupils in pairs for this activity.
« Waolk around the closs monitoring pairs.

» Ask one pupil from eoch pair to stand wp and maove to sit with o
different pupil. Pupils repeat the pairwork.

e § » 4.6 Listen. For each question, choose
the correct picture.

* Tell pupils to read the questions and ook at the
pictures before they listen.

* Flay the audio. See poge 122 for audioscript.
s I Check answers usireg the Lollipop stick technique.

ﬁ { 4.7 Listen again. Are these sentences true
or false? Say why.

* Fupils read the guestions before listening ogain.
= 5 Check answers using the Lollipop stick

technigque. Ask different pupils to give reasons.

a ¢ | Write a list of things you use water for every day.
Swap with your partner. Suggest ways he or she can save
water.

. ;» Pupals write thewr lists in their notebooks. Then they
compare ond suggest in pairs.
* Waolk around the closs monitoring pairs.

Finishing the lesson

. :"!",-:-_ ‘== Pupils work in groups. Use the Summative questions technique
to osk them to discuss ond then write o list of other things people
waste and what they should do to stop. Groups share their lists with the
closs.

Lesson 4 Activity Book

Objectives

* Lesson aims: to use modol verbs; to understond a listening task
« Target longuage: modal verbs

= Skills: Listening, Speaking

Global Scale of English (GSE)

« Listeming: Can identify specific information in short, simple
dialogues, if there is soma repetition ond rephrasing {GSE 34).

= Speaking: Can talk obout matters of personal information and
interest in some detail (G5E 51).

Assessment for Learning

M Peer learning: groupwork

=i Independent learning: Summative questions technique

Starting the lesson

= /% Put pupils in teams ond play Charades with the vocabulary from
Leszon 1.



ts;
turn uFF computers,

T Lig
close doors, recycle m-u-r:@
{) Look back at the dialogue in
Lesson 2. How are the children

going to save energy? List all
their ideas.

#3 ‘¢ Look at the grammar table.
Then read and circle the correct
options to complete the rules.

Grammar

Modal verbs

We should ta-h:e * part |r_'!_the mmpet-ltmn ]
We shouldn't thmw away piastlc bottles. |
We must close doors. |
We mustn't waste water

We need to switch off the ilghE when
‘we leave a room.

l
We needn’t put our ideas in the }

newsletter.

We use should when you think

SDmEthin@f isn’t the right thing

to do.

We use need to and must when it

(@l isn‘t necessary to do something.
e use(peedn/ mustn't when it is

not necessary to do something.
We use needn't ‘vﬂ ﬂm hen it is
necessary not to do something.

) Read the dialogue in Lesson 2

again. Underline examples of the
modal verbs. Ee_fﬂ' to Activity 2 on page 107

T answer key {answers
|.|.|1.:lrr|.|..rt=d in greend.

I} Talk about the rules at your
school. Use the modal verbs from
the grammar box.

We must wear a school
< uniform. We should work
-lhnr'd, We need to be polite,

"i;'r".e mustn't use n'l.nl:.u'.la
phones, We shouldn't forget
/‘ our homework, We needn't

Practice

« Ploy the oudio. See page 122 for oudioscript.
Answerkey Za, 3adb

a Read and circle the correct modal verbs.

Answer key 2 must, 3 shouldn't, 4 mustn't, 5 needn't,
& should

£} Re-write each sentence so that it means the same as the
first sentence. Use the affirmative or negative form of the
modal verb in brackets.

Answer key 2 We must stop cutting down trees; 3 I needn't tidy
my room today.; 4 You mustnt shout in the clossroom.; 5 You
should put on a jumper.; & Peaple need to recycle more plastic.

) % Listen. For each

3 ) Listen again. Are

bring any money to scheol,

guestion, choose the
correct picture.

1 Jaber is talking to his mother.

2 Alia is talking to her father. What
s j

shuuld she do to save ene

these sentences true
or false? Say why.

1 a laber's mum is going to use
the metal reusable water
bottle again. true

b She has finished reading the

folse (She hosn't finished reading
newspaper. faee [ihe hasns B

c laber should leave the glass

false {Juber should leave the metal
bottle by the sink. false | e Shauls inevethe me

2 a Alia's family should have false (They already

ave SoWEers

showers instead of baths. jctead of baths.)
b When they brush their teeth,
they always turn off the water. true

c Alia usually goes to school by
car. tr

&) & () Write a list of things you
use water for every day. Swap
with your partner. Suggest ways
he or she can save water.

J'f You needn't have
a bath every day.

51 You should have
) . quick shuwar_ﬂ._

forty - five e

5

G . Order the words to make sentences. Tick (/) the
sentences you agree with. Then compare your answers with
your partner,

Answer key 2 Everyone must protect the emvironment.;
3 People needn't save water.; 4 We should try to waste more energy.

Finishing the lesson

# == Use the Summative questions technigque to ask pupils to say a rule
that they agree with from the lesson.
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Book«Club

Objectives

» Lesson oims: to understand a reading text; to introduce
extreme weather words

« Skills: Reading, Speaking, Writing, Listening

Global Scale of English (GSE)

» Reoding: Can identify specific information in o simple story, i
guided by questions (GSE 35).

» Speaking: Can tolk about matters of personal information and
interest in some detail (GSE 511

» Writing: Can write a shart description of a trip or event
[G5E 40,

« Listening: Can extroct factual infermation frem shart, simple
dinlogues ar stories about past events, if spoken slowly ond
clearly ond guided by questions or prompts (GSE 39).

Assessment for Learning

{?_} Setting aims and criterio: lesson objectives presentation
Monitoring pupils’ learning: Lollipop stick technique

= Peer learning: pairwark; groupwork

| Mo

=1 [ndependent learning: Summative questions technique

Starting the lesson

+ 0 Ask What types of good weather do you get in your country#

How about bad weather? Use the Lollipop stick technique for
feedback.

Presentation

. 'E?} Explain that in this lesson pupils will read o Book Club text.

* Write Diary on the board. Ask Who keeps a diory” ond ask far o show

af hands.

Practice

Pupil’s Book

n Before you read Today's Beek Club text is a diary. Lock
and circle the options that describe a diary.

= Refer pupils to page 46. Tell them to look at the pictures.
= =~ Pupils work in pairs to complete the activity.
= U7 Ask for feedbock using the Lollipop stick technique.

Key words search
Tips far keeping o diory

e & » 4.9 Listen and read. What was Saleem's
frightening experience?
= Ask pupils to roise therr hands to offer onswers.
= Check comprehension with questions: Where were Saleem and

his dad staging? (in a hotel) What happened to the wind? (It got
stronger and stronger.) Did they stay in their room? (o) Do you

thunk Saleem wos scared? (Yes, but fis dod told him nat to be )

£) After you read Activity Book, page 3.
= Pupils turn to page 39 in their Actvity Books.

Lesson 5

&) % () Discussin a group. Imagine there is a hurricane
where you live.

= |~ Place pupils in groups of three for this octivity. They ask one

guestion each.

* Walk oround the closs monitoring groups.
+ Ask different groups to tell the class their ideas.

5 ] F ¥ Work in pairs. Write a paragraph from a diary to
describe a natural disaster. Read it to another pair, but
don't say what it is. Can they guess?

+ Explain the meaning of natural disaster. Brainstarm notural
disaster words s o class and write the words pupils know on
the board. Tell tham ta look at Saleem's dwry for help. Exploin
meanings or ask pupils to look the words up in a dictienary if
ovoilabla.

+ After they complete the activity, ask for feedback: Did you
guess the disaster? Was it easy hard? Why?

Diversity
Challenge

= Ask pupils to work out the meonings of the natural disaster
words in the teat from the context.

Support
= Tell pup:ls the transiotion for the natural disaster words.

Extra activity Creativity
= Pupils add Ulustrations to their diary paragraph.

Activity Book
4D After you read Read the diary on Pupil’s Book

page 46 again. Number the events in order.

* FPupils complete the octivity individually. Ask pupils to roise
their hands to offer answers.

Answerkey 2f 3049 5cbh7edb

ﬂ Answer the questions. Use complete sentences.
« Pupils complete the activity individually.
= | Check answers using the Lollipop stick technique.

Answer key 2 He saw the news on his phone.; 3 He spent the
first morning in the hotel room.; 4 It was the sofest place in the
hotel; 5 They put it in front of the doors.; & He told him to hold
his hand.

9 Read the Work with words box. Then read and complete
the sentences with a phrasal verb with get.

« 1 Pupils work individually ond then compare answers with
a partner. Write the answers on the boord.
Answer key 2 getinto, 3 get up

Extra activity Fastfinishers
* Pupils find all the adjectives in Saleem’s diory entry.

Finishing the lesson

« =1 Using the Summative guestions technigue, write Today I have
fearnt ... on the board and have pupils complete the sentence in
their notebooks.



(1) Today's Book Club text is a diary. Look and circle the options

that describe a diary.

1 A diary entry is written in -ﬂn third person (he/she).
2 Diaries are usually formal {informals

3 A diary usually describes what happens ing
4 A diary often describes the writer'sfee

ience?

 —— -
Afrightening ePeEnCe

Diary, | _
‘FI::i:f:':rn;nrj{ had one of the mafl"anH'Emng

e o |
encer of my life! :
;:F:; woken up mrlr bya large ﬂrmffﬁf :;h
looked out of The windew of our Lotel. I lisTen

ime =i iting!
T at that time — ifwas exc
Ig-;ﬂ::tn&:ﬂ?ked at my phone and saw on The news

i i hotel rosm and b:,-
[ bia sterm. We ﬂ'ﬂ}l‘ﬂi iry GLF .
J‘Il'ﬂ :'F'I"Egrnn#n,'l‘herr Wwai even more Fain. There Wag

afest place in the hotel. _
%:Zi:in;mam was ﬂ-il'll!'ﬂ-d}r full of other touwrsts.

of the doors and we got down on the floer together

me to held his Land. He told me rm:r to be ;T rIed,
Finally, morning arrived and The ramn fl'appe : :
coul ::'T believe that the storm was fme‘al'l:,.r ovVer.

E hope I never have a n'rghflilr.e that again ...
';nh!'tm

£) 9 Listen and read. What was Saleem’s frightening expe

17" June, Thursday

the loud thunder and watched the ama:ins_igath_'_ﬂﬂ- =

i 1 Insheﬂm}l'dﬂd what a ! : han,
hurricane Wag eoming. 3 ‘
ruﬁi:;n :EF 1.:rn; and 1 arked him if he knew what to do

icane Was
My dad told me not To Werry because a hurrican

! I
fload in the harbeur and a gale Wos blowing the 'h-ez_;.
1 bﬂ-t evening, The hatel manager +old u;.na'l' 1;?:::;
PII.I.: told us to go to the dining reem. He said th

[ i 1
When we were all infide, we put The furniture in fron

<nthe corner. Then it suddenly went dark. My dad told

wrricang

i.‘.; i

a

£) I Activity Book, page 39.

{3 & (O Discuss in a group. Imagine
there is a hurricane where you live.
1 Where do you go?
2 \What do you do?
3 How do you feel?

e forty-six

) 7 % Work in pairs. Write
a paragraph from a diary to
describe a natural disaster.
Read it to another pair, but

don’t say what it is. Can they
guess?

m
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Vocabularyland(Grammar

Objectives

# Lesson oims: to learn and use words for extreme weather; to
leorn ond use reported questions ond commands

* Torget language: hurricane, tornada, thunder and lightning,
gale, heatwave, drought, forest fire, volcano, tsunami, flood,

avalanche, snowstorm,; ‘What is a hurricane® [ asked my dod what

@ hurricane was.
» Skills: Reading, Listening, Speaking

Materials
s Resources 48 and 12

Global Scale of English (GSE)

» Reoding: Con scan a simple text to find specific informaotion
(GSE 38). Con understand the order in which events happen,
e.g. in diary entries or a story {GSE 41).

« Listening: Can extroct factual infermation from shart, simple
dinlogues ar storias nbout past events, if spoken slowly and
clearly ond guided by questions or prompts (GSE 39).

» Speaking Conrepeat phrases and short sentences, it spoken
stowly and clearly (GSE 22). Can give an opinion in o structured
discussion, if guided by questions [GSE 46).

Assessment for Learning

F"gl- Setting aims and criterio: lesson abjectves presentation;
Key question technique

| Monitoring pupils’ learning: Lollipop stick technigue
Paer learning: pairwork; groupwork; Think-poir-share
technique

=== Independent learning: Summative questions technique

Starting the lesson

. "E?} Ask a key question What can you remember from Soleem's
[frightening experience? Pupils roise their hands to offer ideas.

Presentation

. (:?J' Explain that in this lesson pupils will leorn words for extreme
wenther and learn to use the reported quastions and commands.

= Pre-teach the new words. Write them all on the board and osk pupils
which ones they know or con work out. Pupils raise their honds
to offer ideas. Exploin meanings with definitions or drawings, e.g.
Avalanche: this i5 when snow fails down @ mounrtainside.

Practice

Pupil's Book

° J4.10 Look and match. Then listen, check
and repeat.

« Refer pupils to page 47, Tell them to look at the pictures.
« Ploy the oudio.
= Ask different pupils to offer answers.

Extra activity Critical thinking

« 1 Ask pupils to think about what people do to stay safe in
these conditions. They work in pairs and write down one idea for
-each condition. Promote closs discussion.

'B Read the diary in Lesson 5 again. How many weather
words can you find?
= Refer pupils to page 46.
s [ Pupils work in pairs to find the words. Ask for feedback.

Lesson 6

£ Match the people in the story to the words they said.

« '/ Pupils complete the activity individually ond then compare

AMSWars in groups.
« = Check answers using the Lollipop stick technique.

ﬁ " Look at the grammar table. Then read and circle the
correct options te complete the rules.

» Give pupils o minute to work out the rules. Explain that tenses
change in reported questions in the some woy as they do in
reported affirmotive ond negative sentences.

* Point out thot in Wh-questions, the word order changes back to
a reqular sentence. Write this example "What is this? my friend
asked. — My friend asked what that was.

« For yes/no questions, explain that the auxiliony verbs used
to form o question are replaced by if or whether. Write this
exomple "Did you like the movie?” [ asked John, — I asked John
ifwhether he had liked the movie.

* Toreport a command, rernind pupils te use the verb tell and the
infinitive with to. Write this example "Stay on this side of the
street! my dod said. —+ My dad told us te stay on that side of
the street.

* = Check answers using the Lollipop stick technigue.

» " Tell pupils to write down the carrect rules in thair notebooks.
Hove pupils check each ather’s notes.

ﬁ ¢ 411 Zeinab is telling Manal about a radie
interview. Listen and answer the questions.

* Play the audio. See poge 122 for audioscript. Ask o --}"'lr
different pupils to write their answers on the board. Ed, AL
O & ) Work in pairs.

« = Pupils work in pairs using the Think-pair-share technique.

Diversity

Challenge

* Pupils check ench other's written quastions and commands
before they report bock to each other.

Support

« Go around the class briefly checking pupils’ questions and
commands before they report back in pairs.

Finishing the lesson

= =1 Using the Summative questions technique, write on the board:
The best thing in this lesson for me was ... . Pupils complete the
sentence in their notebooks.

Lesson 7 Activity Book

Objectives

* Lesson aims: to use words for extreme weather; to use reported
questions and commaonds

« Target language: hurricane, tornado, thunder and lightning,
gale, heatwave, drought, forest fire, volcano, tsunami, flood,
avalanche, snowstorm; 'What is o hurricane® [ asked my dod
what a hurricane was,

« Skills: Rending, Listening

Global Scale of English (GSE)

« Reading: Can scon a simple text to find specific information
[GSE 38). Con understand the order in which events happen,
e.0. in diory entries or a story (G5E 41).

« Listening: Con extroct foctual information from short, simple

dinlogues or stories about post events, if spoken slowly and
clearly and guided by questions or prompts (GSE 39).



Vocabulary and Grammar,

ﬂ @9 Look and match. Then listen,
check and repeat.

hurricanes tornado?
thunder and lightning2 gales
heatwave ¢ drought? forest firei2
volcano11 tsunamis floodioe
avalanche 7 snowstorm 2

#) Read the diary in Lesson 5 again.
How many weather words can

Refer to Activity 2 on page 111
you ﬁ“d?fnr DRSWer Key swers underlined

£) Match the 'i:""a’E'ﬁ‘l’e in the story to
the words they said.

Saleem Saleem's dad
the hotel manager

=1

‘What's a hurricane?’ saleem
‘Don't worry! A hurricane is just
a big storm. Saleem's dad

‘Do you know what to do?’ Saleem
t(&::- htﬂeEh: ,El"i':'g room, please.’

‘Don't panic.” the hotel manager
‘Hold my hand.’

faleem's dad

Pl

= T R -

W'I1.|_.| are heatwaves and :lruu.g-ht:
happening more ofte
ere anything we can do about this?
Whaot's a tyenami?

Ix

(4 ] "4 Look at the grammar table.
Then read and circle the correct
options to complete the rules.

Grammar

f

Reported speech: Wh- questions
"What is a hurricane?

| asked my dad what a hurricane was.
Reported speech: yes/no questions
'Do you know what to do?’

1 asked him if he knew what ta do.
Reported speech: commands

'Hold my hand!" - Dad told me to hold |
his hand.

< ; —]
‘Don‘t panic!’ -+ He told me not to panic. |

When we report questions, we
change present tenses

tenses and we sometimes
don’t change pronouns, for example

future

you becomes he.

When we report Wh- questions, we
use say question word.
When eport yes [ no questions,
We use tell + if.

Whe P report commands, we use

pronoun + fo + verb,

Gl

) ) zeinab is telling
Manal about a radio
interview. Listen and
answer the questions.
1 What four questions did the

presenter ask?

2 What four commands did the _
scientist gi'nl"E'? w___- Goto the basement of |_.l:|.|.r house.

i . ; Hide under a heavy table or desk.
3 & () Work in pairs.

Dan't go near windows or doors.
Daon't panic.

1 Ask and answer two gquestions

about natural disasters.

2 Give two commands about what

to do.
Taroy - $Een °

n than they used to?

Are tornadoes dangerous?

Assessment for Learning

din

Peer learning: poirwork; groupwork

‘==l Independent learning: Summative questions technique

Starting the lesson

- Put pupils in teams and play Don’t say it! with the vocobulory
from the previous lesson.

Practice

o Label the pictures.
Answer key 2 volcano, 3 tsunami, 4 thunder ond lightning,
5 avalonc he, & flood

3 () 4.12 Listen and tick (v} the extreme
weather that you hear. There is more than
one answer.

= Ploy the audio. See page 122 for audioscript.
Answer key 1tornado, gale; 2 heatwave, drought, forest fire

& heatwawve, 7 hot, 8 drought, 9 roin, 10 forest fire

'e Read and complete the reported questions.

Answer key 2 where penguins lived.; 3 asked if a tornado lasted
o leng time.; 4 asked when it was summer in Austrolio.; 5 asked if o
tsunami wos very dangerous.; & asked what she could do to help.

Extra activity Fast finishers

 Pupils write the new words from the lesson in their notebooks.

Finishing the lesson

= "~ Pupils close their books. Using the Summative guestions
technique, ask [s it easy to report questions? and say Don't forget
your homework! Ask pupils to report your question and command.

13
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Culture

Objectives

* Lesson oims: to learn about climate change and endangered
animals

* Torget language: revision of vocabulory and grammar
» Skills: Reading, Speaking, Listening

Materials
« sheets of A4 paper, enough for eoch group of pupils

s coloured pencils

« onanling map

Global Scale of English (GSE)

» Reoding: Can get the gist of short factual school texts {GSE 41).
Can scan a simple text to find specific information (GSE 38).

» Speaking Conexpress their opinions on fomiliar topics, using
simple language (GSE 46). Can give brief reasons for their
opinions on familior topics (GSE 48).

« Listening: Can wdentify key details {e.g. name, number} in factual
tatks on familior topics, if spoken slowly and clearly (GSE 38}

Assessment for Learning

{f’j— Setting oims and criteria: lesson objectives presentation
-~ Peer learning: pairwork; groupwork
=1 Independent leorning: Summative questions technigue

Starting the lesson

= Write these words on the board with the first and lost letter missing
ond ask different pupils to complete them: avalanche, drought,
flood, forest fire, gale, heatwave, hurricane, snowstorm, thunder and
lightning, tornodo, tsunami, volcano.

Presentation

e . :
. '.\r:f Explain that in this lesson pupits will talk about endangered
animals.

« Extension Ask pupils to find the Arctic, China ond Africa on o map.
Use an online map if ovaitable.

~Culture notes

* Polar bears are born on land, but live most of their life on sen ice
where they hunt seals for food.

* The ponda is clossified os o meat eater, but in fact it eats bomboo,
aften over 9 kg per doy.

 Gorillas are the largest primotes and they live in groups. The
dominant male is colled the sifverback.

Practice

Pupil’s Book

&) Before you read What's your favourite animal and why?
Will it be in danger because of climate change? Why?/Why
not?

* 22" Pupils discuss in poirs for one minute. Then ask for class

teedbock. Pupils raise their hands to offer ideas.
= Refer pupils to page 48. Tell them to look ot the photographs

and describe what they can see.

| Key words search
WWF list of endangered animals

Lesson 8

ﬂ l::'r 4 14 Listen and read.

* Play the text all the way through.

» Check comprehension with questions: What can’t
polar bears find in summer? (enough food to eat)
What will happen to pondas if there isn't enough bambooe? (They

won't survive ) What will couse more diseases? (the Earth getting
hotter}

Extra activity Critical thinking

+ " Pupils wark in pairs ond write down three things that they
didn't know before they reod the text. Ask Do you think people
know about endangered animals? How can they fearn about the
problem?

ﬂ- After you read Activity Book, page 41.
* Pupils turn to page 41 in their Activity Books.

0 £ () Waork in pairs. Which of these animals would you
most like to adopt and why?

= - Explain the meaning of adopt if necessary.
Fupils discuss in pairs for one minute. Encouroge class feedback
and discussion.

| Key words search

polar bears, giant pandas, mountain gorillos

Project

Write an action plan for how you can help an
endangered animal.

* (1~ Divide pupils into groups of four. Give each group popers and
coloured pencils.

» Give groups two minutes to brainstorm ideas.

» Help pupils decide who will do each port of the research. Assign parts
if necessary.

* Eoch pupil designs and writes their port of the oction plan.
* Have pupils present their plans together to the class.

Diversity

Challenge

* Pupils refer to the texts in their Pupil’s Books for help with
wotabulary ond grammar.

Support

« Suggest that pupils use modals and vocabulory reloted to the
topic. Write some ideas from the texts on the boord

Activity Book

n After you read Read the text on Pupil’s Book page 48
again. What do the sentences describe? Write.

Answer key 2 seaice in the Arctic, 3 mountain goritlas,
4 diseases, 5 polar bears, & bamboo

9 Answer the questions. Use complete sentences.

Answer key 2 Polar bears go onto the sea ice to find

their food.; 3 The sea ice melts completely in some areas.;

& The giont pandos won't surviva. # There won't be enough food
for the pandas.; 5 There are about 1,100 mountoin gorillos right
now.; & They can live in high temperatures.



o What's your favourite animal and why? Will it be in danger
because of climate change? Why?/Why not?

£) ) Listen and read.

Scientists have found that some animals might become extinct
because of climate change.

— Sea ice and polar bears — Bamboo and giant pandas — Global warming and diseases

The sea ice in the Arctic is

getting smaller each year. In

some areas, it melts completely

in the summer. This is causing

probdems for polar bears. These
* beautiful white bears go onto
the sea ice to find their food.
This means that they are in
danger because they can't find
enough food to eat.

ﬂl’ ‘

We must do everything we can to slow
down climate change, so that we do not
put animals in danger.

Polar bears have a very good
sense of smell. For example,
they can smell seals that are
16 km away!

j3] Activity Book,
page 41.

3 & (O Work in pairs. Which uf

these animals would you most
like to adopt and why?

e forty-eight

ﬂ s » .15 Listen to a report about another
endangered animal. Complete the notes.

* Play the audio for pupils to complete the octovity.
See page 122 for oudiascript.

Answer key 2 oronge, 3 white, 4 plonts,
5 flowers, & south, 7 5,000/ five thousand. 8 wetter,
9 colder, 10 forests

Finishing the lesson

| Using the Summative questions technigue, write The most
interesting thing in this lesson for me is .. en the boord and have
|:|u|:|1ls camplete the sentence.

: Glant pandas live in the
mountains in south and central
China. They eal bamboo, which
i5 90% of their diet. But bamboo
grows very slowly, so climate
change could cause problems.
If there isn't enough bamboo,
then pandas won'l survive,

Scientists are worried because as the
Earth gets hotter, there will be more
diseases. These can be passed from
humans o gorllas, so they might be in
danger in the future. Mountain gorillas
live in central Africa. In some ways, they
can adapt wedl to climate change. They
can live in high temperatures. But there
are very few mountain gorillas left in
the wild. We think there are anly about
1 100, so we must protect them from

Write an action plan for how you can
help an endangered animal.

1 In groups, choose an animal that is in
danger because of climate change. Use
one from the box below or find your
own.

snow leopard  African/Asian elephant
green sea turtle cheetah tiger

2 Decide who will research to find out
more about the following ideas:
* adopting an animal
* protecting natural habitats
* prganising a sponsored event
* visiting wildlife centres
3 Discuss and choose the three best ideas.

4 Present your action plan to the rest of
the class.

115
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EnglishlinTaction

Objectives

» Lesson oims: to learn to give odvice; to learn and practise
letters that are not pronounced in modals

» Target language: Perhaps you owght to ..
» Skills: Reading, Speaking, Listening

Materials
« FResource 28

Global Scale of English (GSE)

* Reoding: Con understand the main points of short, simple
dialoguas related to everyday situntions, if guided by questions
(GSE 34). Can scon o simple text to find specific information
(GSE 38).

» Speaking: Conact out a short dinlogue or rele ploy, gwven
prampts (GSE 38).

» Listening: Can understond some details in longer dialogues
on familiar everydaoy topics, if guided by questions or prompts
(GSE 42).

Assessment for Learning

E_tl_'} Setting aims ond criterio: lesson objectives presentation
| Monitoring pupils' learning: Loflipop stick technique

Peer learning: pairwerk; acting out

=1 Independent learning: Thought- provoking guestions
technique

Starting the lesson

. IWrite Advice on the boord. Using the Lollipop stick technigue,
sk pupils Who do you ask for good advice?

Presentation

. {_?i Explain that in this lesson pupils will learn to give advice.

« . Ask pupils to work in pairs and think of a phrase they would say
to give advice to a friend.

Practice

Pupil’s Book

= Refer pupils to page 49. Ask pupils to look at
the picture ond roise their hands to say what
they con see.

= Play the audio.

= " Check onswers using the Lollipop stick technique.

ﬂ' Read the dialogue again. Find five pieces of advice that
Mrs Akel gives Rana. Use the Say it! box te help you.

= Draw pupils' attention to the Sag it! box. Read out the sentences

and have pupils repeat os o class. Explain meonings if necessary.

* =~ Pupils work in pairs and discuss. Ask different pairs
for feadback.
+ Extension o Pupils read sut the dialogue in pairs.

Lesson 9

Diversity

Challenge

« 1 Ask two pupils to read out the dialogue to the class.
Support

* Read out one sentence at a time and have pupils repeat.

(" Take it in turns to give each other advice. Use the Say
it! box to help you.

= SH Place pupils in different pairs.
» Waolk around the closs monitoring pairs.

» Ask different pairs to tell the class their advice and compare
ideas.

Extra activity Collaborative work

+ ' Pupils remain in the same pairs as in Activity 3. They think
of twe more situations ond they give more advice.

Pronunciation

&) . 417 Listen and repeat. Is the th sound
the same or different in each pair of words?
Then listen again and repeat.

* Play the audio and have pupils repeat, making sure they copy
the pronunciation. Play it again, pausing ofter each word, and
hove pupils say if the th sound in each poir of words is the same
or if it's different. Play it a third time for pupils to confirm their
ANSWers.

» Extension If available, record individual pupils’ pronunciation of
each pair of words and hove them listen ond check themsaelbves.

Activity Book

40 ([, 4.18 Read and complete the dialogue.
Then listen and check.

* Pupils do the activity individually. Then they
listen and check.

* Pupils raise their hands to offer answers.

Answer key 2 If I were you, I would join o noture club;

3 Why don’t you look for one online?; & You could olwoys pick up

rubbish; 5 I think you should try to recycle more, too;

& Perhaps you cught to write a bleg.

ﬂ ¥ Read the statements. Write advice. Then act out the
dialogues with your partner.

g _55;._'.Fu|:|'||£. work individually. Check and correct answers
befare pupils act out in pairs.
* Walk around the room menitoring pairs.

) (419 () Listen to the words. Write
them in the correct column. Then listen
again and repeat.

« Ploy the oudio. Pause after ench word ond give
pupils time to write it in the correct column. Play
the audio again and have them repeat what they hear.
. r Pupils practise saying the words in pairs. Monitor
pronunciation.
Answer key weather: clothing, other, together;
thunder: thick, thorn, throat, throw, thumb



Rana: My friends and | want
to do something to
help animals that are in
danger. Do you have any
ideas?

Mrs Akel: Yes, of course. Fi!fst of all,
out ughat animals you can
%5;:: in our area. Why

finc
rubbish from the beac
too.

Rana: Oh, yes. That's a good
idea.

Mrs Akel: Perhaps you ought to
put a notice in the school
newsletter as well.

Rana: OK. Yes, | can do that.

Mrs Akel: Also, if | were you, |
would have a look at your
garden and make sure
that 1t's sate Tor animals
and birds.

E .

~Pronunciation

English in'action
Giving advice

&4 Listen and read. :
Answer the questions. :f.'r:‘e,f-“' 3
1 I1'!.!".|f}'|at does Rana_wrfmt to do?

animaols thot

2 How is Mrs Akel ﬁefﬁ?ﬁh her?

She's giving her some advice on things she can do.

9 Read the dialogue again. Find

five pieces of advice that Mrs
Akel gives Rana. Use the Say it!
box to hEIP you. Refer to the dialogue for

answer key (answers

ﬁl underlined in green).
B !

Giving advice

| think you should ...
Perhaps you ought to ...
You could always ...

If | were you, | would ...
Why don't you ...7

9 -

£) (O Take it in turns to give each
other advice. Use the Say it! box
to help you.

revise for an English test — how?
buy a present — where?

go out for lunch — which café?
play a new computer game —
which game?

* go to the cinema — which film?
* buy a new book — which book?

/‘/Jr Perhaps you ought to W

- learn some vocabulary.

weather thunder brother

a {.ﬁl Listen and repeat. Is the th sound the same or different
in each pair of words? Then listen again and repeat!t* #fferent in

vach poir of words, .--: :
thin feather three

r

Extra activity Fastfinishers

* Pupils read the dialogue in Activity Book Activity 1 to proctise
giving advice.

Finishing the lesson
« "= Using the Thought-provoking questions technique, ask How

do peaple give advice in your countryslonguager Is it the same or

different?

forty-nina e

n7



Reading

Objectives

» Lesson oims: to read ond understand a reading text

* Target longuage: foundation, tonne, prece, business,
government, end up: revision of vocabulory and grammar

» Skills: Reading, Speaking, Listening

Materials
& Besource 20

Global Scale of English (GSE)

» Reoding: Con identify key information in short, simple factuol
texts from the headings and illustratiens (G5E 33). Can get
the gist of shart, factual school texts (GSE 41). Can scana
simple text to find specific information {G5E 38). Can connect
the information in a text with the information given in charts,
graphs or diagrams (GSE 52).

« Speaking: Con give brief reasons for their opintons on fomilar
Eopics [GSE 4E).

» Listening Con extroct the key detoils from extended
informational monalogues, if delivered in clear stondard speach
[GSE 52).

Assessment for Learning

f_*-.-'j- Setting aims and criterio: lesson objectives presentation
Monitoring pupils' learning: Lollipop stick technique
270 Peer learning: pairwork; Expert envey technique

= | Independent learning: Thought- pravoking questions
technigue

Starting the lesson

ﬂ & J &.20 Listen and read.

-

% Write Plastic on the board. Ask pupils What do you use every day
that 15 plastic? Pupils think of ideos in pairs and then tell the closs.

Presentation

"f{} Explain thot in this lesson pupils will read o report.

Draw pupils’ ottention to these words: foundation, tonne, piece,
business, government and end up. Write them on the board and
exploin meanings: A foundaotion (s an erganisotion that helps people.
A tonne is one thousond kilos. A piece 15 a part of something. A
business is a company. The government is the politicians running a
country. 'End up’ 15 a phrasal verb that meons be somewhere at the
end of a journey.

Practice

Pupil's Book

£} Before you read Look at the title and the diagrams.

What do you think this report is about?

« Refer pupils to page 50. Ask students to read the titles of
the diagrams carefully, so that they understand what they
represent. Explain that they usually show differences of certain
things between years, e.g. the first one shows how much plostic
was produced todoy compared to how much plastic will be
produced by 2050,

« [t also shows how much plastic there is todoy compared to fish

and how much plastic there will be in 2050 in comparison to fish.

Lesson 10

» The second diagram shows a trend. Ask pupils to leok carefully ot
the vertical and horizantal line and check they understand what

each one shows (years and tennes respectively). This diagram

is differant because it shows the post ond the present amount of

plastic, whareas the first one makes o prediction about the future.

* Pupils roise their hands to offer onswers.
* Reod the Reading tip to pupils.

* Play the audio.
» Check comprehension with questions: What will

cause g problem in the oceans? (plastic) How much
plastic do we recyle? (five percent) What do small pieces
of plastic do? (kill fish} Who does the report give advice to?

(businesses and governments)

9 After you read Read again. Are these sentences true or

false? Say why.

* Pupils work individually te complete the octonty.
= "l Ask for feedback using the Lollipop stick technigue.

Ask different pupils to give reasons.

Extra activity Critical thinking

« - Pupils work in poirs to think of two maore true or false
statements for the report. They swap with another pair and
decide if they are true or false. For false anes, they give reasons.

ﬂ u;l How do the diagrams help us to understand the text?

« FL place pupils in pairs.
* Waolk around the room monitoring poirs.
» Ask different pairs for feedback.

£33 ¥ ( Work in pairs. How serious do you think the plastic

pollution problem is? What could you do to help?
« - Place pupils in pairs.

* Walk around the roem monitaring pairs.

» Ask different pairs for feedback.

Diversity

Challenge

» During feedback for Activities 4 and 5, include all pupils in the
discussion with prompts: Do you agree, (nome}? What do you
think, {mame)?

Support

» - Use the Expert envoy technique for pairwork for Activities
4ond 5.

Activity Book

ﬂ Read the definitions and write the words.
* Pupils complete the actwity individually. They compare
answers with o partner before closs feedbock.

Answer key 2 piece, 3 government, 4 tonne, 5 end up,
6 business

ﬁ Read the report on Pupil's Book page 50 again. Read
and complete the sentences with two words.
* Pupils complete the actwity individually.
* Ask different pupils to offer answers.

Answer key 2 thrown away, 3 every year, 4 are dongerous,
5 will be, & plastic problem



Literacy: reports®

To understand the main idea
of a report, read the title and
the first paragraph. Also, look
at the diagrams because they
can help you to understand
the information in the text

quickly.

Reading

ﬁ Look at the title and the
diagrams. What do you think this report

is about? plastic pollution

£} 5 Listen and read.

Plastic pollution in the sea

A report by the Ellen MacArthur Foundation has shown that by 2050, there will
be more plastic in the sea than fish! This will cause a lot of problems for the
whole planet.

Firstly, the report showed that we are making
twenty times more plastic than we were making 50
years ago. However, only 5% of these plastics are
recycled, so this means that a lot is thrown away.
Secondly, the report said that every year 8 million
tonnes of plastic pollution goes into the ocean.

This is the same as putting one rubbish lorry of
plastic into the ocean every minute. Small pieces of

plastic can kill fish and larger pieces of plastic are
dangerous for turtles and seals.

This report is important because it shows
how serious the plastic problem is. It
told businesses and governments to work
together to protect the oceans. It said that
in the future they should only use plastics
that can be recycled and it said that plastic
should never end up in the sea as rubbish.
Graph to show how much plastic
we make

LY I

taday 2050 .
£y ¥ |
Plastics production l E 250
L 5 m
F11 million tennes 1,124 million tonmes - Bt
SRS N i =1
o i o= 2 .
Ratio of plastics ta i & 'i TIE A i ]
fish in ooen = _‘F i "i- i L
1= =1:

tonne piece
government end up
U3 ) Activity Book, pags 43

foundation
business

e Read again. Are these

sentences true or false? Say why.
1 ms repart is about hcn}-u much plastic we will need to make in the future.
e (Iit's obout the roblem of plastic pollution in the sea.
here is more Tastn: in the sea than fish at the moment.

2
[ze (By 2050, there will be more plastic in the sea than .
3 We maée twenty times less ptstm 50 years ago than we do today. true
4 Only 5% of plastics are thrown away. false (Only 5% of plastics are recycled.)
5 Every year, 8 million tonnes of plastic pollution ends up in the sea. true

6 The report says that businesses and governments must both help with this
problem. true

{’ ‘< How do the diagrams help us to understand the text? - The :;::‘:‘L’::_::t:‘:::'; -

to understand how much of
each is in the sea now and
how much will be in the
sea by 2050,

The graph helps us to
understand how much more
plastic we are making now
than we were maoking 50
Years ogo.

B #= () Work in pairs. How serious do you think the plastic pollution
problem is? What could you do to help?

Fitty

Extra activity Fast finishers

* Pupils write the words in contaxt in their notebooks
with definitions.

9 Answer the questions. Use complete sentences.
* Pupils complete the activity individually. They con refer to
their Pupil’s Books if necessary.
Answer key 2 We maoke twenty times more plastic now thon

we did 50 years aga:; 3 One rubbish larry of plostic goes into
the scean every minute.; 4 Larger pieces of plostic cause
problems for seals and turtles.; S It's important becouse it tells
us that plostic pollution is o serious problem.; & Businesses
should olwoys use plastics that con be recycled.

Finishing the lesson

s “==i Using the Thought-provoking questions technique, ask Did you
find the report interesting? Was it easy or hard to understand? Did
the diograms help! and encourage class discussion.

19
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Writing

Objectives

¢ Lesson oims: towrite report

» Target longuage: revision of vocobulory and grommar
» Skills: Reading, Speaking, Writing

Materials
« sheets of A4 paper, enough for each pupil

Global Scale of English (GSE)

» Reading: Can identify main poragraph topics in simple texts on
familior subjects, if supported by prompts or questions (GSE 41).

» Speoking: Can give brief reasons for their opintons en fomiliar
topics {GSE 48).

»  Writing: Can integrote numericol information into an
informational text to gve mare precise detoils, given a model
(GSE &4).

Assessment for Learning

{El— Setting aims and critero: lesson abjectives presentation

f Monitoring pupils’ learning: Lollipop stick technique

=2 Peer learning: pairwark; Twe stars and a wish technigue;
groupwork

=1 Independent learning: Summative questions technique;
portfolio

Starting the lesson

. iiF Pupils work in groups of three or four to write down as many
environment words from Unit 4 as they can remember in one minute.

= = Ask for feedback using the Lollipop stick technique.

Presentation

. {f} Explain that in this lesson pupils will write o report.

Practice

Pupil's Book

ﬁ Look at the diagrams. Do you think they are a helpful
way to present infermation? Why?/Why not?

= Refer pupils ta poge 51 Ask pupils to look at the first diagram ond
study the information. Then do the same for the second one.

+ Cwve students enough time to go through the sgmhuh. numbars and
colours and maoke sure they have worked out the colours/ways to
help the environment to the corresponding sections in the circle.

= 77 Pupils discuss in pairs. Ask for feedback using the
Lollipop stick technique.

ﬂ Read the How to write... box. Then read the report in
Activity 1 again and match the paragraphs with the
descriptions.

= Pupils work individually. Ask o pupil to offer answers. Ask for
closs agreement.

+ Extension Check comprehension with questions: What waos the
survey about? (the environment) How old were the pupils who
took part? (12 and 13) How many pupils thought picking up
rubbish wis the best way to help? (14% ) Did the survey show
that pupils are interested or not interested in the environment?

{interested)

£ Write a report on a survey about endangered animals.
Use the How to write... box to help you.

* Reod the Writing tip to pupils.

* Point out to pupils thot the diagrams they need to use are the
same as the ones in Exercise 3.

« Give pupils time to complete their plan. Monitor and help.

* Pupils work individually te complete the report. Moke sure that
pupils double check their spelling and punctuntion.

* Pupils evaluaote their own work

4 Using the Two stars and o wish technique. pupils read and

check each other's work.

Diversity

Challenge

= Pupils work alone on their reports and diagrams.

Support

= Maniter and help pupils while they write the reports and drow
dingrams.

Extra activity Creativity

« i After checking their written work, pupils copy it onto o sheet
of paper and find/draw o picture of the ploce. They display their
work on the classraom wall and later add it ta their portfolios.

Finishing the lesson

» “F= Use the Summative guestions technigue to ask What did you
fearr today? Pupils raise thewr hands to answer.

Lesson 12 Activity Book

Objectives

« Lesson aims: to write a report
* Target language: revision of vecobulary and grammar
« Skilis: Reading, Writing

Global Scale of English (GSE)

* Reading: Con identify moin paragraph topics in simple texts on
familiar subjects, if supperted by prompts or questions (GSE 41).

*  Writing: Con integrate numerical information into aon
informational text to give more precise details, given o model
iIGSE 541,

Assessment for Learning

Monitoring pupils' learning: Lollipop stick technique
=L Peer learning: pairwork; groupwork; Two stors and o wish
technigue

=i Independent learning: Learning diory

Starting the lesson

. _-"_.'_:_'-Flug The ball is burning! or Pass the ball to revise the vocabulony
from Unit .

Practice

o Read and complete the sentences with while or however.
* Fupils complete the activity indovidualiy.

» U | Check answers using the Lollipop stick technique.
Answer key 2 while, 3 However,



Is it important to help the environment?

@ Don't know | #%
.G | BRED

A7%
o Yes R TR T T

Wik

What's the best way to help
the environment? .

ﬁ 32% Recycling
24% Saving energy
a.l 18% Saving water
AR 14% Picking up rubbish
- 9%, Planting trees |

- Survey of 453 students,
0 3% Don't KNOW .04 petween 12 and 13years |

-

[ How to write... ELTEL

what the report is about.
shows ... to explain the results.
and in conclusion.

* Don't include your own opinion -
just present the facts.

, -

while and however
To compare two different
things, use while or however.

e Look at the diagrams. Answer the questions.

Answer key 2 3Bb, 31114, 4 77%, 5 4 ways, b toke o quick shower,
turn off the water when you're brushing your teeth

) '/ Study the two diagrams and plan a report about the
survey results.

* Give pupils ona minute to complete their notes. Monitor and

help with ideas.
* i Using the Two stars and o wish technigue, pupils read and

check ench other's wark.

a Mow write your report.
= Pupils work individually to complete the report.

'B Read your report. Check your spelling and punctuation.
= Moke sure pupils double-check their spelling ond punctuation.

* Use expressions such as this survey 2 Paragraph tw

o Look at the diagrams. Do you think they are a helpful Writing
way to present information? Why?/Why not?

Young people and the envirenment

These -:Fin-gmrnf fhola o students
aniwered a furdey about the envire nmeat
53 students, betwesn the ages of 12 and 1%
Were artked ta quettiong. :

Firstly, the jurvey asked rhudents if it wag
imporfant to he |p the enviranment: Maost
rtudents (87%) said yer. Secondly, the
furvey asked what the best Way te help

the enviroament war. $2% of students said
recycling Wwhile 24% caid saving energy. 18%
said saving water and 19% said picking up
rwbbish, However, anly 1% of students said
i'.hai'planhng trees war the bect thing to de.

In cenclution, this su rvey tholws that mest
yeung people are intererted helping the
enviranment. Alyo, they think that recycling
and faving energy are the best wayr to he!p-

Read the How to write... box. Then read the report in Activity 1 again
and match the paragraphs with the descriptions.

a Describes the
survey results in

* Use a clear title which explains : 1 Paragraph one detail

b Explains what
the survey results

* Use phrases such as firstly, secondly 3 Paragraph three show.

¢ Says what the
survey was about.

9 Write a report on a survey about endangered animals. Use the How to write...

box to help you.
. Is it important ta What's the best way

1 anl-r. at the dtagrams and hiin endaiaioed s hiolw indcinsaad

write a plan, using the R R

mf'.:'rm ation in .ﬂ.t‘tl".fl'[y 2. B Dan't know. &% & Pretecting ther homes: 42%
2 Write your report. B No: 4% » Suppirting wildlife
3 Read and check your report, ™' 97% Sharitien 1A

Check your spelling and : B MOCIAg I QuECRnE

unctuation e ot
P ) o ® Picking up rubbish: 12% Sy

842 stiide
I = | . ot using plastic 9% e

* Dan't know: 4% 13 and 13 years

fitty-one e

o ¢ Work in pairs. Read your partner's report. Is there a

good conclusion?

evoluate their partner’s concluston.

Extra :I:ti\l'itg Fast finishers

* Pupils find all the numbers in the lesson and write them down in

words.

Finishing the lesson

=1 Pupils write down what they ochieved in their Learning diary;

Today I wrote a report about ..

-

L Mext lesson Unit 4 Test
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Audioscripts

4.6 & 4.7

Narrater: One. Jober is talking to his mother. What must he recycle?
Boy: Can [ sort out the recycling to take to the bins? Should 1
toke this metal water bottle?

Woman: Mo, you don't hove to take that todoy. I can use it ogain, so
leave it by the sink.

Boy: ¥What about this gloss bottle?

Woman: Yes, thot should go. But don't take my newspoper. I haven't
finished it yet!

Boy: Ok

Narrator: Two. Alia is talking to her father. What should she do to
save energy?

Girl: Our school is toking part in o competition to sove energy.
We must do something ot home to help the planet, too.

Man: 0K, what do you want to do?

Girl: We should plant a tree!

Man: Hmmm, that's o bit difficult. ¥e don't hove a garden -
where are you going to plant it?

Girl: Hmm, good point. Can we de something to save water
then?

Man: Well, we olready have showers instead of baths. And we

always turn the water off when we brush our teeth. [ know!
e should ride our bikes to school instead of taking the
cor.

Girl: Yes, let's do that! It will help to stop pollution and it's good
fun!

4.8

Harrator: One

Boy 1: Excuse me, Mrs Hoddad. Con we hand in our reports on
Sunday?

Woman: Mo, Faisal. Everyone must hand in their report on
Thursday.

Boy 1: 0. And do we hove to moke o poster, too?

Woman: Mo, you needn't do that. You con do a digital
presentation if you like.

Boy 1: That's good. I prefer working on the computer.

Narrator: Two

Man: Why are you inside the house, Dalia? It's a beautiful
spring day.

Girl 1: I know, but I want to watch this video.

Man: Why don't you go out now and watch the video loter?

Girl 1: You're right. I'li call Abeer and we can go to the park.

Man: Good, but come back by holf post five, please. We're

going out for dinner ot six o'clock.

Girl 1: Of course. See you later!

Narrator: Three

Woman: Muneer, you're going to be late for school.

Boy 2:  Justo minute, Mum. I con’t find my Maths book, and I
need it todoy.

Woman: Oh, Muneer. You can’t find it because your bedroom is o
mass!

Boy 2:  [know. [should tidy it up this weekend.

Woman: Good idea, but why not todaoy?

Boy 2:  OK Iwill

Narrator: Four

Girl 1: Hey, Alio. Do you want to go to the cinema this afternoon?
Girl 2: Sure! But waoit ... T don't hove any money.

Girl 1: Mo problem. I can pay for you this time.

Girl 2 Mo, that’s OK. I can ask my mum ond dod for some maney,.

A1

Girl 1: I was just listening to on interview with o scientist
about notural disosters. The presenter asked him
why heatwaves ond droughts were happening more
often than they used to and he also asked if there was
anything we could do about that.

Girl2:  Well, you don't have to be o scientist to answer those
guestions. Heaotwaves ond droughts are hoppening more
often becouse of climate change, so if we want to do
something we have to stop polluting the envirenmant.

Girl 1: ¥es, that's what the scientist soid!

Girl 2:  What else did he ask?

Girl 1: He asked him what o tsunomi was.

Girl 2- I know this, too - thot's a big wave, which is coused by
an earthquake or volcano under the sea

Girl 1:  Yes, that's right. You're a bit of on expert on natural
disasters, aren't you?

Girl 2:  Iwatch quite o lot of videos obout extreme weather! 1
think it's really interesting!

Girl 1: Can you answer the last guestion, too? He asked him if
tornadoes were dangerous.

Girl2:  Reaolly? Everyone knows the answer to that question! Of
course they ore!

Girl . Yes, the scientist thought that wos o strange question, too.
Girl2:  Idont know much about tornodoes though. What else

did he soy?
Girl 1: He gove some advice about what to do during a tarnada.

He told listeners to go to the bosernent of their houses or
to hide under a heavy toble or desk. He told them not to
go near windows or doors and he told them not to panic.

Girl2:  Hmmm, thot's interesting. I'm going to go and watch
some videos about tornodoes now!

412 & 413

Narrator: One

Woman: OK, closs. Does anygone know what a hurricane is? Nada?

Girl 1:  Yes, it's o really big storm with lots of rain and strong
winds that blow around in o circle

Woman: OFK. And how s that different from o tornade? Beem?

Girl 2: A tornado s smaller, but the winds are muech faster. And
tornadoes don't lost as long as hurricanes.

Woman: Good And what obout a gole? What's that? Hanan?

Girl 3:  Agaole s a very strong wind, but it doesn't blow around in
circles like o hurricans or a tornodo.

Woman: Excellent! Mow open your books . ..

Marrater: Two

Boy 1: Phew! It's so hot todoy. When is this heatwave going to
end?

Man: The weather service says it could last another two or
three doys.

Boyt:  Oh, nal And when is it going to rain?

Man: I don't know. We're going to have a bad drowght this

year. Everything is so dry and thot's dangerous.

Boy 1: Dangerous? Why's that?

Man: Because there could be o forest fire. Do you remember
what happened in Californio last year?

- Boyl:  Ido! That was terrible! Let's hope for roin!

415

The Monarch butterfly

We can find them in Morth America. They are black ond orange with
white spats.

Monarchs get their foed from plants and flowers.

They fly south in winter ond travel about five thousand kilometres
from the US to Mexico

Manarchs will have problems if winters become wetter and colder.
Peaple are olso destroying the forests where monarchs live.
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Languagelboostery2

Objectives

* Lesson oims: to consolidate and extend vocabulary and
grammar from Units 3-4

» Torget language: climate chonge vecabulary, saying big
numbers
« Skills: Vacabulary, Reading, Speaking, Writing

Materials

» sheets of Ad paper, enough for each student
« stopwatch or timer
* TrueFalse response cards

Global Scale of English (GSE)

Lesson 1

Assessment for Learning

{?3— Setting aims and criteria: lesson objectives presentation

Manitoring pupils’ learning: True/False response cards
tec hnigue; Lollipop stick technigue

o]

i1 e

Peer learning: pmrwork; groupwaork

TR

Independent learning: Summaotve questions technique

* Vocabulory: Can use languoge reloted to environmental ssues [(GSE 43-58).
* Reading: Con extract factual detoils from o simple text (GSE 40). Can scan o simple text to find specific information {GSE 41).
» Speoking: Con give brief reasons for their opinions on fomilior topics (GSE 48).

* Writing: Can write simple factual dezcriptions of animals (e.g. habitat, abilities), gven prompts or o model (GSE 38). Can integrate
numerical information into an informational text to give more precise details, given o model (GSE 54).

Mapping

Scope and Sequence Matrix Learning Outcomes and Performance Indicators

Theme & Listening: responding to instructions or

Environment questions obout an orol activity; moking
a variety of simple inferences; responding
accurately to oral language
Speaking: respanding to speakers {asking
and answering questions, commenting,
giving suggestions); partaking in simple
discussions

Rending: previewing a text. making
predictions about content; skimming and
scanning for main ideas and details
Writing: using pesing questions, prablem-
solving proctices and scenarios to conduct
small-scale investigotions and projects;
expressing themselves in writing different
forms for different purposes (e.q. letters,
emails)

Viewing and presenting: discussing own
feelings in response to visual messoges;
presenting ond developing tdeas ond opinions
on a variety of topics orolly or visually

Starting the lesson

= Tell pupils they ore gaing to talk about climote change. how our
pionet is offected by it, ond what we should do to help.

Presentation

. "ﬁ Explain that in this lesson pupils wall learn more vecabulary
related to climate chonge.

Practice

Pupil’s Book

ﬁ 'Y How many words can you say about climate change?

= Setatimer to one minute and have pupils think of os many
words ond phrases as they can and write them in their
notebooks. Give the examples of global warming and save
water. Elicit their ideas and count as they say them, writing
appropriote exampies on the board.

Listening: identify the gist of short to medium-length possages,
presentations, and messages; moke suggestions for the improvement
of his/her own and peers’ presentations; ask and answer questions
about what a speaker says in order to clarify comprehension, collect
additional infermatian, or enhonce understanding of a topic or 1ssue;
identify signal words and use them to understond the sequence of and
relotionships between ideas (moin idea detail, cause/effect, contrast,
chrenological order, exemplification, fact/opinion)
Speaking: partoke in dinlogues with little ar no help from the teacher;
rtake in short discussions on simple themes; articulote evidence-based
and sound toble-topic discussions
Reoding: preview a text and make predictions about its content; skim
and scan a text for generol ideas and specific details; draw inferences
through referring to explicit detoils ond examples in o reading text;
describe the logical connection between porticulor sentences ond
poragraphs in a text {comparison, couse/effect, first/second... ina
sequence); explain how an outhor uses reasons and evidence to support
particulor points ina text
Writing: practise writing different types of texts (descriptive, narratve);
write a well-developed text, considering purpose and audience
Viewing and presenting: discuss own feelings in response to visunol
MESSOGES

s Extension .';':;;-". Put pupils inta small groups. They think of ane
unpleasant fact relaoted to climate chonge that they know. It can
be thot coral reefs are dying, or that ice caps are melting, and so
an. They raise their hands to say their ideas.

£) Read and complete the article with the missing headings.

» Ask pupils to look ot the photo. Ask Whot animal can you see?
What do you know about polor bears?

» Reod the parographs around the class. Pupils roise their honds
to offer the answers.

» 0 Using the True/Folse response cords, pupdls respond to these
statements: Polar bears have black skin. (trug) They can weigh
B0 kilos, (true} Polar bears cannot swim. (false) There are only
20,000 polar bears left. (false) The Arctic is 30% bigger than it
was in 1979 (folse)



{ o - 3 @
€Amning
£} ' How many words can you
say about climate change?

3 Read and complete the article
with the missing headings.

Three sad facts Three fun facts

" Three fun facts
= ‘You might think that polar bears are white,

bt they actually have black skin! The light
an the fur makes them look white!

= Male polar bears can be up to three metred
long and weeigh up to 80O kilograms. That's
as much & about ten men!

= Palar bears can swirn for days at a tirme. 4
fernale polar bear ance swam for nine days,
travedling over 687 kHometres!

{2} Three sad facts

» There ase only abseut 30,000 palas heass
beft im the Arctic. B we don’t de something
to help, scientists think that this numbes
will go down by 30% by 2050.

= The sea jce in the Arctic is disappearing
becawse of global warming. 11 more than
0% wmaller now than it was in 1979, o
some polar bears can't find enough food.

s Pallution from ships is put inta the sea.
Palar bears get sick when they saim in
polluted sea or eat fish that are full of
pallution.

@ Fritiy- Ewo

a Read the article in Activity 2 again. Answer the questions.

« Ask pupils to look at Activity 3. Read out the first sentence and
tell pupils that they con find the answer in Activity 2.

= = Pupils work individually to complete the activity. Chack
answers using the Lollipop stick technique.

+ Extension 7 Pupils write down three more questions about the
text and ask and answer in pairs.

ﬂ How do we say numbers over 100? Find and say three big
numbers in the article. Use the Say it! box to help you.

* Read the numbers and have pupils repeat them.
+ Pupils find the numbers in the article, then check answers in
pairs. They proctise saying ond writing the numbers.

Extra activity Fastfinishers

= Give out o sheet of A4 poper to eoch pupil. Write five numbers
in numerals an the boord; 98, 954, 2130, 9087, 11279, Have
pupils write the numbers in words. Write, e.g. four hundred and
ninety-eight.

Activity Book
o After you read Read the text on Pupil's Book
page 52 again. Write True or False.

* Pupils look at the photo. Ask if they can remember what the
text said about polar bears when they swim in the sea. {They
get sick when they swim in polluted water. )

* Pupils read the text and complete the activity individually.
Answer key 2 True, 3 True, 4 Folse, 5 True

Lesson g

Language booster 2

£} Read the article in Activity 2

again. Answer the questions.
1 How long are some male polar
bears?
3 metres
2 How much do some male polar
bears weigh?
B00 kilograms
3 How far did a female polar bear
once swim in nine days?
over 4E7 kilometres
4 How many polar bears are there
in the Arctic?
about 30,000
5 How much smaller is the Arctic
sea ice now than in 19797
0%

) How do we say numbers over

1007 Find and say three big
numbers in the article. Use the
Say it! box to help you.

BO0 - eight hundred

487 - six hundred and eighty-seven

@LJEDH - thirty thousand
-

Saying big numbers

1o onefa hundred and one

200  two hundred

450 four hundred and fifty

710 seven hundred and seventy
835  eight hundred and thirty-five
1,008 one thousand

10,000 ten thousand

'o Rewrite the false sentences from Activity 1to make
them true.

* Pupils correct the false statements {1 and 4).

Answer key 1 The skin of polar bears is black. ; 4 Polar bears con
swirn for days at a time.

a Write the numbers in words as we say them.
« Pupils complete the activity individually and write the
numbers in words.
* Extension Hond out a sheet of Ad poper to each pupil. Soy

st numbers and have pupils write them down in numbers
ond then in words.

Answer key 2 two hundred and fifty, 3 five hundred and aighty,
4 six hundred and five, 5 nine hundred and fifty, & one thousand

'ﬂ %_q' Research and write one more fun fact and one more
sad fact about polar bears.

= Ask pupils what fun facts and sad facts they can remember
from page 52 of the Pupil's Book,
* Pupils work individually to complete the activity.

Finishing the lesson

s 7=1 Use the Summative quastions technigue to ask pupils what they

think about whaot they learnt teday. Ask What did you like best?

* Write on the board: Todoy I have learnt ... . Hove pupils complete the

sentence.
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Languagelboostery2

Objectives

* Lesson oims: to consolidate and extend vocabulary and
grammar from Units 3-4

* Torget language: climate chonge vecabulary, saying sentences
with should/ shouldn't, using by myself, by yourself

« Skills: Listening, Reading, Writing, Speaking

Materials
« sheets of Ad paper, enough for each pupil

Global Scale of English (GSE)

* Listening: Canunderstond some details in extended dialogues on
familior everydaoy topics (GSE 46).

» Reoding: Con find a word in a sentence thot has the same
meaning as another given word or phraose (GSE 44). Con identify
specific information in detoiled written dialogues (GSE 53). Can
find relevant internet texts on specific topics ond extract the most
impaortant information, e.q. for school projects (GSE 55).

¢ Grammaor: Conwse "should{n't)’ to offer or osk for odvice or
suggestions {G5E 36). Con use reflexive pronouns as objects or
complements (GSE 44).

« Writing: Can write simple factual descriptions of animals (e.g.
habitat, abilitwes), given prompts or a mode| (GSE 38).

» Speoking: Conact out a simple role-play or dialogue with correct
intonation (GSE 41).

Assessment for Learning

F:_-:-:J- Setting aims and criteriao: lesson objectives presentation
1 Monitoring pupils' learning: Lollipop stick technigue
“L: Peer learning: pairwork; groupwork

‘== Independent learning: portfelio; Summative questions

technique

Starting the lesson

| MNadia:

= Review the numbers ond vocobulory from the previous lesson. Say

nurnbers from the text on poge 52 for pupils to =0y what they refer
to without opening thetr books. Say, e.g. 800 (kilograms a polar beor
can weigh), 30,000 (the number of polar bears left in the Arctic).

Presentation

. ‘-.z* Explain that in this lesson pupils will learn more vecabulary

related to climote change and will talk about things they can do by
themselves.

Practice

e' # 2 LB2.1 Read and circle. Then listen and

Pupil's Book

check.

= Pupils look ot the photo in Activity 2. Tell pupils
that the teenagers are talking about climate change. Ask Do
you talk about climate change with your friends? Are you
worried obout it?

* Pupils read the conversation silently and circle the words.

* Ploy the oudio for pupils to listen ond check their answers.

« Encourage pupils to say any words they got wrang. Help by
explaining their mistokes.

= <= Pupils rend the conversation in pairs. Ask some pairs to
perform the conversation for the class.

Lesson 2

Hey. I'm just reading an article in this geography
magazine about how the Arctic sea ice is disappaaring.
That means that polar bears are in donger. We must do
something to help them.

Salwa:  But whot can we do to improve things for polar bears? I
caon't save them all by myself!

Madia: Mo, of course you can't do it by yourself. But, if we all
helped, then we would really make a difference.

Salwa:  How do you mean?

Madia: Well, global warming is destroying the sen ice. 5o we
should do everything we con to stop global warming.

Solwa:  Oh, yes, I see. There are lots of things we can do to help
with that. For example, we shouldn't woste energy and we
should recycle plastic. paper ond gloss.

Maodia:  Yes, and I should repoir my bike so [ can cycle to school.
We also need to find o woy to tell other people how they
can help.

Salwa:  [know! Let's invent o new game about protecting the
envirenmenk! We con caoll it the "Go Green Goame'l
Great ideal

Madia:

) "< Look at the grammar table. Then read and circle the

correct answer to complete the rules.

» Reod out the grammar table. Ask pupils if they know other ways
of saying by myself (alone or on my own) Ask pupils questions
about what they do by themselves, e.g. Do you moke your bed by
yourself? Do you make breakfost by yourself? Con you tie your
shoelaces by yourself? Have them answer in complete sentences
using by myself

* 5 Pupils complete the activity indwidually. Check answers
using the Lollipop stick technique.

n Say the sentences using by myself or by yourself.

= ML Pupils work in pairs and read and say the sentences.
* Pupils give ather examples of things they can do by themsehes.
They share their ideos with the rest of the class.

G % Play the 'Go Green Game'.

» Reod the instructions oloud and the information in the squares.
Tell pupils that some of the phrases ore what we should do and
some what we shouldn't do.

- Pupals work in pairs and ploy the gome.

* Help ond monitor where necessary.

Possible answers 1 We should sove water. 2 We should plant
trees. 3 We should switch off lights. 4 We shouldn’t waste
energy. 5 We should recycle plostic. & We shouldn't destroy

the rainforasts. 7 We should pick wp rubbish. 8 We should use
renewnoble energy. 9 We shouldn't cause pollution. 10 We should
protect endangered onimals. 11 We should recycle poper. 12 We
shouldn't cut down trees.

Extra activity Fast finishers

* Hond out a piece of A4 poper to eoch student. Have pupils write
o summary of the game. They write the ti.ﬂ_E How to sove our
planet and the sentences with illustrations.

= ‘== Suggest pupils keep their work in their portfolios.

» Extension Use games in the Gomes Bank to review any new
words.

Activity Book

) (. LB2.2 Read and listen to the dialogue
on Pupil's Book page 53 again. Answer the
questions.

+ Play the audio for pupils to isten and answer the guastions.
* Ploy the oudio again for pupils to check their answers.

Answer key 1 They want to help to save the polar bears
becouse they ore in danger.; 2 They are going to moke o game
about pratecting the environment.




£) & Read and circle.
Then listen and check.

Madia: Hey, I'm just reading an article in this
geography magazine about how the Arctic
sea ice is (1) appearing /disappearing, That
means that polar bears are in danger. We
must do something to help them.

Salwa: But what can we do to (2)]

save things for polar bears? | can't

(3) improve /(save)them all by myself!
Nadia: No, of course you can't do it by
yourself. But, if we all helped, then we
would really make a difference.

Salwa: How do you mean?

Nadia: Well, global warming is destroying

the sea ice. 50 we should do everything we
can to stop global warming.

we can do to help with that. For example,

we shouldn't (4)ivaste/ disappear energy
and we should (5) destroy lastic,

paper and glass.
Nadia: Yes, and | should repair my bike so |

can cycle to school. We also need to find a
way to tell other people how they can help.

Salwa: | know! Let's (6 improve
a new game about protecting the
environment! We can call it the 'Go Green
Game’!

Nadia: Great idea!
| @ fu., Look at the grammar table. Then

complete the rules.
Grammar
Reflexive pronouns after by

| can't save them by myself.
ll‘.]f course you can't do it by ynurse!f.}

We us yourself with ‘I,

- We use myself '|1:h "you',

6 Write suggestions.

* Ask o volunteer ta read out the wards in the word boee. Check
comprehension.

* Pupils complete the actoity individually.

« Extension - Pupils work in pairs and write new sentences

with the woards in the box

Answer key 2 disoppeared, 3 invented, 4 wasted, 5 saved,
& improved

o Read and circle.

* Pupils look at the dlustration. Ask Can you eat o whole pizza by
yourself?

* Pupils complete the activity individuatly.

Answer key 2 myself, 3 myself, 4 yourself, 5 myself, & myself

Salwa: Oh, yes, | see. There are lots of things

read and circle the correct answer to

0 S5ay the sentences using

by myself or by yourself.

1 | can do my " I cando my
homework homework by
on my own. myself.

2 Are you going 'xh"

to walk to th'E'.ﬁ.rr you going to walk to
Shl::lp alone? the shop by yourself?

3 | want to watch this film alone.
| want to w:ﬁ:l‘t this film by myself.

4 Can | cook dinner on my own
tl}l:la_"l'?'ﬂﬂ.n i cook dinner by myself today?

5 If you go out alone, you must
take your phone.

If you go out by yoorself, you must
take your phone.

) ¥ play the 'Go Green Game'.

Take it in turns to choose a square.

Say a sentence with
we should / shouldn't.

Score one point for each correct
answer.

fukty-three @

Extra activity Critical thinking

1 e Pupils think obout ways to reduce their carban footprint in
groups. Give them ideos to help them get started. Say. e.q. You can
take public transport. You can fiy less.

Finishing the lesson

» - In poirs, pupils write three things they enjoyed obout todoy's
lesson and one thing they didn't like. Pupils share their thoughts with
the closs.

s “F=I Use the Summative questions technigue to ask pupils what thay
think about what they learnt today.
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Social'Studies

Objectives

& Lesson aims: to learn how to gwve an explonotion
» Target laonguage: arrow, gas, coal, cut down
» Skills: Reading, Speoking, Listening, Writing

Materials

« sheets of Ad paper, enough for each group

Global Scale of English (GSE)

» Reoding: Con connect the information in o text with the
information given in charts, grophs or dingrams {G5E 52).

» Speoking: Conexpress their opinions on fomifiar topics, using
simple language (GSE 41).

« Listening: Can wdentify key details {e.g. name, number} in factual

tatks on familior topics, if spoken slowly and clearly (GSE 38
» Writing: Can use linking words such as "when”, "if", "that" and
"becouse” to join clauses and sentences together (GSE 47).

Assessment for Learning

I:{} Setting aims and criterio: lesson objectves presantation
=1 Monitoring pupils’ learning: Loflipop stick technique
-~ Peer learning: pairwork; groupwork
== Independent learning: Thought- provoking questions
technique; Summative questions technique

Starting the lesson

) Learn () LB2.3 Listen and read. How can we

. ‘JE' Write Explonation on the board. Ask What verb does the noun
eaplanation” come from? ond elicit explain.

Presentation

& W {5‘ Exploin that in this lesson pupils will learn how to give an
explonation about the environment. Ask pupils to soy one word
connected to the environment using the Lollipop stick technigque.

Practice

Pupil's Book

'o Think What do you know about changes in the
environment?

= " Refer pupils to poge 54. Read the questions. Pupils discuss

for one minute in pairs. They then raise their hands to offer
idens to the class.

= Teach the words by writing them on the board and exploining
meanings:
Orrow.: =
gas: this is air we burn for energy

coal: this is black rock we use to make electricity
cut down: this means to chop down

Lesson 3

plan an explanation of how or why something
happens?

» Before pupils read, tell them to note down
key words from the text that help them answer.

* Play the audio.

» Ask for teedbock. Explain the meoning of couse (what makes
something happen) and effect (what happens afterwards).
Check comprehension with questions: Where do we use arrows?
{between information} What can we use the plan for? (to write
short explanations)

Diversity

Challenge

= =1 Ask thought-provoking questions: Do you uaderstand what
the text (s about? Do you need to understand all the words to
do this? Are there any new words in the text? Can you work out
what they mean from the sentence they are in? If not, where can
you find their meanings? Write the new words pupils suggest
on the board and hove them write them in their notebooks with
definitions or translations.

Support

= Tell pupils not to worry about understanding all the words ina
text if they can understand the general idea, but remind them to
learn key words. Ask pupils to say which words are new and write
them an the board. Have pupils copy them into their natebooks.
Write definitions or translations on the beard for pupils to copy,
too.

ﬂ Check Are the sentences true or false? Correct any false

sentences.

= | Pupils wark individuolly to complete the activity. They then
compara onswers in pairs. Ask for feedback from pairs using the
Lollipep stick technique. Ask different pupils to give reasons.

Extra activity Critical thinking

* | Pupils work in groups of four. Hand a sheet of paper to ench
graup. They write two more true and folse sentences [one of
each) bosed on the text. They swap work with another group and
complete each other's activities.

ﬂ Write three things that are caused by climate change.

Use an arrow between the cause and effect. Then make
sentences to explain them. Use the language below to
help you.

« % Place pupils in pairs and give themn time to think of three
sentences.

* Place two sets of poirs together and hove them compare notes
with arrows and ideas.

Extro activity Fastfinishers

« Have pupils write the new words from the lesson in their
notebooks with definitions.

Finishing the lesson

* Pupils close their books. Say some false sentences and hove pupils

caorrect them:

Explanation is from the word exclaim.
Gas s rocks.

Caoal is air.

Cut down means to break dowrn.

Am Qrrow (s @ square.

==t Using the Summative questions technique, osk What new
information did you learn in this lesson?



Social Studies
How can we give
an explanation?

@ ) What do you know about changes in the environment?
" I-"L

@ ﬂ &7 Listen and read. How can we plan an explanation }%—,

WA | L
L F

of how or why something happens? sy giving the causes and effeces S MR

When we give an explanation, we say how or why something happens or why something

happened in the past. An explanation often needs to show cause and effect. When we plan
to write about cause and effect, we can use arrows (=) between our notes.
For example, look at these notes about how our climate is changing.

| gases from cars, buses and seroplanes =» pollution = global warming
coal from fires =» poliution =» global warming
cutting down trees in forests = global warming
giobal warming =» planet gets hotter =» ciimate change

With this plan we can write a short explanation.

Why is our climate changing ¢

Our climate s changing because of many things we do.
Gases made by cars, buses and aeraplanes cause pollution
and pollution causes global warming. Using coal for fires
and cutting down trees in forests also cause global warming.
Due to global warming our planet gets hotter, so the climate

changes. [ e
'w_"—--"-—ﬂ'w |

) Are the sentences true ) Write three things that are

or false? Correct any caused by climate change. Use
false sentences. : an arrow between the cause and
g e pe e e effect. Then make sentences to
1 Explanations tell us when ani’,y explain them. Use the language

| where something happens. below to help you.

2 Explanations can tell us about . :
something that's happening now - This is causing / has caused ...

| or something that happened in ' This happens because / because of ... |
the past true Because of this, ...

Arrows link ideas in our notes, erue s NAppening L nas Fu ppEna, so.. -

4 Pollution from transport causes : —— :
global warming. rue climate change = melting ice in the Arctic

(1}

5 Global warming causes the cutting |

d SEfhree Climate thunge is causing the

melting of ice in the Arctic. 4
e I i forests causes global warming.] ———————
ity fowr
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Lesson &

Social'Studies

Objectives

&  Lesson oims: to learn obout roinforests
« Target language: fuel, burning, dying plant, soil
» Skills: Reading, Writing

Materials
» sheets of A4 paper, two for each pair of pupils

» coloured pencils

Global Scale of English (GSE)

* Reoding: Con get the gist of short. simple texts on fomiliar topics,

if supported by pictures (G5E 33). Can wdentify main paragraph
topics in simple texts on familior subjects, if supperted by
prampts or questions (GSE 41).

» Writing: Can use linking words such as "when”, "if", "that" and
"becouse” to join clouses and sentences together (GSE 47).

Assessment for Learning

{E} Sething aims and criterio: lesson objectves presentation
Menitoring pupils’ learning: Lollipop stick technique

Ly
=1

= Peer learning: pairwerk; groupwark
=4 Independent learning: Summaotive questions technique

Starting the lesson

= Ask pupils to remember the new wards they learnt in Lesson 1. Have
different pupils write the words on the board: explanation, arraw,
gas, coal, cut down, cause, effect. Ask What does it mean” and elicit
ONSWEFS.

Presentation

. ‘.,?} Explain that in this lesson pupils will learn obout the problems in
roinforests. They will also write and present o report obout plastic
pallution.

* Pre-teach the wards fuel, burning, dying plant and sodl with
definitions:
Furel (s whaot we use to run a car,
When something is on fire, it 15 burning.
A dying plant will not live.

Plants have their roots in sl in the ground.

Practice

Pupil's Book

) Let's practise! Why is it a preblem to cut dewn the
rainforest? Read the two texts and check your ideas.

= Refer pupils to page 55. Reod the question. Give pupils ona
minute to read the explanations.

e Write a plan for each text. Use the ideas below and join
them with arrows.

« HE Pupils work in pairs to read and onswer the questions.
= = Ask for feedbock using the Lollipop stick technique.

Show what you know

Make a cause and effect presentation about pollution caused

by plastic rubbish.

= (17 Ploce pupils in groups to complete the activity. Hond each group a
sheet of paper for their plan with arrews and o sheet of poper for the
presantation and coloured pencils.

* Pupils prepare their plans to be checked before they write the report.
The plans can be checked by you or in pear groups.

* Pupils then write their presentotions.

» Before the presentations, read the Speaking tip to pupils. Make sure
every student takes part in the presentation by having them take
turns to read out sentences.

Diversity

Challenge

« | Pupils read the notes together as a group and ask if they
have any problems. They also look at the example for help in their
groups.

Support

« ' Reod out the notes to pupils. Draw their attention to the
example before they start to work in groups ond deal with any

pfnblams_-

Extra activity Critical thinking

* . Pupils write two paints with arrows in o plan for another
envirenmental issue. They give the plon to their partner whe
writes full sentences.

Extra activity FunTime

» Before the class, prepare quiz questions about the environment,
e.g. What do we use coal for? Divide the closs into two teams.
They take part in o TV-style quiz and they win a point for each
correct answer,

Extra activity Fastfinishers

* Have pupils write in their notebooks three things they learnt
that they didn't know before these lessons,

Finishing the lesson

* Pupils close their books. Ask them to roise their hands and soy a
cause or effect that they remembar obout the roinforest. Another
pupil says if this informaotion s a cause or effect.

» T=4 Using the Summaotive questions technique, ask Did the arrows
fhelp you plon? Did you include everything in your presentation?
hd you include couses ond effects? How did you feel about doing a
presentation?



nits start dying, animals lose food and habitat,

ases go into the oir and cause pollution, 5o prople can get QL

e pollution also causes gln-bl.r':'nrm
Wl:!"

is it a problem to cut down the rainforest?
Read the two texts and check your ideas.

e pracisely

iz outting down and burning rainforest trees a
Rainforeets are foreste that grow whera thers 1:::]1:[!'

12 Ints of rain. They are very Important beealss  pyeyng down many rainforest trees causss
they have more plants and animals than any problems for plants, animals and people. Flants and

other habitat. trees are impaortant because they help to keep the
However, eome workers in the rainforests eoil good for other planta. Without good soll, plants |
are cutting down many traes. This 1s because start dying. Then without plants, animals lose foad
trees are ueed to make fuel and oll They are and hahitat, so they move away.

also used to make paper, furniture and woodan —  popen peoblem i for people. When rainforest

homee. Porest workers sometimes burn the trees are burned, they make gases. These gases go
trees so that farmers can have new land into the alr and cause pollutlon, so people can get

for thelr crops and farm animals. All this is fll. The pollution also causes global warming.

causing the ralnforests to be in danger.

1 Write a plan for each text. Use the ideas below and join them with arrows.
" lanimaiSwigvel ore vt dOWN | Tainforest frops 'W‘

Show what you know

Make a cause and effect presentation about pollution caused
by plastic rubbish.

1 In groups, think about the problems caused What happens when
by plastic rubbish. Use these notes to help you. we drop p1astic o
Lots of ... on beach = ... in wind the beache
3 .. into sea = fish ... When pagp) !
2 Use these words in your explanation: bottles ang ;g::ﬂ b taty
causefcauses, because, then. 0d om the be ach:] ;ﬂm
3 Draw or find pictures to show when you wind cangas it tg mu;
present your explanation.

4 Present your infermation to the class.
5 Think about other groups’ presentations.
What elements helped you understand

them? Was it the use c}f‘clear pictures, Say the key words in your explanation
clear cause and effect diagrams or more loudly than the other words.

correct facts? -
T - =5
IIHI:| five

Make a short introduction: Today ! Now /
Next we'll explain ... ! it5 our turn to
explain what happens when [ if ...
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WorldiTeacher/s|Day

Objectives

» Lesson oims: to understand a reading text; to create a group
collage
« Skills: Reading, Listening, Writing, Speaking

Materials

« pictures or photos
» sheets of Ad paper, enough for each group

*  glue

Global Scale of English (GSE)

* Reoding: Con scan a simple text to find specific information
(GSE 38}

* Listening: Can extroct the key detoils from extended
infarmational monslogues, if delivered in clear standard speech
[GSE 52).

» Writing: Can write two or three related sentences on a familiar
topic (GSE 33).

*» Spenking: Can talk obout matters of personal information and
interest in some detail {GSE 51}

Assessment for Learning

'{?ﬁ' Setting aims and criterio: lesson objectives presentation
Manitoring pupils’ lzarning: Lollipop stick technique

"% Peer learning: pairwork; groupwork

Starting the lesson

ﬂ - Make a collage to thank your teacher.

* Ask Do you celebrate World Teacher's Day? Do youw know when it 157
and ehcit answers.

Presentation

- '{E‘ Explain that in this lesson pupils will reod o text obout World
Teacher's Day.

= Ask pupils to roise their honds to guess what will be in the text.

Practice

Pupil’s Book

o ‘:—;' F1.1 Listen and read.

= Refer pupils to the picture of Rolo.
= Ask pupils to roise their hands to offer answers.
Accept all reasonoble answers.

e Answer the questions.

« 25 Pupils work in pairs to onswer the guestions.
= 7= Using the Lollipop stick technigue, osk pupils for feedback.

£} What will you do to thank your teacher on 5* Octaber?

« i Place pupils in different pairs for this octivity.
* Waolk around the class manitoring pairs.
= Ask different pairs to shore their ideas.

Project

« /7% Place pupils in groups for this activity.

« Refer pupils to the closs collage imaoge.

* Help pupils decide who will do what

* ‘Walk around the closs monitoring groups.

» Ask groups to present their collage to the closs.

Diversity

Challenge

* Encourage pupils to learn their presentation well, so they con look
ot their oudience while they speok.

Suppart

* = Allow pupils to reod their presentations from their paper,

World Teacher's Day Activity Book

Objectives

s Lesson aims: towrite a thank you note
= Skills: Writing

Materials
» sheets of Ad paper, one for each pupil

Global Scale of English (GSE)

* Writing: Con write short, simple personal messages giving information
of immediate relevance, given prompts or o model {GSE 38).

Assessment for Learning

Monitering pupils’ learning: Lollipop stick technique

= Peer learning: Two stars and a wish technique

=1 Independent learning: Learning diory

Starting the lesson

+ Ask pupils what they remember about World Teacher's Day.
" Ask for feedback using the Lollipop stick technigue.

Practice

&) After you read Read and match,
* Pupils complete the octivity individually. They compare answers
with a partner before class feadback.

Answers o5 Brozil, b 1 Switzerlond, ¢ & collage, d 2 sign,
& 4 celebrote, f 3 fantastic

'a Complete the sentences with the words in Activity 1.
» Pupils complete the activity indovidually.
» Ask different pupils to offer answers.
Answers 2 fontostic, 3 colloge. 4 sign, 5 celebrate, & Brazil

ﬁ Write a thank you note to your teacher.

« Give pupils time to complete their note on a sheet of paper.
Monitor and help with ideas.

* Fupils work individually to complete the note.

* Pupils evaluate their own work

- - Using the Two stars and o wish technique. pupils read and
check each other’s work.



world Teache,.-s Doy

Hello, I'm Ro

Fi1 H
o o Listen and read. [r‘ememher World Teacher's Day!

la. We should all

World Teacher's Day is on 5th October,
When people around the world
remember how important it iz to

have a good teacher World Teacher's
Day was started by UNESCO in 1994
&nd on their website you can ses
photographs of amazing teachers
working hard in many countries, from
Bragil to Switzerland

Bo what ean you do on Bth Detober
this year to thank your fantastic
teachers? Qur claas are making

&) Answer the questions.

1 Where do people celebrate World
Teacher's Day?

They celebrote it around the world.
2 What can you see on UNESCO's

website?
You can see photographs of amazing teachers

working hord in many countries,

3 Do teachers only hear from
children on World Teacher’s Day?
Why?

Mo, some teachers will hear from the men
and women they used to teach.

4 Why did Rela's mother want to
write to her teacher?

@ fifty -six

a Read your note to the class.
* Pupils read their notes to the class.

Finishing the lesson

= “—% Pupils write down what they achieved in their Learning diary:
Today, I wrote ...

%0
| W ctober & gpeonial thank you collage for our
orld Teacher’s Day m:mhe:lmwmmmm it |
® oo You needn’t be & student to celebrate | |

World Teacher's Day either. Some |
teachers will hear from the men and
women they used to teach. My mother
told me she got her job as a seientist
becausge her science teacher was so
good! She always writes a special letter
to her teacher on World Teacher's Day
to thank her.

She wanted to thank her for ht—lp_{n.g_hrr get a job.

) What will you do to thank your
teacher on 5" October?

L 4 ) ¥ Make a collage to thank your
teacher.

1 In groups, find pictures or photos
for your collage.

2 Stick your pictures onto some
paper to make your collage.

3 Write a thank you note and sign
YyOur names.

4 Present your collage to the class.
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Mother.:siDay

Objectives

* Lesson oims: to understand a reading text; to learn obout
Mather's Day

« Skills: Reading, Listening, Writing, Speaking

Materials
« sheets of A4 paper, enough for eoch group

Global Scale of English (GSE)

* Reoding: Can scana simple text to find specific informaotion
(GSE 38).

» Listening: Con extroct the key details from extended
informationol monologues, if delivered in cleor standard speech
[GSE 520

s Writing: Can write two or three related sentences on a famihar
bopic (G3E 33).

« Speaking: Con talk obout matters of personol information and
interast in some detnil (GSE 51).

Assessment for Learning

-(:Jj- Setting aims and criterio: lesson objectives presentation
Monitoring pupils’ learning: Lollipop stick technique

"= Peer learming: pairwerk; groupwark

Starting the lesson

= Ask Do you celebrate Mothers Doy? How? What do you do?and elicit
OMSWErs.

Presentation

. $ Explain that in this lesson pupils will reod o text obout Mother's
Day.
= Ask pupils to roise their honds to guess what will be in the text.

Practice

Pupil's Book

n & » F2.1 Listen and read.

= Refer pupils to the picture of Omaor.
= Ask pupils to roise ther hands to offer onswers.
Accept all reasanoble answers.

a Answer the questions.

- BB Pupils work in pairs to answer the questions.
= 7= Using the Lollipop stick technique, ask pupils for feedback.

B Which country's Mother's Day do you think is the most
interesting? Why?
= - Place pupils in different pairs for this activity.
= Waolk around the class monttoring pairs.
« Ask different pairs to shore their ideas.

Project

u' < Find out about Father's Day.
= /= Diwde pupils into groups of four.

* Help pupils decide who will do eoch part of the research.
« Monitor and help groups as they make notes.
* Ask groups to present their notes to the closs.

Diversity
Challenge
« Encourage pupils to learn their presentation well, so they can look

at their oudience while they speak.
Suppaort

* Allow pupils to read their presentations from their notes.

Mother's Day Activity Book

Objectives

« Lesson aims: to moke o Mother's Day card
»  Skills: Writing

Materials

« coloured pancils

Global Scale of English (GSE)

= Writing: Can write short, simpla personol messages giving
infarmation of immediate relevance, given prompts or o model
{O5SE 38).

Assessment for Learning

Muonitering pupils’ learning: Lollipop stick technigque

L0 Peer learning: groupwork; Two stors ond o wish technique

i
=

==l Independent learning: Summaotive questions technique

Starting the lesson

= Ask pupils what they remember about Mother's Day.
s [ Ask for feedback using tha Lollipop stick techmigque.

Practice

&) After you read Match the countries with the pictures.
* Pupils complete the activity indwidually. They compare answers
with a partner before class feedback.

Answers 1b.2c. 3d da

a '~<;| What does your mother do for you every week? Make a
list.

* Pupils complete the activity indondually and then compare their
lists with a portner.
« Ask different pupils for ieas.

9 % Make a Mother's Day card. Remember to thank her for
everything she does.

* Pupils work individually te make their card using coloured
pencils.

* Monitor and help.

* Pupils evaluate their own work



Mother’s Day

L1 'y Listen and read.

Mother's Day

Lithat will your mother do for you
next week? WAL she wash your
clothes, tidy your room or cook for
you? Ue all need our mums, and we
must remamber to thank them on
Mother's Doy,

I many covntries, children make
zpecial cards on this day, They might

) Answer the questions.

in many countries?
They give special cards, flowers or o present.

2 What date is Mother's Day around
the world?

It is on different dates.

3 In which country do people sing
songs for their mothers?
Mexico

4 Why do you think Mother's Day is a
holiday in Thailand?
Because it is also the Queen's birthday.

5 What is different about Mother's
Day in Ethiopia?

It lasts for three days.

= |}~ Using the Two stars and a wish technigue, pupils read and
check ench other's work.

= ' Pupils read each other's cards in groups of four.

Finishing the lesson

» =i Use the Summaotive questions technique to write on the board

The most interesting thing in this lesson for me is ... and have pupils

complete the sentence in their notebooks. They read out their ideas
to the class.

Hello, T'm Omar, Let's
learn about Mother's
Day around the world.

also give their mothers flowers or
make them a present. In Jordan,
Mother’s Day is on 27st March,
but different countries celebrate
Mother's Doy in different ways
and on different dates, fn Thailand,
Thai Mother's Day is also the
Giveen's birthdoy and it is a holiday.
Chidren don’t have to go to school
and there might be fireworks, too,
In Mexico, children sing special
songs and mums are coocked a
| speciol dinner. In Ethiopia, Mother's
Dhay isn't one doy - it lasts for three
doys! People celebrate with special
meals, songs and donces,

1 What do children give their mothers £) Which country’s Mother’s Day

do you think is the most
interesting? Why?

3 % Find out about Father's Day.
1 In groups, find out about Father's
Day around the world.
2 Make some notes.

3 Present your notes to the
class. Did you find the same
information?

i x iy
i e e
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Glossary

Unit1
accommadatien — /3 koma'de1fn/

backpacker — /'baxkpeka/
capital city — /'kaepit! 'sit/
clock tower — /klok tava/
eoach — Jkaut]/

crossroads — /'kros ravdz/

fire engine — /fatar ‘endgIn/
fountain — /fauntn/

lorry — /lori/

luggage — /lagrdg/

monument — /'monfEmant/
neighbourhood — /'netbahud/
pavement — /pervmant/
poelice station — /pa'lizs 'stex[n/
railway station — /'rezlwer ‘sterfn/
road sign — /raud san/
roundabout — /ravndabaut/
statue — S'stetjuz/

taxi — /'taeksi/

tour guide — /tua gard/
tourist — /'tuarist/

tourist information centre — /'tuarist
Infa'meifn 'senta/

traffic jam — /trefik dg2m./
traffic lights — /trefik larts/

Unit 2
architect — /'azkrtekts

be born — /bi: bans

computer programmer — /kam'pju:ta
'pravgrema/’

dentist — /'dentist/

diver — /'darva/

find a jeb — /farnd 2 dzob/

get a degree — /get a dr'gn:/

get married — /get 'marid/

go backpacking — /gau 'bak pzkin/
go teo school — /gau tu: sku:l/

go to university — /gau tu:
Juznrvasati/

graphic designer — /'grefik dizaina/
grow up — JSgrau apS

hairdresser — /headresa/

have children — /hav 'fildran/
inventor — /In'venta/

journalist — /'dzz:nalist’

manager — /manida/

move house — /mu:v haos/
novelist — /novalist/

pelitician — / polr'tifn/
professional footballer — /pra‘fe[nl
futbalad

retire — frr'tara’
start a business — /sta:t a ‘biznis/

Learning Club 1
concert — Skonsats

happy — /haepi/

Unit 3

adventure story — Jad'ventfs 'stozri/
biography — /bat'ografis

bright — /brart/

charming — /'fa:mzn/

dark — /dazk/

detective story — /dr'tekirv 'ston/
drama — /dra:ma/

empty — /empti/

fantasy — /fentasi/

gorgeous — /'goidkas/

graphic novel — /'graefik 'novl/
herror story — Shora ‘st

huge — /hju:dg/

mystery — /'maIstri/

poetry — /'pavIitn/

pepular — /popjalas

recipe book — /resipi buk/
science fiction — /'sarans 'fik/n/
secret — /sickrat/

self-help — / self 'help/

steep — /stizp/

strange — /streindg/

terrible — /'terabl/

tiny — /tamni/

Unit 4

avalanche — /®vala:nf/

climate change — /klatmat ferndg/

destroy the rainforests — /d1'stror da
'remn foristss

drought — /draut/

flood — /flad/

forest fire — /forzst fara/

gale — /getl/

global warming — #'glaubl ‘waimin/
heatwave — /hi:bwerv/

hurricane — /hartkan/

pick up rubbish — /p1k ap rabif/
plant trees — /pla:nt trizz/

pellution — /pa'lu:[n/

protect the environment — /pra‘tekt oi
n'varranmant/

recycle — / ric'sakl/

save water — /serv 'wota/
snewstorm — /'snaustam/

switch off lights — /swit] of larts/

thunder and lightning — /'Bandar and
lattnin/

tornade — St nerdaus
tsunami — Stsu’naimis

use renewable energy — fjuiz
rrnjuzabl 'enadg)/

voleano — /volkernawn/

waste energy — Swerst ‘enadgi/

Learning Club 2
appear — /3'pra/
disappear — / disa'pra/
improve — /Im'prumv/
invent — JIn'vent/
myself — /mar'self/
yourself — /ja:'self/



Motes

137



Acknowledgements:

The publishers would like to thank teachers from schools in Madnid, Spain,
ard Istanbul and Ankara, Turkey, for their feedback and comments during the
development of the materials.

Image Credit{s):

123RF.com: Abwdal 37, Alex Popay 150 Alexey Koloulin 49, Alicenerr 41, Anna
0m 53, Anton Sokodow 35, aoldman 19, Astragal 41, Bosajoint 63, choreograph
25, Christingssner 49, Christoph Lischetzki B, 9, danilo forcellini 48, Dejan
Ersmanoc 4, Egal 37, Hongag Zhang 28, |ox Attonso De Tomas Gargantifs

I8, Leigh Prather 41, Martin Molcan 41, Mikhail Mandrygin 41, Mishoo 53,
olegdudko 25, Photopiano 48, rawpixel 13, Robert Witson 12, Scott Bt 13,
Sergry Sendyuk 13, Simon [akubowski 9, skasiansin 41, Sylvain Robin 58, Taina
Sohlman 18, 19, Tetyana Bondar 9, tomas1111 48, Vitaliy Kytayko S, wesrayut
ranmai 9, Welcomia 53, Xtrekx 52, Yotrak 49; Alamy Stock Photo: A9WHKAE
9, Andrew Paterson 19, CHROMORAMGE 7 Ralph Peters 13, 421617 45, Elis
Koro 19, George Ostertag 58, Gordon Shoosmith 15, Hemis 14, Image Sourca
44, hvam Smauk 1B, jeremy sutton-hibbert 14, Juice Images 29, julie Edwards

8, Justin Kase z=ir 11, Konrad Zelazowski 11, Martin Beddall 10, Matthees
Taylor 19, Matyas Rehak 11, Panthar Media GmbH 8, 13, Ralph Lee Hopkins
54, Richard Bradley 19, Science History Images 10, Soott Bairstow 9, Sergio
Belle Vedove 11, StockShot 48, Stockirek Images. Inc. 5, Sueddeut=che
Zeiturg Photo 13, Vivid Photo Visual 13 Getty Images: Creatas 9, Cave
Porter 22, w30 32, kizzon pascal 9, LUMAMARIMA 22, wragg 37, Pearson
Education Ltd: Antonio Marces Diaz 1, 4, 6, 3, 21, 36, 37, 46, 48,49, 71

lan Wedgewood 21, Jor Barlow 65, |drg Carstensen 1B, Pearson Education
Limited 36, studio B 1B, 2B, Trevar Clitford 46, Tudar Photography 25;
Shutterstack.com: 2pZplay 20, Zrut 53, 321962890 37, A Stock Studio
46, Abi Bazha photographer B, Adha Ghazali S0, AdnanC 58, Africa Studio

1B, 65 AP 7, Alexandra Petruk 37, Adewfnton B9, Alexsy Boldin 10, Alexey
Seafarer B0, Alin Brotea 53, Ammit jack 53, Anandknshls 1B, Andree
Marcus B, Andrey_Popov 25, Andrey Yurlow 21, Anna Om 30, antoniodiaz B, 45,
Anyanvanowa 41, Apostolis Giontzis 13, arcancaner 48, Arid0cean 35, Artem
Cleshko 2B, Art-ri-Power 17, Artpose &darn Borkowerski 5B, AY0 Production
51, Balcerzak £1, BALZA Production 51, Basyn 20, Bestock 36, Billion Photos
2B, 39, Bokeh Blur Background 49, Catarina Bedowa B, Christopher Elwell 58,
Damy Daisy 23, Dana Heinemann 25, David lonut 15, OC Shedio 20, deendesign
3, delcarmat 36, Denis Kuvaey 23, DennisvandenElzen 54, dieddin 20, Diego
Grandi 5, D] Taylor 41, Omitrii Pridannikow 51, Dmitris Kaminskis 9, Dmytro
Pylypenko 58, Doba Kristian 25, Or. Morley Read &2, Elena Michizherowa 27,
Elnur 37, ESB Frotessional 8, Eva Foreman 5, Evantravels 37, Ferenc Szeleposenyi
32, fizhes 20, Floresast 37, F5 Stock 21, GaudiLab 25, Gelner Tivadar 22,
Giangrande Ale=sia 48, Gorodenkaff 21, Grekows 32, Ground Picture 5, 43, 45,
guentermangus 48, Guido Amrein, Switrerland 53, Habrda 4B, Hannamarizh
25, happy_contributors 25, Hitdelight 47, lakaw Kalinin 8, 4B, Igumnova Irina
53, Imagine&tock 63, IR Stone 41, renaddler 44, ikana 47, ivosar 34, |acek
Chabraszewsski 18, Jacab Lund 20, fFunk 30, joe Ravi 9, john E Heintz |r 63,
Jardan Tan 49, lorg Hackemann 30, Kadak Bonit Permadi 54, Kathrypn Sullivan
11, Khos=ra 58, Kirk Fizsher 69, Eirk Peart Professional lImaging 63, klyaksun 37,
kv nauzhad 13, Kwest 48, Lalnspiratriz 36, Lamyai 49, Ledy X 37, LightFieid
Studios 9, 32, Lukas Bischoff Photograph 32, lukeruk 5, M2020 25, MAL.
wartize 29, Marcus Bay 20, Maria Equpova 34, Mark Agnor 13, Mate) Kastelic 21,
Matyas Rehak 12, Melinda Magy B9, michasfiung 5, Monkey Busine=s Images
B4, MrMusic 20, My Good Images 53, Matalya Temnaya &3, Nd=2000 21, MDAE
Creativity B, MEGOVURAZL 36, Odua images 20, Olena Yakobohuk 20, 21, Qlga
Milowich Puppets 26, aliveromg 25, oneinchpunch B9, O<ama Ahmed Mansowr
4, Pa0_STUDIO 30, Parilov 32, Patryk Kosmider 41, PeskyMonksy 69, Peter
Bernik 30, PHOTCCRED Michal Bednarek 49, PhotopankPL 16, Pixsl-Shot 21,
Piyazet 4B, Prezsmaster 5, 20, Rainer Fuhrmann 53, Ralt Siemieniet 32, Red
Fou studio 23, redzeng 41, Rich Carey 21, Richie Chan 17, Rob Marmion 2B,
Sthankz &3, Semmick Photo 69, Sepp photography 49, Sergey Mivens 21,
SeventyFour 21, Sharptoyou 32, Shutter M5, Siman Dannhawer 49, Slatan
30, Seuaphatos 34, 62, STEELD 449, Steve Cukrow 49, Stocksnapper 37,
Stokkete 20, Todd Shoemeake 53, Tom Wang 30, 53.V_E 26, Wackay Violrab 49,
Wasilaw Alexandr 41, Verin 46, Viktor Gladkow 19, weoe 11, Waniga Ashan 34,
Wead 48, Willyam Bradberry 59, Wiarek B3, Zaki Chawas 3, Zhitkoyw Baris 36,
Zurijpta 7

Ministry of Education: 1. 4,5, 8,9, 18, 20, 21, 30, 32, 34, 37, 49, 58, 60,
62,71

Hlustrated by Pep Brocal, Miguel Calerg, Oscar Herrero, Paul McCaffrey, Pablo
Torrecilla, Christos Skalttsas (Hyphen) and Zacharias Papadopoulos {Hyphen)

Cowver Image:

Alamy Stock Photo: jan Wiodarczyk; Pearson Education Ltd: Antonio
Marcos Diaz; Ministry of Education

Activity Book:

123RF.com: Welcomia £7; Alamy Stock Phoba: juice mages 23, Ralph Lee
Hopkins 47, Science History Images 5; Pearson Education Ltd: Antonio
Marcos Diaz 1, 2, 3, 67, Shutterstack.com: Znut 57, Adha Chazali 43, Andrew

Mayowskyy B, Syman Zaid 4, bannosuke 11, Basyn 16, Beskova Ekaterina 55,
Billion Photos 31, cristowan 4, DennisvandenElzen 47, Oragana Gordic 16,
Gelner Tivadar 17, Gelpi 1B, Just dance 8, Kadek Bonit Permadi 47, Khosro 4,
Marcin Balcerzak B85, Marcus Bay 16, Marian Fil 4, MrMusic 16, Nicala Farenza
4, Dbs70 21, Mlena Yakobohuk 18, Olga Milovich Puppets 21, Pereslaviseva
Katerina 18, PhotopankPL 11, Ruslan Huzaa 55, Serz_72 11, SimareN 9, Sira
dnarmwong 51, Studiolld 20, W _E 21, Vector Uzan 11, Wladimir Gjorgiey 54,
Vowa Sheychuk 34, Waniga Ashian 28, WESTOCK PRODUCTIONS 66

Ministry of Education: 1, 2, 2,54, 67

llustrated by lose Rubig, Juan Fender. Miguel Calerg, O=car Herraro, Fablo
Torrecills, Paul McCattrey, Pep Brocal Tatio Wiana, Christos Skaltsas (Hyphen)
and Zacharias Papsdopoulos [Hyphen)

Cover Image:

Alamy Stock Photo: |2n Wiodarczyk: Pearson Education Ltd: Antonio
Marcas Diaz; Ministry of Education



